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C h ap te r  1 
I n t r o d u c t io n
I t  h as  been  su g g e s te d  th a t  th e  r e c e n t  g a in s  in  knowledge o f 
human d ev elopm en t, and th e  trem endous te c h n o lo g ic a l  advances o v er the  
l a s t  decade have n o t  o n ly  f a i l e d  to  red u ce  th e  le v e l  o r  amount o f  
human s u f f e r in g  and u n h a p p in e ss , b u t h a v e , in  f a c t ,  in c re a s e d  th e  
number and i n t e n s i t y  o f  u n c e r t a in t i e s  in  a lm o s t every  f a c e t  o f  human 
e x is te n c e  ( T o f f l e r ,  1975 ). The e f f e c t s  o f  an in c r e a s in g ly  tu r b u le n t  
s o c ie ty  upon th e  fam ily  u n i t  in  th e  U n ited  S ta te s  a r e  re p o r te d  to  
a lm o s t c e r t a i n l y  r e s u l t  in  s t r u c t u r a l  changes w i th in  th e  fa m ily , 
ra n g in g  from th e  com plete  e x t in c t io n  o f  th e  fa m ily , a  p o s i t io n  
assumed by Lundberg (1 9 6 3 ), to  th e  p o s i t i o n  by G reenberg  th a t  " th e  
v e ry  tu rb u le n c e  o f  tomorrow w i l l  d r iv e  p e o p le  d eep e r in to  t h e i r  
f a m il ie s  [ in  T o f f l e r ,  1970, p . 239 ] . "
The r o le  o f  th e  fam ily  in  th e  developm ent and p re p a r a t io n  o f  
o f f s p r in g  to  f u n c t io n  w i th in  th e  l a r g e r  a re n a  o f s o c ie ty  i s  an 
im p o rta n t one (Labenne & G reen e , 19 6 9 ), b u t  r e p r e s e n ts  to  the  c h i ld  
on ly  one o f  many in f lu e n c e s  w hich u l t im a te ly  i n t e r a c t  w ith  th e  grow th 
p ro c e s s . Cooper (1971) b e l ie v e s  t h a t  s o c ie ty  p ro v id e s  us w ith  a 
la rg e  number o f  r e p l i c a t i o n s  o f  th e  fa m ily  form to  c o n tin u e  the  
fu n c t io n  o f  s o c i a l  m e d ia tio n , p r in c ip a l  among w hich a re  th e  s c h o o l, 
b o th  p rim ary  and seco n d a ry , and th e  u n iv e r s i ty  (p . 4 ) .  In  a  s tu d y  
exam ining th e  c h i ld - r e a r in g  p r a c t i c e s  a c r o s s  c u l t u r e s ,  W hiting  and 
C h ild  (1953) found  t h a t  im p o r ta n t to  th e  s o c i a l i z a t i o n  o f  a l l  c u l tu r e s
2
was th e  management o f  s e x u a l i ty ,  in d ep en d en ce , a c c e p ta n c e , and 
a g g re s s io n . A d u lts  w ith  h a rsh  and p u n i t iv e  ch ild h o o d  s o c i a l i z a t i o n  
e x p e r ie n c e s  w ere found to  be p rone to  a n x ie ty  and g u i l t ,  to  be 
s u sp ic io u s  o f  o th e r s ,  and p o t e n t i a l l y  h o s t i l e .  S im ila r  outcom es in  
t h i s  co u n try  have been  found , u s in g  socioeconom ic s t a t u s  a s  the  
in d ep en d en t v a r i a b le  (H a v ig h u rs t & Taba, 1949).
A C u rre n t P e rs p e c tiv e
In  o rd e r  to  b e t t e r  f a c i l i t a t e  th e  p ro c e ss  o f  in d iv id u a l  
g row th , one r e c e n t  e f f o r t  o f  p s y c h o lo g is ts  and e d u c a to rs  h a s  in v o lv e d  
th e  d e l ib e r a t e  te a c h in g  o f  m e n ta l h e a l th  p r in c ip l e s  to  g ro u p s . The 
em phasis o f  t h i s  ap p ro a ch , r e f e r r e d  to  a s  p s y c h o lo g ic a l  e d u c a tio n  
(Iv ey  & A ls c h u le r ,  1 9 7 3 ), i s  p re v e n tio n , and th e  g o a l i s  e d u c a tio n  
r a th e r  th a n  re m e d ia t io n  (p . 5 8 9 ) . P s y c h o lo g ic a l e d u c a tio n  may in c lu d e  
any a s p e c t  o f  th e  e d u c a t io n a l  community a s  a means o f  f o s te r in g  
p sy c h o so c ia l developm ent (A ls c h u le r ,  19 7 5 ). G lu c k s te rn  (1 9 7 3 ), f o r  
exam ple, h a s  dev e lo p ed  a  program  to  t r a i n  v o lu n te e r  p a re n ts  w i th in  
th e  community a s  d rug  c o u n s e lo r s .  T h is  in v o lv em en t o f  p a re n ts  in  
e d u c a tio n a l  program s i s  seen  by some (G ordon, 1970; Kawin, 1963; 
Overman, 1975) as  th e  r e s u l t  o f  b o th  c l i n i c a l  and e d u c a t io n a l  s tu d ie s  
d e m o n stra tin g  th e  im p o rtan ce  o f  th e  p a r e n t - c h i ld  r e l a t i o n s h ip  upon th e  
fu tu r e  a d ju s tm e n t o f  th e  o f f s p r in g  th ro u g h  th e  v a r io u s  d ev e lo p m en ta l 
p e r io d s .
A d ev e lo p m en ta l p e r io d  w hich h a s  b een  found to  be p a r t i c u l a r l y  
s t r e s s f u l  i s  a d o le sc e n c e  (E r ik so n , 1968; H a l l ,  1969 ). E r ik so n  w r i t e s  
o f th e  m u l t i - f a c e te d  n a tu re  o f  c h a lle n g e s  fa c in g  th e  c h i ld  as  he 
e n te r s  th e  p e r io d  o f  a d o le sc e n c e , and th e s e  c h a lle n g e s  a re  o f te n  no
4l e s s  a cu te  f o r  th e  p a re n ts  o f  th e  a d o le s c e n t (D re ik u rs , 1972; G in o t t ,  
196 9 ). As th e  sp h ere  o f  in f lu e n c e  upon th e  c h i ld  e n te r in g  ad o lescen ce  
h a s  ex tended  beyond th e  fam ily  and now in c lu d e s  th e  p e e r group and 
o th e r  so u rc e s  o f in f lu e n c e  in c lu d in g  th a t  e x e r te d  by th e  schoo l 
env ironm en t, e x i s t in g  p a t te r n s  o f  fam ily  com m unication and b eh av io r 
a re  o f te n  no lo n g e r a p p ro p r ia te  o r  b reak  down a l to g e th e r  (G in o tt ;  
H a v ig h u rs t, 1972). The e f f e c t s  o f  in a p p r o p r ia te ,  i n c o n s i s te n t ,  o r  
b roken  p a t te r n s  o f i n t e r a c t io n  and com m unication w i th in  th e  fam ily  a re  
many (C oopersraith , 1967; Wahl, Johnson , Joh an sso n  & M a r tin , 1974), 
ex ten d  to  a  b road  a re a  o f  l i f e  e x p e r ie n c e s  (Downing, 1971), and may 
s t i f l e  c r e a t iv e ,  in d ep en d en t fu n c tio n in g  (C o o p ersm ith ).
P a re n t E d u ca tio n  
S y stem a tic  p a re n t  t r a in in g  o r  p a re n t  e d u c a tio n  i s  a  r e l a t i v e l y  
new c o n ce p t, w ith  few s tu d ie s  r e p o r te d  b e fo re  1950 (Overman, 1975).
In  h e r  e x te n s iv e  rev iew  o f th e  developm ent o f  p a re n t  e d u c a tio n  
program s in  th e  U n ited  S ta te s ,  Overman concluded  th a t  th e  e a r ly  
e f f o r t s  u s u a l ly  employed a  R o g erian , n o n d ire c t iv e  approach  w ith  a 
s u b je c t iv e  e v a lu a t io n  o f  program e f f e c t iv e n e s s  in  changing  p a re n t  
a t t i t u d e s ,  a  presumed a n te c e d e n t f a c to r  le a d in g  to  m o d if ic a t io n  o f  
th e  home env ironm ent (p . 2 6 ). The need f o r  p a re n t  e d u c a tio n  program s 
in  t h i s  c o u n try  i s  th o u g h t to  have c r y s t a l l i z e d  d u rin g  th e  l a t e  1940s 
and e a r ly  1950s when fam ily  t h e r a p i s t  N athan Ackerman and o th e rs  
began  w r i t in g  on th e  la c k  of a co n cep t as  to  w hat c o n s t i tu te d  th e  
h e a l th y  fam ily  (H arp er, 1975, p . 4 ) .  T h is  c o n c e p tu a l d e f ic ie n c y  h as  
found more r e c e n t  su p p o r t in  th e  f in d in g s  o f  L iberm an ( in  H arper) and 
o th e r s  t h a t  fa m il ie s  seek in g  p ro f e s s io n a l  a s s i s ta n c e  have d e a l t  w ith
th e  m a lad ap tiv e  b e h av io r o f  one o r more fam ily  members by resp o n d in g  
to  i t  ( th e  b e h av io r)  fo r  a long  p e rio d  o f  tim e , a c t io n  th a t  h a s  had 
th e  e f f e c t  o f  r e in f o r c in g  th e  d e v ia n t o r  m a la d ap tiv e  b e h av io rs  
(H arper, p . 1 8 ) . A s tudy  by Wahl e t  a l .  (1974) u t i l i z i n g  an o p e ra n t 
a n a ly s is  te ch n iq u e  o f  b e h a v io rs  and rew ards w i th in  th e  fam ily  found 
ev idence  to  su p p o rt th e  r e l a t io n s h ip  betw een m a lad ap tiv e  b e h av io r and 
p a r e n ta l  re sp o n se  to  th e  b e h a v io r , a lth o u g h  th e  q u e s t io n  o f  c a u s a l i ty  
i s  n o t d ev e lo p ed .
The S e lf -c o n c e p t  as  a B eh a v io ra l M ed ia to r 
Rogers (1951), in  d is c u s s in g  th e  s e l f - c o n c e p t ,  o r th e  o rg a n i­
z a t io n  o f  th o u g h ts  and b e l i e f s  th a t  a  p e rso n  h o ld s  tow ard h im s e lf ,  
s t r e s s e s  th e  im portance  o f  th e  e v a lu a t io n a l  i n t e r a c t io n  w ith  o th e rs  
as a  b a s is  f o r  th e  b u i ld in g  o f  th e  s e l f - s t r u c t u r e ,  "an  o rg a n iz ed , 
f l u i d ,  b u t c o n s i s te n t  c o n c e p tu a l p a t t e r n  o f  p e rc e p tio n s  o f  c h a r a c te r ­
i s t i c s  and r e l a t io n s h ip s  [ p . 498 ] . "  T h is  s e l f - p e r c e p t io n  o r  s e l f -  
co n cep t la r g e ly  d e te rm in es  w hat one can do and how one r e a c t s  to  l i f e  in  
g e n e ra l  (Combs, A v ila  & P e rk ey , 1971; G azda, A sbury , B a y le r , C h ild e r s ,  
D e s s e l le  & W a lte rs , 1973).
In  d is c u s s in g  th e  s ig n if ic a n c e  o f  s e l f - p r o c e s s  and ro le  
b e h a v io r , H orrocks and Jack so n  (1972) w r i te  o f  th e  i n t e r a c t io n  o f  bo th  
c o g n it iv e  and c o n a tiv e  p ro c e sse s  in  th e  i n t e r p r e t a t i o n  o f s tim u lu s  
e v e n ts ,  an  i n t e r p r e t a t i o n  th a t  i s  h ig h ly  i n d i v i d u a l i s t i c .  H orrocks 
and Jack so n  c o n tin u e  by r e l a t i n g  t h i s  d u a l-b a se d  i n t e r p r e t a t i o n  to  th e  
s e l f  by w r i t in g :
Of a l l  m an 's  id io s y n c r a t ic  i n t e r p r e t a t i o n s ,  s e l f - i n t e r p r e t a t i o n  
i s  m ost c e n t r a l  to  h i s  n a tu r e .  O n to g e n e t ic a l ly , he fa c e s  th e
6long  d ev elo p m en ta l ta s k  o f  s e l f - d e f i n i t i o n .  He m ust le a r n  to  
i n t e r p r e t  and cope w ith  h im s e lf  a s  a  fu n c t io n in g  p h y s ic a l  
e n t i t y  and to  r e l a t e  t h a t  e n t i t y  to  h i s  p h y s ic a l  and s o c ia l  
en v iro n m en t; incom ing s t im u l i ,  a s  w e ll  a s  th o se  o r ig i n a t in g  
i n t e r n a l l y ,  m ust be g iv e n  m eaning a s  th ey  a re  p ro c e s s e d , 
o rg a n iz e d , and in te g r a te d  by c o g n it iv e  p ro c e s s e s  in to  a 
r e p r e s e n ta t io n  o f  an  in d iv id u a l  o v e r th e  c o u rse  o f  o n to g e n e s is . 
As he d ev e lo p s  c o n ce p ts  o f  h im s e lf  a s  an e n t i t y  he  s im u l­
ta n e o u s ly  d ev e lo p s  c o n ce p ts  o f  o th e r  e n t i t i e s  o f  o b je c t s  in  
h i s  k a le id o s c o p ic  e n v iro n m en t. C oncepts o f  s e l f ,  how ever, 
a re  p ro d u c ts  o f  h i s  m en ta l c o n s t r u c t io n s  and a re  m o d if ied  
th ro u g h  e n c o u n te rs  w ith  o th e r s .  The e f f e c t s  o f  s o c i a l i z a t i o n  
upon h i s  m en ta l c o n s t r u c t io n s  a re  ev id en ced  in  h i s  accommoda­
t io n s  to  h i s  c o n te m p o ra r ie s  and by h i s  e s ta b l is h m e n t  o f  and 
e x is te n c e  in  s o c i a l  o r g a n iz a t io n s  fo r  i n t e r a c t i v e  b e n e f ic e n c e
[ p . 2 ] .
W ith th e  developm ent o f  c o n ce p ts  o f  s e l f ,  th e  o rgan ism  im p le ­
m ents i t s  hum anity  as i t  g a in s  a  m e d ia tin g  p ro c e ss  betw een  i t s e l f  and 
th e  en v iro n m en t. H orrocks and Jack so n  (1972) conclude  t h a t  an i n d i ­
v i d u a l 's  p e rc e p t io n s  o f  h im s e lf  a re  p e rv a s iv e  th ro u g h o u t h i s  b e h a v io r - -  
a s  much a p ro d u c t o f  em otions and m o tiv a t io n  a s  th ey  a re  o f  i n t e l l e c t .
Based upon the  r e s u l t s  o f  h i s  in v e s t ig a t i o n s  i n to  e x p re s s io n s  
o f  s e l f - e s te e m  in  c h i ld r e n ,  C oopersm ith  (1967) co ncluded  t h a t ,  in  th e  
p a r t i c i p a t i o n  o f  c h i ld r e n  in  s o c ia l  g ro u p s , a  s tro n g  r e l a t i o n s h ip  
e x i s t s  betw een p o is e  and a ssu ra n c e  o f  a  c h i ld  and th e  p o p u la r i ty  
acco rd ed  him by h i s  p e e r s ,  a lth o u g h  C oopersm ith  was u n a b le  to
7d e te rm in e  th e  a n te c e d e n t fa c to r  i n  th is  c a s e .  The p o p u la r i ty  r a t i n g  
o f  esteem  by p e e r s ,  according t o  C o o p ersm ith , i s :  " rem ark ab ly  s im i la r
to  th e  t e a c h e r 's  b e h a v io ra l r a t i n g s  [ o f  e steem  ] [ p . 49 Some
o f  th e  f a m i l i a l  a n te c e d e n ts  to h ig h  s e l f - e s te e m  in  c h i ld r e n  w ere found 
to  in c lu d e :  (a) h ig h  s e lf - e s te e m  in  m o th e rs , (b) invo lvem en t o f  th e
f a th e r  w ith  c h i ld re n  (high s e l f - e s te e m  b o y s a re  more l ik e ly  to  con­
f id e  in  t h e i r  f a t h e r s ) ,  (c) c le a n  l in e s  o f  r e s p o n s ib i l i t y  and a u th o r i ty  
w ith in  th e  fa m ily , and (d) f r e q u e n t  i n d i r e c t  im p ress io n s  and d i r e c t  
e x p e r ie n c e s  o f  su c c e ss  (p. 117) .
An a re a  o f  weakness in  t h e  C oopersm ith  (1967) s tu d ie s ,  th a t  
he acknow ledges, i s  th e  absence o f  d i r e c t  e v a lu a t io n  o f  th e  e f f e c t  o f  
th e  f a th e r  upon th e  s e lf -c o n c e p t  o f  th e  a d o le s c e n t  male and fem a le . 
P ia g e t  (1951) has suggested  t h a t  th e  r o le  o f  the  f a th e r  w i th in  the  
fam ily  i s  an im p o rta n t one, p o s s i b l y  p ro v id in g  a l i f e lo n g  in f lu e n c e  
to  th e  son  o r d a u g h te r :
Day to  day o b serv a tio n  a n d  p sy c h o a n a ly tic  e x p e r ie n c e  show th a t  
th e  f i r s t  p e rso n a l schem es a re  a f te rw a rd  g e n e r a l iz e d  and 
a p p lie d  to  many people. A ccord ing  a s  th e  f i r s t  i n t e r ­
in d iv id u a l  ex p erien ces  o f  the  c h i l d  who i s  j u s t  le a r n in g  to  
speak  a re  connected w ith  a  f a th e r  who i s  u n d e rs ta n d in g  o r  
d o m in a tin g , lov ing  or c r u e l ,  e t c . ,  th e  c h i ld  w i l l  te n d  (even 
th ro u g h o u t l i f e  i f  th e se  r e l a t i o n s h ip s  have in f lu e n c e d  h i s  
w hole y o u th ) to  a s s im i la t e  a l l  o th e r  in d iv id u a ls  to  h i s  f a th e r  
scheme [ p .  207 ] .
F u r th e r  ev idence  o f  the  im p o rtan ce  of th e  f a th e r  a s  w e ll a s  th e  m other 
w i th in  th e  fam ily  environm ent h a s  been p ro v id e d  by Cox (1962) in  a
com parison  o f  the  a tta c h m e n t o r  r e j e c t i o n  a t t i t u d e s  o f  9 - to  1 2 -y e a r-  
o ld  m ales and fem a les . Cox found a s i g n i f i c a n t  r e l a t i o n s h ip  e x is t e d  
betw een a tta ch m e n t s c o r e s  (m easured th rough  m a te r ia l  p ro v id e d  by s i x  
c a rd s  from th e  T hem atic A p p e rce p tio n  T e s t [ TAT ] )  and s o c io m e tr ic  
m easu res o f  p eer a c c e p ta n c e  o f  p re a d o le s c e n ts  tow ard th e  same sex  o r  
p a re n ts  o f  b o th  s e x e s . Cox co n clu d ed  th a t :
A p o s i t iv e  a t t i t u d e  tow ards b o th  p a r e n ts  seemed l i k e l y  to  
o f f e r  th e  b e s t  p ro g n o s is  f o r  p e e r  group a c c e p ta n c e , s in c e  i t  
app eared  p ro b a b le  t h a t  such  a c h i ld  w ould have b o th  p o s i t iv e  
a t t i t u d e s  tow ards o th e r  peo p le  and a c o n s id e ra b le  r e p e r to i r e  
o f  r e le v a n t  s o c i a l  s k i l l s  [ p . 822 ] .
A n x ie ty
S u l l iv a n  (1 9 5 3 ), in  t r a c in g  th e  p a t t e r n s  o f  in te r p e r s o n a l  
p ro c e s s e s  as  they  u n fo ld  th ro u g h o u t th e  developm ent o f  th e  in d iv id u a l  
found th e s e  p ro c e sse s  to  focus on two b a s ic  c o n ce rn s : th e  p u r s u i t
o f  th e  s a t i s f a c t i o n  o f  b o d ily  n e e d s , and th e  p u r s u i t  o f  s e c u r i ty  t h a t  
p e r t a in s  to  th e  i n d i v i d u a l 's  i n t e r e s t  in  a v o id in g  a n x ie ty .  F is c h e r
(1970) p o in ts  ou t t h a t ,  fo r  S u l l iv a n ,  th e re  a re  obv ious d e g re e s  o f  
a n x io u sn e s s . The d e g re e  o f  a n x ie ty  t h a t  th e  in d iv id u a l  e x p e r ie n c e s  
i s :  " a  fu n c tio n  o f  two f a c to r s :  th e  s ig n i f ic a n c e  o f  th e  o th e r  (a
s i g n i f i c a n t  o th e r ) — e i t h e r  r e a l  o r f a n ta s iz e d —who d isa p p ro v e s  o f  
o n e 's  m anner o f  b e in g , and th e  s e v e r i t y  w ith  w hich t h i s  d is a p p ro v a l  
i s  e x p re s se d  and com m unicated [ p . 27 ] . "  F o r S u l l iv a n ,  sev e re  
a n x ie ty  i s  l ik e  a : "blow  on th e  head  [ p . 152 1 ,"  m aking o r i e n t a t i o n
d i f f i c u l t ,  a n t i c ip a t i o n  p ro b le m a t ic a l ,  and co p ing  im p o ss ib le  (F is c h e r  
p . 2 7 ) . A nx ie ty  may be d e s c r ib e d , th e n , a s  th e  a n t i c ip a t e d  o r
sen sed  f e e l in g  o f  f a i l u r e  a s  a  human b e in g . I n te r p e r s o n a l  l i v i n g ,  by 
n a tu r e ,  im p lie s  a  v u l n e r a b i l i t y  to  a n x ie ty .  Man em ploys fo u r  
m echanism s o f  s e l f - d e f e n s e :  s u b lim a tio n , s e l e c t i v e  i n a t t e n t i o n ,
s u b s t i t u t i o n ,  and d i s s o c i a t i o n .  F is c h e r  s t a t e d  t h a t  th e  m ost m eaning­
f u l  way to  an a ly ze  th e  d e fe n se  mechanism s may be to  a sk  th e  fo llo w in g  
fo u r  q u e s t io n s :
(a ) To w h a t e x te n t  d o es  th e  use o f  a p a r t i c u l a r  s e c u r i ty  
o p e ra t io n  p e rm it f o c a l  aw areness o f  the  a n x ie ty -p ro v o k in g  
s i tu a t io n ?
(b) I f  th e  o p e ra t io n  does p e rm it  fo c a l  aw are n e ss , how i s  
t h i s  h a n d le d  so as  to  m inim ize i t s  im p lic a tio n s ?
(c) I f  th e  o p e ra t io n  does n o t  p e rm it f o c a l  a w are n e ss , how 
i s  th i s  accom plished?
(d) I n  w hat s e n se s  does th e  i n d i v i d u a l 's  b e h a v io r  e x p re ss  
h i s  e x p l i c i t  e x p e r ie n c e  o r la c k  th e r e o f  o f  th e  a n x ie ty -  
p rovoking  s i t u a t i o n  [ p . 29 ]?
Hoyt and Magoon (1 9 5 4 ) , in  a  v a l i d a t i o n a l  s tu d y  o f  th e  T ay lo r 
M a n ife s t  A nxiety  S c a le  (MAS), d eveloped  th e  fo llo w in g  d e f i n i t i o n  o f 
m a n i f e s t  a n x ie ty :
(a) N ervous ( i . e . ,  m annerism s such  a s  n a i l  b i t i n g ,  k n u c k le -  
c ra c k in g , c h a in  sm oking, p ro fu se  p e r s p i r a t i o n ,  e t c . )
(b) T en se  ( i . e . ,  u n ab le  to  r e l a x ,  c o n t in u a l ly  w orking 
under p r e s s u r e ,  hand tre m b lin g , t i c s ,  e t c . )
(c ) E a s i ly  em b arra ssed  ( i . e . ,  r e a d i ly  b lu s h e s ,  stam m ers, 
e t c . )
(d) W o rried  ( i . e . ,  a p p re h e n s iv e  over w hat w i l l  happen  from
10
day to  day , dou b ts  s e l f  c o n t in u a l ly ,  e t c . )  [ pp. 357-358 ] .
In  r e p o r t in g  th e  r e l a t i o n s h ip  betw een s e l f - c o n c e p t  and 
a n x ie ty ,  O rnes (1970) r e p o r te d  a  c o r r e l a t i o n  c o e f f i c i e n t  o f  - .6 7  
betw een a n x ie ty  and T o ta l  P ( p o s i t iv e  s e l f - e s te e m )  o f  th e  T ennessee 
S e lf-C o n c e p t S c a le  (TSCS), u s in g  a  sam ple o f  96 ju n io r  h ig h  sch o o l 
s tu d e n t s .  T h is  h ig h  n e g a tiv e  r e l a t i o n s h i p  betw een a n x ie ty  and f e e l ­
in g s  o f  s e l f -w o r th  o r  s e l f - c o n c e p t  has a l s o  been r e p o r te d  by L i p s i t t  
(1958) u s in g  an e lem en ta ry  sc h o o l p o p u la t io n ;  R osenberg (1 9 5 3 ), in  a 
la rg e  s c a le  s tu d y  o f  ju n io r  and s e n io r  h ig h  sch o o l s tu d e n ts ;  and by 
Suinn and H i l l  (1964) a t  th e  c o l le g e  l e v e l .  S a ra so n , D av idson , 
L i g h th a l l ,  W aite , and Ruebush (1 9 6 0 ), in  exam ining  p a re n t  p e rc e p tio n s  
o f  h ig h  an x io u s (HA) and low a n x io u s  (LA) c h i ld r e n ,  found f a th e r s  
d e s c r ib e d  HA c h i ld r e n  a s  l e s s  m a tu re , l e s s  r e la x e d ,  and more 
d ep en d en t; how ever, m o th ers  w ere u n ab le  to  make t h i s  same d i s t i n c t i o n ,  
le a d in g  to  th e  c o n c lu s io n  th a t  m o th ers  o f  HA c h i ld r e n  c o n sc io u s ly  
w ith h e ld  o r d i s t o r t e d  e v id en ce  and were u n c o n sc io u s ly  d e fe n s iv e  in  
t h e i r  s t y l e .
In  t h e i r  d is c u s s io n  o f  c o u n se lin g  w ith  th e  p a re n ts  o f  c h i ld r e n ,  
Brammer and Shostrom  (1968) w r i t e  t h a t ,  a s  p a re n ts  a re  o f te n  re sp o n ­
s ib l e  f o r  th e  u n h ap p in ess  o f t h e i r  c h i ld r e n ,  one m ethod o f  changing  
th e  c h i l d 's  env ironm en t i s  to  change th e  p a re n t o r  p a re n ts  re s p o n ­
s i b l e .
P a re n ts  have two b ro ad  and o v e r la p p in g  k in d s  o f  p ro b lem s.
F i r s t ,  th e  p a re n t  may have a n x ie t i e s  and problem s n o t  s t r i c t l y  
r e l a t e d  to  th e  c h i ld  b u t  w hich a re  p a ssed  on to  th e  c h i ld  
th ro u g h  a t t i t u d e s  o f  t e n s io n ,  e m o tio n a l in c o n s is te n c y ,
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s t r i c t n e s s ,  th o u g h t le s s n e s s ,  and th e  l i k e .  In  such c a s e s ,  
th e  p ro c e d u re s  a re  th e  same a s  f o r  a d u l t  c o u n se lin g , b u t w ith  
e f f o r t s  to  h e lp  th e  p a re n t  u n d e rs ta n d  th e  e f f e c t s  o f h i s  o r  
h e r  b e h a v io r  on th e  c h i l d .
S econd ly , the  p a re n t  may be w e l l - in t e n t io n e d  b u t in a d e ­
q u a te  th ro u g h  ig n o ran ce  o f  th e  d ev e lo p m en ta l p e r s p e c t iv e  to  
u n d e rs ta n d  t h a t  everyone p a sse s  th ro u g h  c e r t a i n  p h y s ic a l ,  
m e n ta l, and em o tio n a l p h ase s  in  grow ing from in fa n c y  to  
a d u lth o o d . T h is  knowledge i s  u s u a l ly  v e ry  r e a s s u r in g  to  
p a re n ts  and h e lp s  them a n t i c i p a t e  and m eet problem s o f 
developm ent w ith  more c o n fid e n ce  [ p . 384 ] .
T h e o r e t ic a l  Framework 
A t h e o r e t i c a l  approach  t h a t  le n d s  i t s e l f  w e l l  to  the  e d u c a tio n  
o f  fam ily  members i s  th e  work o f  A d le r (1 9 3 0 ). U t i l i z in g  a h o l i s t i c  
p s y c h o lo g ic a l fram ew ork, A d le r  f e l t  t h a t  human th in k in g  i s  g o a l-  
d i r e c te d  and th e  end r e s u l t  o f  g o a l d i r e c t i o n  i s  th e  fo rm a tio n  o f  a 
s ty le  o f  l i f e .  T h is  l i f e  s t y l e  d e s c r ib e s  th e  sum t o t a l  o f  th e  g o a ls ,  
a t t i t u d e s ,  and b e l i e f s  t h a t  an  in d iv id u a l  h a s  d ev e lo p ed  in  o rd e r  to  
make a  p la c e  fo r  h im s e lf  in  s o c ie ty .  C lo se ly  r e l a t e d  to  t h i s  i s  the  
A d le r ia n  co n cep t o f  s o c i a l  i n t e r e s t ,  o r  th e  amount o f  im portance  a 
p e rso n  p la c e s  upon th e  r e l a t i o n s h ip s  w ith  th o se  a round  him . The 
r e d i r e c t i o n  o f th e  s t r i v i n g  f o r  s u p e r io r i ty  tow ard  th e  i n t e r e s t  in  and 
r e l a t i o n s h ip  b u i ld in g  w ith  o th e r  p e rso n s  w i l l  le a d  to  in c re a s e d  
a d ju s tm e n t, and an in c re a s e d  u n d e rs ta n d in g  o f  human n a tu r e .  I t  was 
A d le r 's  p o s i t io n  t h a t  i f  a p e rso n  dev e lo p ed  l i t t l e  s o c i a l  i n t e r e s t ,  he 
was more l i k e ly  to  d evelop  a d e v ia n t  o r  m a la d a p tiv e  s t y l e  o f l i v i n g .
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B asic  to  A dlerian , th e o ry  i s  the  im portance acco rded  to  th e  p a re n ts  and 
fam ily  as  e i t h e r  f a c i l i t a t i n g  o r  l im i t in g  a g e n ts  in  th e  subsequen t 
developm ent o f  th e  c h i ld .  D re ik u rs  (1972), a s tu d e n t o f  A d le r, has 
developed  and d i r e c te d  A d le ria n  p r in c ip le s  a s  th ey  ap p ly  w ith in  th e  
d em o cra tic  fam ily  s e t t i n g .  In  a  sy m p ath e tic  b u t adm onishing v e in ,  he 
w r i te s  o f  th e  im portance  o f th e  p a re n ts  upon t h e i r  c h i ld re n :
But y o u --an d  by "you" I  alw ays mean m others and f a th e r s —a re  
a  problem n o t  only  to  th e  p s y c h i a t r i s t .  You a re  th e  g r e a t e s t  
problem  to  s o c ie ty  as a  w hole . You a re  in  a m ost s t r a t e g i c  
p o s i t io n ,  more than  any o th e r  group o f c i t i z e n s ,  to  dec id e  the  
developm ent o f  our n a t io n  [ p . x ) .
D re ik u rs  (1972) c o n tin u e s  t h a t ,  w ith  r a p id ly  changing m oral 
v a lu e s , s o c ia l  c o n d i t io n s ,  and everyday changes in  l i v in g ,  th e  p a re n ts  
o f  today  must keep one fo o t in  th e  p a s t  and one fo o t  i n  th e  f u tu r e — 
a c o n d itio n  th a t  o f te n  lead s  to  d isco m fo rt and f r u s t r a t i o n  fo r  bo th  
p a re n t and c h i ld .  S tr e s s in g  th e  im portance  o f  in te r p e r s o n a l  l i v in g ,  
D re ik u rs  w r i te s :  "The p roper way o f t r a in in g  c h i ld re n  i s  i d e n t i c a l
w ith  th e  p ro p er way o f  t r e a t in g  fe llo w  human b e in g s . The methods o f  
c h i ld  t r a in in g  can be eq u a lly  a p p l ie d  to  th e  c o n f l i c t s  o f  any human 
r e la t io n s h ip  [ p . x i
T h is p o s i t io n  f in d s  su p p o rt from the  human r e l a t i o n s  s k i l l  
developm ent work o f  Gazda e t  a l .  (1973) in  t h e i r  d is c u s s io n  o f 
" s i g n i f i c a n t  o th e r s "  (p . 2 ) . However, b e in g  a  s ig n i f i c a n t  person  in  
th e  l i f e  o f  a c h i ld ,  w ith in  contem porary  s o c ie ty ,  i s  o f te n  a m ost 
p a ra d o x ic a l p o s i t io n  (D re ikurs  & G ray, 1970). I t  i s  D re ik u rs ' (1972) 
p o s i t io n  th a t  th e  c o n f l i c t  e x p e rien c e d  in  l a t e r  l i f e  i s  h ig h ly
r e l a t e d  to  damaging ch ild h o o d  e x p e r i e n c e s ,  b u t  w i th o u t  t r a i n i n g ,  how 
can p a r e n ts  be blamed f o r  th e  r o le  they  o f t e n  p lay  i n  th e se  damaging 
ex p e r ien c e s?  Brammer and Shostrom  (1968) su g g es t  t h a t  p a re n ts  o f te n  
do blame th em se lv e s  and f e e l  in a d eq u a te  i n  the  r o l e  o f  p a r e n t ,  
r e s u l t i n g  i n  low p a r e n t a l  s e l f - c o n f id e n c e  and n e g a t i v e  a t t i t u d e s  
tow ard th em se lv es  and o t h e r s .  A t t i t u d e s  and b e h a v io r s  a re  o f t e n  
a s s i m i l a t e d  by th e  c h i l d  th ro u g h  m odeling  the  b e h a v io r  o f  s i g n i f i c a n t  
o t h e r s  (Bandura & W a l te r s ,  1963). A m a jo r  f a c to r  i n  t h i s  c y c l i c a l  
b e h a v io r a l  p a t t e r n  i s  p a r e n t a l  ig n o ran ce  o f  p ro p e r  m ethods o f  
e d u c a t io n  ( D re ik u r s ,  1972, p .  2 ) .  F o r  th e  c h i ld  i n  th e  c lass ro o m  
s e t t i n g ,  th e  end r e s u l t s  o f  i n c o n s i s t e n t ,  u n c e r t a i n ,  o r  i n a p p r o p r ia t e  
p a r e n t a l  b e h a v io r s  a r e  o f t e n  m a n i fe s te d  i n  m isb e h a v io r  w ith  th e  aim 
to :  (a) g a in  a t t e n t i o n ,  (b) d e m o n s tra te  power, (c )  pun ish  o r  to  g e t
ev en , o r  (d) d em o n stra te  inadequacy  (D re ik u rs ,  p .  1 5 3 ) .
Thus f a r ,  th e  a t te m p t  h a s  been t o  show a s t r o n g  r e l a t i o n s h i p  
betw een e x p e r ie n c e s  w i th in  th e  fam ily  c o n s t e l l a t i o n ,  w ith  s p e c i f i c  
em phasis upon th e  s e l f - c o n c e p t io n s  and a n x i e t i e s  o f  th e  p a r e n t s  and 
th e  b e h av io r  and s e l f - p e r c e p t i o n s  t h a t  th e  c h i l d r e n  o f  th e se  p a re n ts  
may m a n i f e s t  i n  l a t e r  l i f e ,  i n  a wide ran g e  o f  s e t t i n g s .  Downing
(1971) has  d eve loped  a p a r e n t  e d u c a t io n  program d e s ig n e d  to  in c r e a s e  
p a r e n t a l  s k i l l s  i n  th e  a r e a s  o f  fam ily  r e l a t i o n s h i p s  and fam ily  
management. B asing  h i s  s tu d y  upon th e  r e s u l t s  i n d i c a t e d  by p re v io u s  
p a r e n t  t r a i n i n g  program s, Downing concluded  t h a t  t h e  fo l lo w in g  a reas  
have  been found to  be h ig h ly  r e l a t e d  t o  the  fam ily  r e l a t i o n s h i p ,  and 
t h e r e f o r e  sh o u ld  be in c o r p o r a te d  i n t o  a  p a re n t  e d u c a t io n  program:
1. From A d le r ia n  psychology (Dinkmeyer & D r e ik u r s ,  1963),
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co n cep ts  o f  b e h a v io r a l  c a u s a l i t y  were e x t r a c t e d .  A t t i t u d e s  r e s u l t i n g  
from th e  p a r e n t ' s  view o f  th e  cau ses  and m o tiv es  o f  c h i l d  b e h a v io r  
were s tu d ie d .  The A d le r ia n  c o n ce p ts  o f  th e  g o a ls  o f  c h i l d r e n ' s  
b e h a v io r  were ado p ted  f o r  u se  i n  th e  program .
2. R o g e r ian  c o u n se l in g  th e o ry  (R ogers ,  1961) p ro v id e d  
co n cep ts  and s k i l l s  o f  communication f o r  th e  t r a i n i n g  program . Based 
on th e  p rem ise  t h a t  sound r e l a t i o n s h i p s  depend on c l e a r  communication 
o f  th e  d a ta  r e l e v a n t  to  th e  r e l a t i o n s h i p ,  i n c l u s i o n  o f  such s k i l l  
t r a i n i n g  was de te rm in ed  as e s s e n t i a l  f o r  th e  program.
3. Emphasis was p la c e d  upon two s p e c i f i c  te c h n iq u e s  o f  
b e h a v io r a l  p sycho logy , th e  m odeling  o f  b e h a v io r  (Bandura, 1969) and 
th e  p o s i t i v e  r e in fo rc e m e n t  o f  b e h a v io r  ( M c ln t i r e ,  1970).
4 . The fam ily  r e l a t i o n s  l i t e r a t u r e  p ro v id ed  ev id en ce  t h a t  
c o n f l i c t  i s  p r e s e n t  to  some d eg ree  i n  a l l  f a m i l i e s .  Such c o n f l i c t  i s  
th e  so u rce  o f  much s t r e s s  l e a d in g  to  m a la d a p t iv e  b e h a v io r  (W olff ,
1969). Id e a s  ab o u t fam ily  c o n f l i c t  and p ro c e d u re s  f o r  a id in g  the  
r e s o l u t i o n  o f  such problems were adop ted  from Baruch (1949) and 
Gordon (1970).
5 . R e la te d  to  c o n f l i c t  r e s o l u t i o n  was th e  i s s u e  o f  pun ishm ent,  
a  so u rce  o f  c o n s id e r a b le  p a r e n t a l  c o n fu s io n  (Ames, 1970), R esearch  
ev id en ce  o f  th e  e f f e c t s  o f  punishm ent were ta k e n  from Becker (1964). 
Id e a s  o f  a l t e r n a t i v e s  to  punishm ent a s  s o u rc e s  o f  c o n f l i c t  r e s o l u t i o n  
were drawn from Gordon (1 9 7 0 ) ,  M c ln t i r e  (1 9 7 0 ) , and M enninger (1966) 
(pp . 4 3 -4 4 ) .
The i n c o r p o r a t i o n  o f  th e se  p r i n c i p l e s  i n to  a  s y s te m a t ic  and 
s t r u c t u r e d  p a r e n t  e d u c a t io n  program h a s  been  found to  r e s u l t  i n
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s i g n i f i c a n t  changes  in  p a r e n t a l  a t t i t u d e s  c o n ce rn in g :  (a) th e  use  o f
c o n t r o l l i n g  te c h n iq u e s  w i th  c h i l d r e n ,  (b) aw areness  o f  the  em o tio n a l  
n e ed s  o f  t h e i r  c h i l d r e n ,  (c )  p a r e n t - c h i l d  com m unications,
(d) e x p re s s io n s  o f  t r u s t  and r e s p e c t  f o r  t h e i r  c h i l d r e n ,  and
(e )  p a r e n ta l  c o n f id e n ce  i n  c h i l d  r e a r i n g  p r a c t i c e s  (Downing, 1971, 
p . 7 2 ) .  O verm an 's (1975) s tu d y  o f  p a r e n t  e d u c a t io n ,  based on a  
m o d i f i c a t io n  o f  th e  Downing program, i n d i c a t e d  no s i g n i f i c a n t  change 
i n  the  s e l f - e s t e e m  o f  p a r e n t s ,  as m easured  by C o o p e rsm i th 's  (1967) 
S e lf -E s teem  In v e n to ry  ( S E I ) , and no s i g n i f i c a n t  change in  p e rc e iv e d  
c h i l d  s e l f - c o n c e p t .  However, j u s t  a s  th e  s p e c i f i c  b e h a v io r s  o f  an 
A d le r ia n  l i f e  s t y l e  may v a ry  th rough  l i f e  (Mosak & D re ik u rs ,  1973) 
even  though th e  l i f e  s t y l e  rem ains r e l a t i v e l y  c o n s t a n t ,  so th e  
components o f  s e l f - e s t e e m  may change a l th o u g h  th e  g lo b a l  c o n s t r u c t  
rem ains p r o b a b i l i s t i c a l l y  n o t  d i f f e r e n t .  Thus, th e  measurement o f  
s p e c i f i c  components o f  s e l f - e s t e e m  w ould  appear t o  be a more 
a p p r o p r ia t e  s t r a t e g y  in  th e  a sse ssm en t o f  program e f f e c t i v e n e s s .  In  
a d d i t i o n ,  i t  i s  f e l t  th e  l i m i t a t i o n s  o f  a s s e s s in g  change i n  th e  
p a r e n t a l  p e r c e p t io n s  o f  s e l f ,  and th e  t h e o r e t i c a l l y  c o n s i s t e n t  
p o s i t i o n  o f  r e s u l t i n g  b e h a v io r  change i n  c h i l d r e n ,  w i th o u t  b e n e f i t
o f  fo llow -up  d a t a  i s  to o  c o n f in e d ,  a s  th e  i n c u l c a t i o n  o f  b a s i c  p e r s o n a l  
and  i n t e r p e r s o n a l  m o d i f i c a t io n s  o c cu rs  over a p e r io d  o f  t im e ,  and 
sam pling m easu re s  a t  th e  end o f  i n t e r v e n t i o n  o n ly  m ight f a i l  t o  
m easure a c t u a l  change.
An a s p e c t  o f  p a r e n t  e d u c a t io n  program e v a lu a t io n  t h a t  t h i s  
s tu d y  p lans  t o  i n c o r p o r a te  i n to  th e  b a s i c  d e s ig n  i s  a  fo l lo w -u p  
e v a lu a t io n  a f t e r  a 2 -month p e r io d ,  u s in g  the  same in s t ru m e n ts  t h a t
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w i l l  be u sed  to  measure change betw een groups a t  th e  c o n c lu s io n  o f  the  
p a r e n t  g roup  m e e t in g s .  I n  a r e p o r t  by F r a z i e r  and M atthes  (1975) com­
p a r in g  an A d le r ia n -b a s e d  p a re n t  e d u c a t io n  program , a  b e h a v i o r a l l y -  
o r i e n t e d  p a r e n t  e d u c a t io n  program, and  c o n t r o l s  (no p a r e n t  e d u c a t i o n ) , 
the  a u th o r s  concluded  th e  A d le r ia n -b a s e d  approach  r e s u l t e d  i n  s i g n i f i ­
c a n t ly  g r e a t e r  p a r e n t a l  change i n  t h e i r  a t t i t u d e  toward c o n t r o l  o f  
c h i ld r e n  and  appeared  t o  app ly  th e  p r i n c i p l e s  o f  l o g i c a l  consequences  
more f r e q u e n t ly  than  e i t h e r  the  b e h a v i o r a l l y - o r i e n t e d  program p a r e n t s  
o r  c o n t r o l  p a r e n t s — f i n d i n g s  very  s i m i l a r  to  th e  e a r l i e r  f in d in g s  o f  
Downing (1 9 7 1 ) .  F r a z i e r  and M atthes  conclude  t h a t  th e  l a c k  o f  change 
in  s e l f - r e p o r t e d  i n a p p r o p r i a t e  b e h a v io r  by c h i ld r e n  r a i s e s  th e  q u e s t io n  
t h a t  p o s s ib ly :  " th e  v a l i d i t y  o f  th e  assum ption  t h a t  to  change th e
p a r e n t  you change th e  c h i l d  needs to  be examined more c l o s e l y  
[ p . 38 ] . "  The fo l lo w -u p  p rocedure  to  be used  i n  t h i s  s tu d y  w i l l  
examine t h i s  p o in t .
S ta te m e n t  o f  Problem  and H ypotheses 
A method found t o  be r e l e v a n t  a s  an a l t e r n a t i v e  to  th e  
" m is ta k e -c e n te r e d "  ( D r e ik u r s ,  1972) approach  em phasized i n  many homes 
in v o lv e s  p a r e n t s  m ee t in g  in  a group s e t t i n g  where p o s i t i v e ,  a d a p t iv e  
methods o f  behaving  a r e  d is c u s s e d  and p r a c t i c e d  w i th in  an  A d le r i a n  
t h e o r e t i c a l  framework (Downing, 197 1 ).  The purpose  o f  t h i s  s tu d y  i s  
to  i n v e s t i g a t e  th e  e f f e c t  o f  the  Downing program o f  p a r e n t  e d u c a t io n  
upon th e  p a r e n t s  o f  s t u d e n t s  (ages 12 to  18) a t t e n d in g  an  a l t e r n a t i v e  
e d u c a t io n  p u b l i c  s c h o o l ,  and to  i n v e s t i g a t e  th e  e f f e c t  o f  th e  Downing 
program upon the  b e h a v io r  o f  the  s t u d e n t s  w i th in  th e  c lass ro o m  
e n v ironm en t.  As t h i s  program p ro v id e s  p a r e n t s  w i th  a c o n s i s t e n t ,
s t r u c t u r e d ,  and in fo rm a t iv e  fo rm at o f  human r e l a t i o n s  and fam ily  
management s k i l l  developm ent t h a t  h a s  been  shown to  r e s u l t  i n  
a t t i t u d i n a l  changes i n  p a r e n t s ,  i t  i s  p ro p o sed  t h a t  p a r e n t s  p a r t i c i ­
p a t in g  in  th e  Downing program w i l l  te n d  t o  f e e l  more adequa te  in  t h e i r
r o l e  a s  a  fam ily  member, w i l l  d i s p la y  a  red u ced  l e v e l  o f  m a n i f e s t
a n x ie t y ,  and w i l l  d em o n s tra te  a r e d u c t io n  i n  the  l e v e l  o f  d e f e n s iv e ­
n e s s .  The Tennessee S e l f  Concept S c a le  ( se e  Appendix A) w i l l  be 
employed as the  in s t ru m e n t  to  p ro v id e  m easures  o f  fam ily  adequacy and 
d e fe n s iv e n e s s  and th e  Bendig a d a p ta t i o n  o f  th e  T a y lo r  M a n ife s t  
A n x ie ty  S ca le  (see  Appendix B) w i l l  be employed a s  th e  in s t ru m e n t  to  
p ro v id e  m easures  o f  m a n i f e s t  a n x ie ty .
There w i l l  be th r e e  h y p o th e se s  t e s t e d  to  d e te rm in e  th e  e f f e c t  
o f  th e  Downing (1971) program o f  p a r e n t  e d u c a t io n  upon the  s e l f -  
e v a l u a t i o n  o f  p a r e n t s .  To i n v e s t i g a t e  th e  e f f e c t  o f  th e  Downing 
p a r e n t  e d u c a t io n  program on th e  b e h a v io r  o f  a d o le s c e n t s  whose p a re n ts  
com pleted the  p a r e n t  program , two h y p o th e se s  w i l l  be t e s t e d .  For
h y p o th e se s  fo u r  and f i v e ,  th e  measurem ent te c h n iq u e s  w i l l  c o n s i s t  o f
s y s te m a t ic  t im e -sam p lin g  o f  c lass ro o m  b e h a v io r  by in d ep en d en t  
o b s e rv e r s  (see  Appendix C ) , and c o m p le t io n  o f  th e  C oopersm ith  (1967) 
B ehav io r R a t in g  Form (BRF) (se e  Appendix D) by th e  t e a c h e r s  o f  
s t u d e n t s .
H y p o th e s is  1 . There  w i l l  be a  s i g n i f i c a n t  d i f f e r e n c e  in  
m easures  o f  d e fe n s iv e n e s s  between p a r e n t s  co m p le tin g  th e  Downing 
p a r e n t  group e d u c a t io n  program and p a r e n t s  n o t  p a r t i c i p a t i n g  in  the  
Downing program, on bo th  P o s t t e s t  and Fo llow -up  e v a l u a t i o n s .
H y p o th e s is  2 . There  w i l l  be a  s i g n i f i c a n t  d i f f e r e n c e  between
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p a r e n t s  com ple ting  th e  Downing p a re n t  group e d u c a t io n  program and 
p a r e n t s  n o t  p a r t i c i p a t i n g  in  th e  Downing program on a  m easure o f  
m a n i f e s t  t r a i t  a n x ie ty  f o r  bo th  P o s t t e s t  and Follow -up e v a l u a t i o n s .
H y p o th es is  3 . There  w i l l  be a  s i g n i f i c a n t  d i f f e r e n c e  in  
p e rc e iv e d  fam ily  adequacy between p a r e n t s  com ple ting  th e  Downing 
p a r e n t  group e d u c a t io n  program and p a r e n t s  n o t  p a r t i c i p a t i n g  in  th e  
Downing program, on bo th  P o s t t e s t  and Fo llow -up  e v a l u a t i o n s .
H y p o th es is  4 . A d o le sc e n t  s tu d e n t s  o f  p a r e n t s  co m ple ting  th e  
Downing p a r e n t  group e d u c a t io n  program w i l l  d em o n stra te  a  s i g n i f i ­
c a n t l y  lower l e v e l  o f  i n a p p r o p r i a t e  c la s s ro o m  b e h av io r  th an  w i l l  
a d o le s c e n t  s t u d e n t s  whose p a r e n t s  d id  n o t  r e c e iv e  th e  Downing program 
on b o th  P o s t t e s t  and Fo llow -up  e v a lu a t io n s .
H y p o th es is  5. A d o le sc e n t  s tu d e n t s  whose p a r e n t s  com plete  th e  
Downing P a re n t  Group E d u ca tio n  Program w i l l  d i f f e r  s i g n i f i c a n t l y  from 
s tu d e n t s  whose p a r e n t s  do n o t  p a r t i c i p a t e  in  the  Downing program , on 
t e a c h e r - r a t e d  m easures  o f  c lass ro o m  fu n c t io n in g  fo r  bo th  P o s t t e s t  
and Follow -up e v a l u a t i o n s .
A l l  h y p o th e se s  w i l l  be t e s t e d  in  the  n u l l  form in  th e  a n a ly s e s  
o f  d a ta  f o r  s t a t i s t i c a l  p u rp o se s .
D e f i n i t i o n  o f  Terms
A l t e r n a t i v e  E d u c a t io n
A l t e r n a t i v e  e d u c a t io n  i s  h e r e i n  o p e r a t i o n a l l y  d e f in e d  a s  th o se  
s e r v i c e s  p ro v id e d  by the  Chesapeake C e n te r  f o r  A l t e r n a t i v e  and 
R e h a b i l i t a t i v e  E d u ca tio n  (CARE) in  C hesapeake , V i r g i n i a .  The CARE 
o f f e r s  e d u c a t io n a l  f a c i l i t i e s  and program s f o r  th r e e  s tu d e n t  p o p u la ­
t i o n s  (see  Appendix  E ) :
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1. S tu d e n ts  who may o r  may n o t  be succeed ing  in  th e  r e g u l a r  
s ch o o l  s e t t i n g  because  o f  la c k  o f  a b i l i t y ,  la c k  o f  i n t e r e s t  a n d /o r  
la c k  o f  e d u c a t io n a l  e x p e r ie n c e  s u i t a b l e  to  th e  s t u d e n t ,  b u t  who have 
e x p re s s e d  and d em o n s tra ted  an i n t e r e s t  in  p r e v o c a t io n a l  o r  v o c a t i o n a l  
e d u c a t io n .
2 . S tu d e n ts  who a re  in  danger o f  b e in g  e x p e l l e d  from sch o o l 
because  o f  p e r s i s t e n t  o r  sev e re  b e h a v io r  problem s.
3 . Youth who a r e  in  t r o u b le  w ith  the  c o u r t s  and who sh o u ld  
n o t  go to  j a i l ,  b u t  who a r e  n o t  com p atib le  to  o r  a c c e p ta b le  in  a 
norm al sch o o l s e t t i n g ,  o r  who a r e  r e tu r n i n g  from i n c a r c e r a t i o n  and 
need re a d ju s tm e n t  to  the  r e g u l a r  s c h o o l .
I n a p p r o p r i a t e  B ehavior
I n a p p r o p r i a t e  b e h a v io r  i s  o p e r a t i o n a l l y  d e f in e d  a s  s p e c i f i c  
b e h a v io r s  w i th in  the  c lass ro o m  s e t t i n g  in  the  c a t e g o r i e s  o f  g ro s s  
m o to r ,  o b j e c t  n o i s e ,  d i s tu r b a n c e  o f  p r o p e r ty ,  c o n t a c t ,  v e r b a l i z a t i o n ,  
and t u r n i n g  away, b ased  upon th e  c r i t e r i a  e s t a b l i s h e d  by Madsen, 
B ecker,  and Thomas (1973).
Fam ily  Adequacy
Family adequacy i s  o p e r a t i o n a l l y  d e f in e d  as th e  n a tu r e  o f  an 
i n d i v i d u a l ' s  r e l a t i o n s h i p  w ith  h i s  p rim ary  group ( fa m ily  and c lo s e  
f r i e n d s )  and h i s  sense  o f  adequacy a s  a fam ily  member, a s  m easured by 
th e  T ennessee  S e l f  Concept S c a le ,  Column D, Family S e l f  (FS) s c o r e .  
M a n ife s t  A n x ie ty
M a n ife s t  a n x ie ty  i s  o p e r a t i o n a l l y  d e f in e d  as p e rc e iv e d  
f e e l i n g s  o f  a p p re h e n s io n ,  t e n s i o n ,  and s t r e s s ,  as m easured  by th e  
2 0 - i tem  Bendig a d a p ta t i o n  o f  the  T a y lo r  M a n if e s t  A n x ie ty  S c a le .
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P a re n t  E d u c a t io n
P a r e n t  e d u c a t io n  i s  o p e r a t i o n a l l y  d e f in e d  a s  a  s t r u c t u r e d  
group c o u n se l in g  program  o f  e d u c a t io n a l  a c t i v i t i e s  d e s ig n e d  to  in c r e a s e  
p a r e n t a l  aw areness  o f  a d u l t  and a d o le s c e n t  b e h a v io r ,  in  term s o f  
a n te c e d e n ts  and c o n seq u en ces ,  and p ro v id e  p a re n ts  an  o p p o r tu n i ty  to  
p r a c t i c e  and d i s c u s s  a l t e r n a t e  b e h a v io r s ,  w ith  th e  g o a l  o f  in c r e a s in g  
th e  e f f e c t i v e n e s s  and se n se  o f  w e l l - b e in g  o f  the  p a r e n t  in  im plem enting 
h i s  o r  h e r  fam ily  r o l e  (Downing, 1971; Tavormina, 1974).
D e fen s iv e n ess
D e fen s iv e n ess  i s  o p e r a t i o n a l l y  d e f in e d  i n  two p a r t s :
(a )  "obv ious  d e fe n s iv e n e s s  t F i t t s ,  1965, p . 5 a s  measured by th e  
Tennessee S e l f  Concept S c a le ,  S e l f - C r i t i c i s m  (SC) s c o r e ;  and
(b) " s u b t l e  d e fe n s iv e n e s s  [ p . 5 ] , "  a s  measured by th e  Tennessee 
S e l f  C oncept S c a le ,  D e fen s iv e  P o s i t i v e  (DP) s c a l e .
P la n  o f  P r e s e n t a t i o n  
The p r e s e n t a t i o n  o f  t h i s  i n v e s t i g a t i o n  i s  o rg a n iz e d  i n t o  f iv e  
segments which have been  d e s ig n a te d  a s  c h a p te r s .  The purpose o f  the  
p re s e n t  c h a p te r  h a s  been  to  se rv e  a s  the  v e h ic l e  o f  p r e s e n t a t i o n  
f o r  the fo l lo w in g  a r e a s :  (a) i n t r o d u c t i o n ,  (b) a c u r r e n t  p e r s p e c t iv e ,
(c )  t h e o r e t i c a l  framework, (d) s ta te m e n t  o f  problem and h y p o th e se s  to  
be t e s t e d ,  and (e) th e  d e f i n i t i o n  o f  s e l e c t e d  te rm s . The rem ain ing  
fo u r  c h a p te r s  w i l l  be p r e s e n te d  a s  fo l lo w s :  (a) C h ap te r  2 , a rev iew
o f  r e l e v a n t  and r e l a t e d  r e s e a r c h ;  (b) C h ap te r  3 , the  r e s e a rc h  
m ethodology used i n  t h i s  s tu d y ;  (c) C h ap te r  4 , a n a ly s e s  o f  d a ta  and 
r e s u l t s ;  and (d) C h ap te r  5 , a summary o f  f i n d i n g s ,  c o n c lu s io n s  b a sed  
upon the  f i n d i n g s ,  and recom m endations.
C h ap te r  2 
Review o f  R e la te d  R esearch  
The purpose  o f  t h i s  c h a p te r  i s  to  p r e s e n t  a  rev iew  o f  th e  
r e s e a r c h  in  th e  fo l lo w in g  a r e a s :  (a) th e  r o l e  o f  th e  c o u n se lo r  in
p a r e n t  c o n s u l t a t i o n  and e d u c a t io n ;  (b) p a r e n t  group e d u c a t io n  e f f e c ­
t i v e n e s s ;  (c )  p a r e n t  group e d u c a t io n  a p p l i c a b i l i t y ;  (d ) A d le r ia n -b a se d  
p a r e n t  group e d u c a t io n ;  (e )  th e  r e l a t i o n s h i p  between p a re n t  g roup  
e d u c a t io n  and p a r e n t a l  a n x i e t y ;  ( f )  th e  r e l a t i o n s h i p  between p a r e n t  
group e d u c a t io n ,  p a r e n t a l  s e l f - c o n c e p t ,  and the  b e h a v io r  o f  o f f s p r i n g ;  
(g) th e  r e l a t i o n  o f  i n d i v i d u a l  d e fe n s iv e n e s s  to  a n x ie t y  and s e l f -  
c o n c e p t ;  and (h ) summary.
The Role o f  th e  C ounse lo r  i n  P a r e n t  
C o n s u l t a t io n  and E d u ca tio n  
Rapp, Arnheim, and Lavine (1976) have w r i t t e n  t h a t  p a r e n t s  
o f t e n  seek th e  ad v ice  o f  c o u n se lo r s  when t h e i r  c h i l d r e n  e x p e r ie n c e  
s o c i a l ,  p h y s i c a l ,  o r  e m o tio n a l  d i f f i c u l t i e s .  In  t h e s e  s i t u a t i o n s ,  
th e  c o u n se lo r  i s  faced  w i th  the  ta s k s  o f  b o th  a s s i s t i n g  the p a r e n t  
and p re v e n t in g  th e  p a r e n t  from becoming too  dependen t upon c o u n se lo r s  
o r  o th e r  m en ta l  h e a l t h  p r o f e s s i o n a l s .  F o r  maximum e f f e c t i v e n e s s ,
Rapp e t  a l .  s u g g e s t  the  r o l e s  o f  f a c i l i t a t o r ,  r e s o u rc e  p e rso n ,  t e a c h e r ,  
and model sh o u ld  be assumed by the c o u n se lo r  a t  v a r io u s  s ta g e s  in  the 
p a r e n t  c o n s u l t a t i o n  p r o c e s s .
G u e r t in  (1975) h a s  conducted  an  a n a l y s i s  and a p p r a i s a l  o f  
co u n se l in g  in  th e  p u b l ic  h ig h  sch o o ls  o f  the  Commonwealth o f
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M assa c h u se t ts  u t i l i z i n g  a p o p u la t io n  o f  120 p u b l i c  s e n io r  h ig h  
c o u n s e lo r s .  These c o u n s e lo r s  com pleted a tw o -p a r t  q u e s t i o n n a i r e  
r e l a t i n g ,  in  p a r t ,  to  f u n c t io n  p e rfo rm ance . G u e r t in  r e p o r t e d  th a t  
c o u n se lo r  f u n c t io n s  w ith  h ig h  p r i o r i t i e s  in c lu d e d  se rv in g  a s  co n su l­
t a n t s  to  p a r e n t s  as  w e ll  a s  p ro v id in g  d i r e c t  s e r v i c e s  to s t u d e n t s .
Loughary , S t r i p l i n g ,  and F i t z g e r a l d  (1965) have r e p o r t e d  the 
s ta te m e n t  o f  p o l i c y  f o r  secondary  s c h o o l  c o u n s e lo r s ,  as p re s e n te d  by 
th e  American School C ounse lo r  A s s o c i a t i o n .  In c lu d e d  in  t h i s  s ta tem en t 
under the  h e ad in g  o f  p r o f e s s i o n a l  r e s p o n s i b i l i t i e s  o f  the sch o o l  
c o u n se lo r  a r e  b o th  d i r e c t  and i n d i r e c t  s e r v ic e s  t o  the  p u p i l .  A 
d i r e c t  r e s p o n s i b i l i t y  to  th e  c h i ld  in c lu d e d  in  t h i s  l i s t i n g  i s  
r e p o r te d  a s  fo l lo w s :
The s c h o o l  c o u n s e lo r  has the  r e s p o n s i b i l i t y  to a s s i s t  
p a r e n t s  to  u n d e rs ta n d  the d ev e lo p m en ta l  p ro g re s s  o f  t h e i r  
c h i l d ,  h i s  n eed s ,  and e n v iro n m en ta l  o p p o r t u n i t i e s ,  f o r  
p u rp o se s  o f  i n c r e a s in g  t h e i r  a b i l i t y  to  c o n t r i b u te  t o  t h e i r  
c h i l d ' s  developm ent [ p. 97 ]•
Dinkmeyer and McKay (1974) have  w r i t t e n  t h a t  the c o u n se lo r  can  
p lay  a v i t a l  r o l e  in  the  e d u ca t io n  o f  p a r e n t s ,  and  th a t  an  e f f e c t i v e  
c o u n se l in g  program in c lu d e s  p ro v id in g  s e r v ic e s  to  a l l  i n t e r e s t e d  
p a r e n t s .  Dinkmeyer and McKay have m a in ta in e d  t h a t  one o f  t h e  most 
im p o r tan t  r o l e s  o f  the  c o u n se lo r  i n  c o n s u l t in g  w i th  p a re n ts  about 
c h i l d - r e a r i n g  p ro c e d u re s  i s  t h a t  o f  f a c i l i t a t o r ,  o r  one who keeps the  
d i s c u s s io n  moving and on t a r g e t ,  and t h i s  r o l e  o f  f a c i l i t a t o r  can be 
maximally e f f e c t i v e  in  th e  group s e t t i n g  where th e  o p p o r tu n i ty  for 
p a re n ts  to  s h a r e  o p in io n s  and e x p e r ie n c e s  i s  p r e s e n t .
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A r e p o r t  on th e  i n i t i a t i o n  o f  c h i l d  s tu d y  groups by B aru th  
and Jones  (1975) h a s  been  p re s e n te d  by th e  a u th o r s  a s  one s te p  i n  the  
e x p an s io n  o f  c o u n se l in g  s e r v i c e s  to  in c lu d e  p a r e n ts  in  th e  community. 
B aru th  and Jones  have su g g e s te d  t h a t  many p a r e n ts  have  d i f f i c u l t y  w ith  
t h e i r  c h i ld r e n  p r im a r i ly  because  they  e i t h e r  la c k  in fo rm a t io n  o r  have 
m is in fo rm a t io n  as  to  how to  r a i s e  t h e i r  c h i l d r e n .  The r o l e  o f  the  
c o u n se lo r  s e r v e s  as  a n a t u r a l  v e h ic l e  f o r  bo th  the  t r a n s m is s io n  o f  
in fo rm a t io n  to  p a r e n t s  a s  w e l l  a s  th e  improvement o f  parent-com m unity  
r e l a t i o n s .  B aru th  and Jones  co n c lu d e :  "The q u e s t i o n  f o r  th e  c o u n se lo r
th u s  becomes, 'W il l  I  i n i t i a t e  th e s e  [ p a r e n t  1 g ro u p s ? 1 r a t h e r  th a n  
'Can I  i n i t i a t e  them?' [ p . 126 ]
Camp and Rothney (1970) conducted  a  s tudy  to  d e te rm ine  th e  
e x t e n t  to  which work by the  sch o o l  c o u n s e lo r  w i th  p a r e n t s  r e s u l t s  in  
g r e a t e r  p a r e n t a l  p a r t i c i p a t i o n  i n  th e  o v e r a l l  c o u n se l in g  and gu idance  
p ro c e s s  i n  th e  s c h o o ls .  These a u th o r s  u t i l i z e d  98 h ig h  sch o o l 
sophomores and t h e i r  p a r e n t s ,  draw ing from 29 W isconsin  h ig h  s c h o o ls  
who had r e f e r r e d  the  s tu d e n t s  t o  the  a u th o r s  f o r  r e s e a r c h  w i th  th e  
g i f t e d .  A f te r  m eeting  w i th  th e  s tu d e n t s  in  a l a b o r a to r y  s e t t i n g ,  the  
c o u n s e lo r  would com pile  a  l i s t  o f  p o s s ib l e  en h an ce rs  o f  c h i ld  
developm ent and d i s c u s s  th e se  f in d in g s  w i th  the  p a r e n t s .  In  an 
a n a l y s i s  o f  t h i s  e f f o r t ,  Camp and Rothney found t h a t  a l l  p a r e n t s  
r e p o r te d  t h a t  they had found th e  e x p e r ie n c e  to  be v a l u a b l e .  Of th e  
m ale s tu d e n t s  in v o lv e d  in  the  s tu d y ,  75% approved o f  th e  p r a c t i c e  o f  
p a r e n t  c o n s u l t a t i o n  w h i le  66% o f  the  fem ale  s tu d e n t s  o f f e r e d  such 
a p p ro v a l .
C u lb e r ts o n  (1975) has  conducted  a  r e l a t e d  s tu d y  in  which the
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needs and p e r c e p t io n s  o f  a v e rag e  s tu d e n t s  were a s s e s s e d  in  a  s c r u t i n i -  
z a t i o n  o f  th e  r o l e s  o f  school p s y c h o lo g i s t s  and c o u n s e lo r s .  The 
p o p u la t io n  f o r  t h i s  s tudy  c o n s i s t e d  o f  32 s tu d e n ts  i n  an e lem en ta ry  
psychology c la s s  and  42 s tu d e n t s  i n  a c h i l d  psychology  c l a s s  a t  the  
U n iv e r s i ty  o f  W isco n s in .  C u lb e r ts o n  r e p o r t e d  t h a t  w h i le  the  re sp o n ­
d en ts  i n d i c a t e d  c o n fu s io n  in  d i s t i n g u i s h i n g  the r o l e  o f  the  sch o o l  
c o u n se lo r  from t h a t  o f  the  s c h o o l  p s y c h o lo g i s t ,  th e y  d id  ag re e  t h a t  
c o n ta c t  w i th  p a r e n ts  in  th o s e  c a se s  deemed n e c e s sa ry  by the  c o u n se lo r  
was an im p o r tan t  r o l e  w i th in  t h e  school s e t t i n g .
McWhirter and  Kahn (1974) have s t r e s s e d  t h a t  p a re n t  e d u c a t io n  
o f f e r s  a  unique m o d a l i ty  fo r  in c r e a s in g  th e  c o u n s e lo r ' s  e f f e c t i v e n e s s  
and have proposed a  p a re n t  e d u c a t io n  p rogram , conducted  by th e  
c o u n s e lo r ,  em phasiz ing  the  s k i l l s  of a c t i v e  l i s t e n i n g  and c o n f l i c t  
r e s o l u t i o n .  McWhirter and Kahn propose t h a t  one re s o u rc e  f o r  t h i s  
fam ily  and p a re n t  c o u n se l in g  i s  the  p u b l i c  school system .
N orton  (1971) has r e p o r t e d  on one problem, and a p o s s i b l e  
s o l u t i o n ,  i n  the im p le m e n ta t io n  o f  the  c o u n se lo r  r o l e  o f  p a r e n t a l  
c o n s u l t a n t  in  the  f a c e  o f  p a r e n t a l  a p a th y .  In  a  l a r g e  sch o o l system 
in  P e n n sy lv an ia ,  c o u n se lo rs  a t  th e  e lem en ta ry  s c h o o l  l e v e l  were  
co n v in ced , a c c o rd in g  to  N o rto n ,  th a t  i n - s e r v i c e  p a r e n t  m ee t in g s  were 
an e s s e n t i a l  p a r t  o f  the  r o l e  o f  the s c h o o l  c o u n s e lo r .  In  an  a t tem p t 
to  maximize p a re n t  a t te n d a n c e  i n  an i n - s e r v i c e  m e e t in g  a f t e r  poor 
tu r n o u t s  a t  p re v io u s  s e s s i o n s ,  c o u n se lo r s  s en t  s p e c i a l  l e t t e r s  o f  
i n v i t a t i o n  to  the  p a r e n t s ,  c o u n s e lo r s  made home v i s i t s ,  and com pleted 
phone c a l l s  on th e  day o f  th e  scheduled  m ee t in g .  Of a p o s s ib l e  
a t te n d a n c e  of 500 p a r e n t s ,  2 p a re n ts  a t t e n d e d  the  s e s s io n .  I n  an
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a n a l y s i s  o f  t h i s  s i t u a t i o n ,  N orton  concluded  t h a t  in  im plem enting the  
r o l e  o f  c o n s u l t a n t :
1. C o u n se lo rs  m ust c l a r i f y  why they  a re  s e e k in g  to  in v o lv e
p a r e n t s .
2 . C ounse lo rs  m ust th e n  e n t e r  i n t o  the  c o n s u l t i v e  p ro c e ss  w ith  
th e  p a re n t  u t i l i z i n g  two-way communication t e c h n i q u e s .
3. The i n i t i a l  r e l a t i o n s h i p  w i th  the  p a r e n t  must be p o s i t i v e ,  
t h a t  i s ,  to  focus  on th e  p o s i t i v e  a s p e c t s  o f  c h i l d  developm ent.
P a re n t  Group E d u c a t io n  E f f e c t iv e n e s s
In  an  e a r l y  summary o f  th e  r e s e a r c h  on p a r e n t  e d u c a t io n  
program s, Brim (1959) found s e v e r a l  p o in t s  f a v o ra b le  to  the  use  o f  
th e  group d i s c u s s io n  fo rm a t in  p a r e n t  e d u c a t io n  p rog ram s. I t  was 
B r im 's  c o n c lu s io n  t h a t  p a r e n t  e d u c a t io n  u t i l i z i n g  a  group d i s c u s s io n  
fo rm at p ro v id e d  p a re n ts  w i th  th e  o p p o r tu n i ty  to  make f u l l  e x p re s s io n  
o f  t h e i r  f e e l i n g s  under n o n p u n i t iv e  c o n d i t i o n s ,  a p r o v i s io n  t h a t  
r e s u l t e d  in  red u ced  p a r e n t a l  a n x ie ty  and d e f e n s iv e n e s s ,  th u s  p e r m i t ­
t i n g  s i g n i f i c a n t  changes in  a t t i t u d e s  and f e e l i n g s  to  o c cu r .  Brim 
a l s o  found ev id en ce  o f  th e  s u p e r i o r i t y  o f  the  group d i s c u s s io n  method 
i n  th e  en rich m en t o f  each  member's r e p e r to r y  o f  s o l u t i o n s  to  s p e c i f i c  
c h i l d - r e a r i n g  s i t u a t i o n s ,  a s  th e  group d i s c u s s io n  h e lp e d  each p a r e n t  
to  see  i s s u e s  from s e v e r a l  p e r s p e c t i v e s ,  in c lu d in g  t h a t  o f  th e  o f f ­
s p r in g .
Foote  and C o t t r e l l  (1955) have s t r e s s e d  t h a t  th e  p a re n t  group 
d i s c u s s io n  fo rm at s e r v e s  as an  example o f  " q u a s i - f a m i l i e s  [ p .  133 1 ,"  
w hich may have  an im p o r ta n t  f u n c t io n  where the  a c t u a l  fam ily  h a s  
f a i l e d .  F o o te  and C o t t r e l l  have d e f in e d  the  q u a s i - f a m i ly  as :
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s m a l l  groups o f  p e rso n s  s i m i l a r l y  a f f e c t e d  by some d i s t i n c t i v e  
problem , c o n d i t i o n  o r i n t e r e s t ,  who come t o g e t h e r  v o l u n t a r i l y  
t o  s o lv e ,  c o r r e c t ,  o r  pu rsue  i t  by c o n ce r te d  e f f o r t ,  meanwhile 
p ro v id in g  each  o th e r  w i th  a  d eg ree  o f  u n d e r s ta n d in g ,  e n c o u r ­
agem ent, and su p p o r t  w hich they  have  no t found  e lsew here  in  
th e  community [ p . 132 ] .
Foote and C o t t r e l l  c o n t in u e  t h a t  w h ile  some o f the  q u a s i - f a m i l i e s  have 
been th e  p ro d u c t  o f  fo rm al th e ra p y  e f f o r t s ,  the  number o f  spon taneous  
p a re n t  g ro u p s  s u g g e s ts  t h a t  they  a re :  " a  p a r t i c u l a r l y  f i t t i n g
response  t o  c u r r e n t  s i t u a t i o n s  c o n f ro n te d  by members o f  the  community 
[ P. 133 ] . "
In  d i s c u s s in g  th e  p r o l i f e r a t i o n  o f  r a d io ,  t e l e v i s i o n ,  and 
newspaper programs d ev o ted  to  p ro v id in g  a d v ic e  to  th e  p a r e n t ,
Auerbach (1968) h a s  found the  group d i s c u s s io n  fo rm at to  be more 
c lo s e ly  r e l a t e d  to  th e  a c t u a l  needs o f  th o s e  who a t t e n d  th an  a r e  
a l t e r n a t i v e  programs a v a i l a b l e  th rough  th e  mass m ed ia .  W ith in  the  
p a re n t  g roup  d i s c u s s io n  model th e  p a r t i c i p a n t s  th em se lv es  p ro v id e  much 
o f  the  m a t e r i a l  t h a t  i s  d is c u s s e d  th e re b y  p ro v id in g  o p p o r t u n i t i e s  f o r  
feedback  and c l a r i f i c a t i o n  t h a t  would n o t  o th e rw ise  be p o s s i b l e .  
Auerbach h a s  r e p o r te d  t h i s  d i s c u s s io n  app roach , i n  p r a c t i c e ,  m eets  
the  needs o f  p a re n ts  from a l l  socioeconom ic  l e v e l s  and e d u c a t io n a l  
backgrounds in  any s e t t i n g  where p a re n ts  n a t u r a l l y  c o n g re g a te  
(p. 1 6 ) .
A r e l a t e d  s tu d y  by Dinkmeyer and Muro (1971) has  r e p o r t e d  
t h a t  th e  p a s t  e f f o r t s  o f  p a r e n t  o r g a n iz a t io n s  to  r e s o l v e  p a r e n t a l  
d i f f i c u l t i e s  th rough  o r g a n i z a t i o n a l  m ee t in g s  i s  n o t  an  a p p r o p r i a t e
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aren a  f o r  th e r a p e u t i c  g ro w th ,  nor i s  i n d iv id u a l  c o u n se l in g  a  p r a c t i c a l  
s o lu t io n .  These a u th o r s  w r i t e :  "The on ly  p o s s ib le  way i s  th ro u g h  the
p a re n t  g ro u p ,  more a c c u r a t e l y ,  c a l l e d  p a r e n t  e d u c a t io n  [ p .  285 ] . "  
Dinkmeyer and Muro a l s o  s t a t e  t h a t  th e  p a re n t  group a f f o r d s  each  
p a re n t  th e  o p p o r tu n i ty  t o  c o n t r ib u te  to  each o th e r  and to  dev e lo p  
new app roaches  to  the  p a r e n t - c h i l d  r e l a t i o n s h i p  w i th :  " th e  c o r r e c t i v e
p ro cess  o f  feedback  from co n tem p o ra r ie s  [ p . 287 ]"  having  a trem en ­
dous e f f e c t  upon the  dynamics o f  th e  g roup .
C a r tw r ig h t  and L i p p i t t  (1 9 6 1 ) , in  r e p o r t i n g  a summary o f  th e  
re s e a rc h  r e l a t i n g  to  th e  a s s e r t i o n s  a b o u t  i n d i v i d u a l s ,  g ro u p s ,  and 
group dynamics found: " t h a t  groups d ev e lo p  norms f o r  the  b e h a v io r  o f
t h e i r  members w ith  th e  r e s u l t  t h a t  'g o o d '  group members ad o p t th e s e  
norms as  t h e i r  p e rso n a l  v a lu e s  [ p .  12 ] The use o f  re in fo rc e m e n t  
s t r a t e g i e s  t o  maximize th e  number o f  "good" g roup  members h a s  been  
used s u c c e s s f u l l y  by M c ln t i r e  (1970) w i th  c h i l d r e n .
A d d i t io n a l  s u p p o r t  fo r  th e  i n c l u s i o n  o f  b a s i c  r e in fo rc e m e n t  
s t r a t e g i e s  i n  c o n s u l t in g  w ith  p a r e n t s  h a s  been  p ro v id e d  by Brown and 
Brown (1 9 7 5 ) .  These a u th o r s  have r e p o r t e d  e v id en ce  t h a t :
1 . There h a s  b een  in c r e a s in g  e v id en ce  t h a t  f o r  b e h a v io r a l  
change t o  o c c u r ,  c o u n s e lo r s  must w ork w i th in  th e  n a t u r a l  env ironm en t 
o f  the  c h i l d .
2 . I n t e r v e n t i o n s  w ith  p a r e n t s  can le ad  to  s i g n i f i c a n t  changes 
in  c h i l d r e n .
3 .  Research r e s u l t s  have d em o n s tra ted  p o s i t i v e  outcomes when 
p a re n ts  a r e  ta u g h t  to  u se  b e h a v io r a l  approaches  w i th  t h e i r  c h i l d r e n  
(p. 9 6 ) .
28
The power o f  th e  group i n  in f l u e n c in g  p e r s o n a l  change has  
been dem onstra ted  by Lewin (1953), who found t h a t  group d e c i s io n s  may 
produce changes in  i n d i v i d u a l  b e h a v io r  to  a much g r e a t e r  degree  than  
those  c u s to m a r i ly  found to  r e s u l t  from a t te m p ts  to  modify the  b e h a v io r  
o f  i n d i v i d u a l s  as i s o l a t e d  i n d i v i d u a l s .
The e f f e c t i v e n e s s  o f the  a p p l i c a t i o n  o f  s t r u c t u r e d  group 
p ro c e d u re s ,  o r  t r a i n i n g  (C a rk h u ff ,  1969) a s  th e  p r e f e r r e d  mode o f  
i n t e r v e n t i o n  has b een  d em o n s tra ted  by C ark h u ff  and o th e r s  (Gazda 
e t  a l . ,  1973). The ev id en c e  le a d in g  t o  t h i s  c o n c lu s io n  has  been 
summarized by C ark h u ff  and Bierman (1970) in  th e  fo l lo w in g  manner:
(a) The co re  o f  fu n c t io n in g  o r  d y s f u n c t io n in g  ( h e a l th  o r  
p sychopa tho logy)  i s  i n t e r p e r s o n a l ;
(b) The c o r e  o f  h e lp in g  p ro c e s s e s  ( l e a r n in g  o r  r e l e a r n in g )  
i s  i n t e r p e r s o n a l ;
(c) Group p ro c e sse s  a r e  th e  p r e f e r r e d  mode o f  w orking  w i th  
d i f f i c u l t i e s  i n  i n t e r p e r s o n a l  f u n c t io n in g ;
(d) S y s te m a t ic  group t r a i n i n g  in  i n t e r p e r s o n a l  fu n c t io n in g  
i s  the  p r e f e r r e d  mode o f  w orking  w i th  d i f f i c u l t i e s  in  
i n t e r p e r s o n a l  fu n c t io n in g  [ p . 157 ] .
In  com paring t r e a tm e n t  e f f e c t i v e n e s s  o f  t r a i n i n g  i n  i n t e r p e r s o n a l  
s k i l l s  v e r s u s  t r a d i t i o n a l  t h e r a p e u t i c  c o u n se l in g  upon th e  p a r e n t s  o f  
e m o t io n a l ly  d i s tu r b e d  c h i l d r e n ,  C a rk h u f f  and Bierman (1970) found t h a t  
t r a i n i n g  does no t o p e r a te  to  th e  e x c lu s io n  o f  th e  more t h e r a p e u t i c  
l e a r n i n g ,  b u t  r a t h e r  in c o r p o r a te s  t h e s e  e x p e r ie n c e s  w i th in  a work- 
o r i e n t e d  s t r u c t u r e .  C a rk h u ff  and Bierman concluded  t h a t :  " I n  a 
r e l a t i v e l y  b r i e f  p e r i o d  s y s te m a t ic  group t r a i n i n g  can  e f f e c t  changes
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in  i n t e r p e r s o n a l  s k i l l s  t h a t  t r a d i t i o n a l  c o u n se l in g  can n o t
[ p . 160 ] . "
T r a in in g  p ro c e d u res  a s  an e f f e c t i v e  method o f  p a r e n t  group 
e d u c a t io n  h a s  a l s o  been  a d v o ca ted  by C lem ent (1971), who in c lu d e d  th e  
fo l lo w in g  ad v an tag es  o f  p a r e n t  t r a i n i n g  g ro u p s  over more t r a d i t i o n a l  
t h e r a p e u t i c  ap p ro ach es :
1 . Less t r e a tm e n t  time i s  n e c e s s a ry  f o r  t h e r a p e u t i c  changes 
to  take  p la c e .
2 . One t h e r a p i s t  can  se rv e  the  e n t i r e  group r a t h e r  th a n  
i s o l a t i n g  c e r t a i n  members.
3 .  P a r e n t a l  d i s t r u s t  o f  the  t e c h n iq u e s  o f  p sy ch o th e rap y  a re  
u s u a l l y  l e s s e n e d  a s  the  fa m ily  members a r e  a c t i v e l y  in v o lv e d  i n  th e  
th e ra p y  p r o c e s s .
4 .  P a r e n t  t r a i n i n g  a i d s  in  the  p r e v e n t io n  p ro c e s s  a s  p a r e n t s  
can ap p ly  th e  same p r i n c i p l e s  when the  s i t u a t i o n  a p p e a rs  to  be 
a p p r o p r i a t e .
A ro n o ff  (1975) implemented a p i l o t  s tudy  to  compare th e  
e f f i c i e n c y  o f  two group c o u n se l in g  methods i n  d e a l in g  w i th  the  
p ro b le m a t ic  b e h a v io r  o f  p rim ary  g rade  s c h o o l  c h i l d r e n ;  group 
c o u n se l in g  w i th  prim ary  g rade  c h i ld r e n  and group c o u n se l in g  w i th  
the  p a r e n t s  o f  p r im ary  g rade  c h i l d r e n .  T here  were 30 f i r s t -  th rough  
t h i r d - g r a d e  s t u d e n t s ,  and t h e i r  p a r e n t s ,  u t i l i z e d .  H a l f  o f  the  
s tu d e n t s  were e n r o l l e d  i n  group c o u n se l in g  and one p a r e n t  o f  each  
o f  th e  o th e r  15 s tu d e n t s  was e n r o l l e d  i n  g roup  c o u n s e l in g .  U t i l i z i n g  
p r e t e s t  and p o s t t e s t  m easures  from th e  B u r k s ’ B ehav io r R a t in g  S c a le ,  
A ro n o ff  conc luded  t h a t  b o th  d i r e c t  c o u n s e l in g  o f  th e  s t u d e n t  and
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co u n se l in g  o f  the  s t u d e n t ' s  p a re n t  produced h ig h ly  s i g n i f i c a n t  changes 
in  the  b e h a v io r  o f  s t u d e n t s .
I n  a n  i n v e s t i g a t i o n  o f  the  e f f e c t i v e n e s s  o f  a  t im e - l i m i te d
p a re n t  c o u n s e l in g  program upon th e  underach ievem ent o f  s ch o o l
c h i ld r e n ,  E s te r s o n ,  Feldm an, Krigsman, and Warshaw (1975) i n v i t e d  
the  p a r e n t s  o f  119 c h i l d r e n ,  t h i r d  th rough s i x t h  g ra d e ,  to  p a r t i c i p a t e  
i n  a s e r i e s  o f  20 p a r e n t  group s e s s i o n s  em phasiz ing  the  c l a r i f i c a t i o n  
o f  f a m i l i a l  p a t t e r n s  o f  i n t e r a c t i o n .  Of the  o r i g i n a l  119 p a r e n t s  who 
p a r t i c i p a t e d  (one p a r e n t  p a r t i c i p a t i n g  f o r  each  c h i l d ) ,  on ly  13% 
com pleted a l l  o f  the s e s s i o n s ;  however, th e  a u th o r s  reaso n ed  t h a t  t h i s  
f ig u re  i s  a c t u a l l y  q u i t e  h ig h ,  as on ly  3% o f  th e  p o p u la t io n  o f  p a re n ts  
v o l u n t a r i l y  seek  h e lp .  A com parison o f  re a d in g  and math achievem ent 
between u n d e ra c h ie v in g  c h i ld r e n  whose p a re n ts  p a r t i c i p a t e d  in  the  
program and u n d e ra ch ie v in g  c h i l d r e n  whose p a r e n t s  d id  n o t  p a r t i c i p a t e  
in  the program  re v e a le d  t h a t :  " th e  counse led  group made e x c e l l e n t ,  i f
no t s i g n i f i c a n t ,  g a in s  [ p . 82 ] . "  On the  b a s i s  o f  i n fo rm a t io n  g a ined
through th e  t im e - l im i te d  c o u n se l in g  program f o r  p a r e n t s ,  th e  a u th o rs  
concluded :
(a )  A t any g iv e n  p o in t ,  some p o r t i o n  o f  the  p a r e n t s  o f  the  
s c h o o l  p o p u la t io n  i s  in  c r i s i s  and w i l l  be r e s p o n s iv e  to  a 
p r o f f e r e d  group c o u n se l in g  s i t u a t i o n .
(b) U n d erly in g  f a m i l i a l  problems seem to  be i n t i m a t e l y  
r e l a t e d  to  u n d e ra ch ie v e m en t .  In  a l l  th e  f a m i l i e s  in  th e  p i l o t  
p rogram , c r u c i a l  p a r e n t a l  c o n f l i c t s  came to  th e  s u r f a c e .
(c) In  f a m i l i e s  where th e r e  i s  a p r e - a d o le s c e n t  u n d e r­
a c h ie v e r  fo r  w hich th e re  i s  no a p p a re n t  i n t e l l e c t u a l ,
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n e u r o lo g i c a l  or p h y s io lo g i c a l  r e a s o n ,  a t  l e a s t  one o f  th e
p a re n ts  a s  an a d u l t  rem ains  an u n d e ra c h ie v e r  [ p. 83 ] .
In  a  r e l a t e d  s tu d y ,  Gabel (1975) e v a lu a te d  the e f f e c t i v e n e s s  o f  a 
d i s c u s s i o n  group f o r  p a re n ts  o f  a d o le s c e n t s  led  by t r a in e d  p a r a -  
p r o f e s s i o n a l  d i s c u s s io n  l e a d e r s  which focu sed  on m a te rn a l  b e h a v io r ,  
as  p e rc e iv e d  and d e sc r ib e d  by the  a d o le s c e n t  c h i l d r e n  o f  p a r t i c i ­
p a t in g  m o th e rs .  P a re n t  p a r t i c i p a n t s  w ere  18 m others  o f  e ig h th - g r a d e  
s t u d e n t s ,  randomly d iv id e d  i n t o  equal t r e a tm e n t  and c o n t ro l  g ro u p s .
The g roup  d i s c u s s io n  program c o n s i s t e d  o f  f iv e  w eek ly ,  2-hour s e s s i o n s ,  
h e ld  a t  the  George Peabody C o l le g e  fo r  T e a ch e rs ,  N a s h v i l l e ,  T e n n essee ,  
campus and fo llow ed  the model fo r  p a r e n t  group d i s c u s s io n  p ro v id e d  by 
Auerbach (1968). Th is  model fo cu ses  t h e  d i s c u s s io n  on c h i ld  r e a r i n g  
and fam ily  i s s u e s  r a i s e d  by th e  p a r t i c i p a n t s .  G abel r e p o r te d  r e s u l t s  
su p p o r t in g  the  view  t h a t  m a te rn a l  p a r t i c i p a t i o n  i n  group d i s c u s s i o n  
programs le ad s  to  changes in  a d o l e s c e n t s '  p e r c e p t io n s  o f  a s p e c t s  o f  
t h e i r  m o th e rs '  b e h a v io r ,  w i th  p e rc e iv e d  b e h a v io r a l  s h i f t s  i n  th e  
d i r e c t i o n  o f  m o the rs  p e r m i t t i n g  g r e a t e r  freedom and showing in c r e a s e d  
p o s i t i v e  invo lvem ent w ith  th e  o f f s p r i n g .
S hap iro  (1956) has conducted  an  e x p e r im e n ta l  a ttem p t t o  
measure the  e f f e c t s  o f  a s e r i e s  o f  p a r e n t  group d i s c u s s io n  m e e t in g s ,  
le d  a cc o rd in g  to  a w e l l - d e f in e d  m ethodology, upon th e  c h i l d - r e a r i n g  
a t t i t u d e s  o f  th e  p a re n ts  who p a r t i c i p a t e d .  S u b je c ts  i n  the  S h a p iro  
s tu d y  were drawn from the f a m i l i e s  i n  a  m edica l s e r v i c e  and r e s e a r c h  
program  in  New York C ity  known a s  the  Fam ily  H e a l th  M aintenance 
D em o n stra t io n .  There  were 25 i n d i v i d u a l s ,  r e p r e s e n t in g  15 f a m i l i e s ,  
who a t t e n d e d  from 1 to 12 m ee t in g s  in  th e  group d i s c u s s io n  s e r i e s .
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Each o f  these  25 e x p e r im e n ta l  s u b j e c t s  was m atched  w i th  a c o n t r o l  
s u b j e c t  w ith  r e s p e c t  to  o c c u p a t io n ,  e d u c a t io n ,  r e l i g i o n ,  age, and 
s e x .  In  a d d i t i o n ,  S h ap iro  r e p o r ts  t h e  e x p e r im e n ta l  and  c o n t ro l  
s u b j e c t s  were m atched on a  group b a s i s  a c c o rd in g  to  number of c h i l d r e n  
p e r  fa m ily ,  age  d i s t r i b u t i o n  of c h i l d r e n ,  a n n u a l  income, and n a t i v i t y .  
Xn sum m arizing h i s  f i n d i n g s ,  Shap iro  r e p o r te d  the  fo l lo w in g  f i n d i n g s :
(a) A f t e r  exposure  to  a s e r i e s  o f  g ro u p  d i s c u s s io n  m e e t in g s ,  
the members o f  th e  e x p e r im e n ta l  group m o d if ied  t h e i r  c h i l d -  
r e a r i n g  a t t i t u d e s  in  the p r e d i c t e d  d i r e c t i o n  (toward good 
judgem ent and l e s s e n e d  a u t h o r i t a r i a n i s m )  to  a  s t a t i s t i c a l l y  
s i g n i f i c a n t  d eg ree  as  m easured by th e  q u e s t i o n n a i r e  r e s p o n se s  
o f  p a r e n t s  and s t a f f  r a t i n g s  w hile  t h e  c o n t r o l  group d id  n o t  
show s i g n i f i c a n t  m o d i f i c a t io n  in  c h i l d - r e a r i n g  a t t i t u d e s .
(b )  The m o d if ic a t io n  o f  c h i l d - r e a r i n g  a t t i t u d e s  o f  th e  
e x p e r im e n ta l  g roup  as  m easured  by t h e  q u e s t io n n a i r e  r e s p o n se s  
of p a r e n t s  was t h e  r e s u l t  o f  g a in s  f a i r l y  e v en ly  d i s t r i b u t e d  
among th e  t o t a l  g roup of t h o s e  p a r e n t s  who changed and was 
no t th e  r e s u l t  o f  marked ch an g es  on t h e  p a r t  o f  a few p a r e n t s  
on ly .
( c )  There was some i n d i c a t i o n  t h a t  the g roup  members 
b e n e f i t e d  in  a r e a s  o th e r  t h a n  c h i l d - r e a r i n g ,  i . e . ,  in  s o c i a l ,  
m a r i t a l ,  and e t h n i c  group r e l a t i o n s  [ P* 158 ] .
W right (1976) h a s  conducted  a  r e l a t e d  s tudy  i n  an e f f o r t  to  
o b t a i n  q u a n t i f i a b l e  outcome d a ta  on  th e  e f f e c t i v e n e s s  o f  the i n d i r e c t  
t r e a t m e n t  o f  c h i ld r e n  th ro u g h  p a r e n t  c o n s u l t a t i o n  g ro u p s  a t  th e  
C h i l d r e n ' s  H o s p i t a l  of th e  U n iv e r s i ty  o f  Oklahoma H e a l th  S c ien ces
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C e n te r ,  Norman, Oklahoma. In  t h i s  s tu d y ,  22 m others  who had  p a r t i ­
c ip a te d  i n  th re e  s e p a r a te  c o n s u l t a t i o n  g roups u t i l i z i n g  a  P r i n c i p l e -  
O rie n te d  model, and 22 matched c o n t r o l s  were a d m in is te r e d  the  
C h i ld r e a r in g  A t t i t u d e  and B ehav ior I n v e n to r y ,  the  Cloze S to ry  S c a le ,  
and th e  P a r e n t  A t t i t u d e  Survey on a p r e t e s t  and p o s t t e s t  b a s i s .  In  
the  a n a l y s i s  o f  d a t a ,  m a tc h e d -p a i r s  _t t e s t s  were s i g n i f i c a n t  between 
p r e t e s t i n g  and p o s t t e s t i n g  w i th in  th e  e x p e r im e n ta l  group w h ile  
c o n t r o l s  r e v e a le d  no s i g n i f i c a n t  changes . W right concluded  t h a t  th e  
p a re n t  group c o n s u l t a t i o n  method i s  an  econom ical and v a l i d  means 
o f  changing  m o th e r s '  knowledge o f  t h e i r  p a r e n t a l  s k i l l s  and  t h e i r  
c h i l d r e n ' s  l e v e l  o f  a d a p t a t i o n ,  w i th  th e  te ch n iq u e  be ing  a p p r o p r ia t e  
by any agency o f f e r i n g  c l i n i c a l  s e r v i c e s  to  c h i ld r e n  and t h e i r  
f a m i l i e s .
O 'D e l l  (1 9 7 5 ) , i n  a  com parison  o f  p a r e n t  t r a i n i n g  te ch n iq u es  
in  the  m o d i f i c a t i o n  o f  c h i l d  b e h a v io r ,  i n v e s t i g a t e d  the  e x t e n t  which 
t r a i n i n g  p e rso n s  i n  a  v e r b a l  knowledge o f  b e h a v io r a l  p r i n c i p l e s  
a s s i s t e d  in  t h e i r  a c q u i s i t i o n  and im p lem en ta t io n  o f  the  s p e c i f i c  
s k i l l s  c o n s id e re d  n e c e s sa ry  f o r  m o d i f i c a t io n  o f  c h i ld  b e h a v io r .  
S u b je c ts  in  the  s tu d y  were 40 p e r s o n s ,  p r im a r i l y  p a re n ts  o f  excep­
t i o n a l  c h i l d r e n ,  who underw ent th r e e  ty p e s  o f  group t r a i n i n g .  While 
a l l  s u b j e c t s  underwent a s i m i l a r  workshop t r a i n i n g  e x p e r ie n c e  which 
tau g h t  th e  perform ance o f  b a s i c  b e h a v io r  m o d i f ic a t io n  te c h n iq u e s ,  e ac h  
s u b je c t  underwent one o f  t h r e e  d i f f e r e n t  types  o f  e x p e r ie n c e s  p r i o r  
to  p a r t i c i p a t i o n  i n  the  workshop: (a )  v e r b a l - t h e o r e t i c a l  t r a i n i n g  i n
b e h a v io r a l  p r i n c i p l e s ,  (b) a p laceb o  p r e t r a i n i n g  e x p e r ie n c e  which 
served  a s  a  c o n t r o l ,  o r  (c )  no p r e t r a i n i n g  e x p e r ie n c e  o f  any k in d .
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R e s u l t s  r e p o r te d  by O 'D e ll  showed t h a t  th e  b e h a v io r a l  p r i n c i p l e s  
p r e t r a i n i n g  e x p e r ie n c e  c o n s i s t e n t l y  f a i l e d  to  d em o n s tra te  t h a t  i t  
produced w o rth w h ile  t r a i n i n g  d i f f e r e n c e s  to  j u s t i f y  i t s  a d d i t i o n a l  
time and ex p en se .  Small d i f f e r e n c e s  which d id  o ccu r  tended  to  be in  
fa v o r  o f  the  b r i e f e r  t r a i n i n g  workshop. O 'D e l l  concluded  t h a t  the  
ev idence  s u p p o r ts  the  p o s i t i o n  t h a t  t h e o r e t i c a l  p r e t r a i n i n g  o f  p a r e n ts  
i n  th e  b e h a v io r  m o d i f i c a t io n  c h i l d  management approach  i s  n o t  j u s t i ­
f i e d  and t h a t  p a r e n t s  r e c e iv e  the  most e f f i c i e n t  a s s i s t a n c e  by d i r e c t  
and i n i t i a l  b e h a v io r a l  i n t e r v e n t i o n .
James (1974) has  conducted  a s tu d y  i n  a  s i m i l a r  v e in  whereby 
he i n v e s t i g a t e d  th e  e f f e c t i v e n e s s  o f  a p a r e n t  group e d u c a t io n  program 
w ith  th e  p a r e n t s  o f  s e v e n th -  and e ig h th - g r a d e  u n d e ra c h ie v in g ,  s o c i a l l y  
m a la d ju s te d  s t u d e n t s .  The p a r e n t  group program c o n s i s t e d  o f  e i g h t  
2 -hour t r a i n i n g  s e s s io n s  in  b e h a v io r  management and communication 
s k i l l s .  The s u b je c t s  r e p o r t e d  by James were 102 s e v e n th -  and 
e ig h th - g r a d e  s tu d e n t s  in  M attoon, I l l i n o i s ,  who had been d e s ig n a te d  
a s  s o c i a l l y  m a la d ju s te d  and u n d e ra ch ie v in g  on th e  b a s i s  o f  achievem ent 
t e s t  s c o r e s  and p s y c h o lo g ic a l  r e p o r t s .  S tu d e n ts  were p a r t i t i o n e d  i n to  
th re e  g roups : 31 s tu d e n t s  whose p a r e n ts  made a  commitment and p a r t i c i ­
p a te d  i n  th e  p a r e n t  program , 26 s tu d e n t s  whose p a re n ts  made a 
commitment b u t  d id  n o t  p a r t i c i p a t e ,  and 45 s tu d e n t s  whose p a r e n ts  
made no commitment and d id  n o t  p a r t i c i p a t e  i n  th e  program. While 
James r e p o r te d  th e  p a r e n t  program had l i t t l e  e f f e c t  on s tu d e n t  
a b sen ces  from s c h o o l ,  th e  a u th o r  d id  r e p o r t  s i g n i f i c a n t  d i f f e r e n c e s  
i n  th e  a r e a s  o f  fam ily  r e l a t i o n s ,  a c t i n g  o u t  (when compared to  
b e h a v io r a l  b a s e l i n e ) ,  and o f f  ta s k  (when compared to  b e h a v io r a l
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b a s e l in e )  in  fa v o r  o f  th e  p a re n t  g roup  e d u c a t io n  program. James 
concluded  t h a t  when s tu d e n t s  were m easured  and compared on s p e c i f i c  
c r i t e r i a  t h a t  d i r e c t l y  r e f l e c t e d  th e  fo rm at o f  th e  p a re n t  program, 
s i g n i f i c a n t  changes in  fav o r  o f  s t u d e n t s  whose p a r e n t s  had  p a r t i c i ­
p a te d  o c c u r re d  and th e se  changes c o u ld  be m easured  in  th e  c la ss ro o m .
Kimmick (1975) h a s  conducted  a  most r e l e v a n t  s tudy  in  which he 
t e s t e d  th e  r e l a t i v e  e f f e c t i v e n e s s  o f  two d i f f e r e n t  p a r e n t  e d u c a t io n  
d e s ig n s  aimed a t  changing  f a t h e r s '  o p in io n s  a b o u t  methods o f  d i s c i ­
p l i n e .  One approach  used  the  l e c t u r e - d i s c u s s i o n  method and th e  o th e r  
used  r o l e - p l a y i n g  and d i s c u s s io n .  Kimmick a l s o  e v a lu a te d  th e  g e n e ra l  
u s e f u ln e s s  o f  th e  r o l e - p l a y in g  a p p ro ach  in  th e  p a r e n t  e d u c a t io n  o f  
f a t h e r s .  S u b je c t s  fo r  th e  Kimmick s tu d y  were f o u r  groups o f  f a t h e r s  
- randomly a s s ig n e d  to  e i t h e r  the  l e c t u r e - d i s c u s s i o n  o r  r o l e - p l a y i n g  p ro ­
gram. C o n tro l  group s c o re s  were o b ta in e d  from 35 f a t h e r s  p r i o r  to  
t h e i r  p a r t i c i p a t i o n  in  p i l o t  s e s s i o n s  o f  the  p rogram s. The e x p e r im e n ta l  
d e s ig n  used  i n  th e  s tu d y  was a p o s t t e s t  only d e s ig n .  The c o n te n t  o f  
th e  programs was i d e n t i c a l  fo r  b o th  t r e a tm e n t  g ro u p s .  In  the  
l e c t u r e - d i s c u s s i o n  group the  m a t e r i a l  was p r e s e n te d  in  ta p e  re c o rd ed  
l e c t u r e s  w h i le  in  th e  r o l e - p l a y in g  g ro u p s ,  members were g iv e n  p r i n t e d  
c o p ie s  o f  th e  a r t i c l e s  which the  p a r t i c i p a n t s  th e n  p r e s e n te d .
Programs w ere h e ld  a t  fo u r  weekly i n t e r v a l s  and  l a s t e d  f o r  a  minimum 
o f  1 -1 /2  h o u rs  each . Kimmick r e p o r t e d  f in d in g s  s u p p o r t in g  h i s  c e n t r a l  
t h e s i s  t h a t  f a t h e r s '  o p in io n s  c o n c e rn in g  m ethods o f  d i s c i p l i n e  can be 
changed th ro u g h  c a r e f u l l y  p lanned e d u c a t io n a l  p rogram s; however, the  
d a t a  p ro v id e d  no su p p o r t  f o r  th e  h y p o th e s i s  t h a t  th e  r o l e - p l a y  d e s ig n  
was s u p e r io r  to  th e  l e c t u r e - d i s c u s s i o n  d e s ig n .
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S e rr id g e  (1975) has  p r e s e n te d  a s tu d y  whereby p a r e n t  t r a i n i n g  
e f f e c t i v e n e s s  was a s s e s s e d  th rough  the  measurement o f  p a r e n t  a t t i t u d e s ,  
p a r e n t  management s k i l l s ,  and c h i l d  t a r g e t  b e h a v io r .  U sing  a  
t r e a tm e n t ,  n o - t r e a tm e n t  model, S e r r id g e  i n v e s t i g a t e d  th e  d i f f e r e n c e s  
between the  two g roups fo l lo w in g  te r m in a t io n  o f  the  program , o r the  
i n i t i a l  p o s t t e s t ,  and a f t e r  a p r e s c r i b e d  l e n g th  o f  time (1 month) 
fo l lo w in g  the end o f  th e  program, which s e rv e d  as the d e la y e d  p o s t ­
t e s t .  R e s u l t s  i n d i c a t e d  t h a t  members o f  th e  t re a tm e n t  group 
in c r e a s e d  t h e i r  use o f  m anagem en t-con tro l  s k i l l s  and s i g n i f i c a n t l y  
a l t e r e d  th e  s o c i a l  b e h a v io r  o f  t h e i r  c h i l d r e n  w ith  the  d i f f e r e n c e s  
betw een the  two g roups  be ing  m a in ta in e d  a t  th e  same s i g n i f i c a n c e  
l e v e l s  when de layed  p o s t t e s t i n g  was a cc o m p lish ed , S e r r id g e ,  however, 
re a so n e d  th a t  d im in is h in g  d i f f e r e n c e s  in  a d j u s t e d  mean s c o r e s  a t  th e  
d e lay ed  p o s t t e s t i n g  p e r io d  m igh t su g g e s t  a p a t t e r n  which m igh t 
p r e d i c t  the  d i f f e r e n c e s  between t r e a tm e n t  and n o - t r e a tm e n t  would 
d i s a p p e a r  over t im e .
P a r e n t  Group E d u c a t io n  A p p l i c a b i l i t y
P a re n t  group e d u c a t io n  programs u t i l i z i n g  a s t r u c t u r e d  form at 
have been  a p p l ie d  s u c c e s s f u l l y  t o  a number o f  c h i l d - c e n t e r e d  problem 
a r e a s .  Sanders and B osw ell (1974) conc luded  t h a t  a s t a n d a r d iz e d  
t r a i n i n g  program i s  more e f f e c t i v e  than  t r a d i t i o n a l  c o u n s e l in g  t e c h ­
n iq u e s  i n  e d u ca t in g  p a r e n t s  to  s o c i a l l y  i n t e r a c t  more e f f e c t i v e l y  w i th  
t h e i r  e m o tio n a l ly  d i s t u r b e d  (ED) c h i l d r e n .
In  a r e l a t e d  s tu d y ,  Caskey and R ic h a rd so n  (1 9 7 5 ) , i n  a r e s e a rc h  
r e p o r t  d i r e c t e d  tow ard  a  b e t t e r  u n d e rs ta n d in g  o f  c h i ld - a b u s i n g  p a r e n t s ,  
have g e n e ra te d  the  fo l lo w in g  c o n c lu s io n s  r e l a t i v e  to  th e  im portance  o f
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the  g roup  method o f  t r e a tm e n t  i n  working w ith  a b u s iv e  p a r e n t s :
Group methods o f  t r e a tm e n t  a re  d e s i r a b l e ,  pe rhaps  even 
p r e f e r a b le ,  i n  the  t r e a tm e n t  o f  many a b u s iv e  p a r e n t s ,  who 
may f in d  i n d i v i d u a l  c o u n s e l in g  too  t h r e a t e n i n g  and a n x ie ty  
provoking .
Abusive p a r e n t s  have been  d e s c r ib e d  a s  u n s k i l l e d ;  they  
tend  to  deny t h e i r  d i f f i c u l t i e s ,  have problem s c o n t r o l l i n g  
im pu lses , and e x p e r ie n c e  d i f f i c u l t i e s  w ith  a u t h o r i t i e s .  A l l  
o f  th ese  prob lem s have responded  to  a p p r o p r ia t e  a p p l i c a t i o n  
o f  group t e c h n i q u e s .
Group c o u n s e l in g  a l s o  has  the  advan tage  o f  p ro v id in g  
a f i r s t h a n d  e x p e r ie n c e  when i n t e r a c t i o n  w i th  o t h e r s  o c c u r s ,  
and, in  g e n e r a l ,  such e x p e r ie n c e s  a r e  l i k e l y  to  be much more 
e f f e c t i v e  i n  p roducing  s e l f - c o n c e p t  and b e h a v io r a l  change 
than  a re  more symbolic e x p e r ie n c e s  [ p . 203 ] .
In  a co m p ara tiv e  s tudy on le a r n in g  d i s a b l e d  (LD) c h i l d r e n  o f  
t h r e e  s h o r t - t e rm  p a r e n t  c o u n se l in g  ap p ro ach es ,  S p e c to r  (1975) found 
t r a d i t i o n a l  psychodynamic, b e h a v io r  m o d i f i c a t io n ,  and p a r e n t - c h i l d  
i n t e r a c t i o n  programs a l l  r e s u l t e d  i n  p o s i t i v e  p a r e n t a l  change , b u t  
t h a t  th e  b eh av io r  m o d i f i c a t io n  and p a r e n t - c h i l d  i n t e r a c t i o n  programs 
most e f f e c t i v e  and recommended th e  use o f  th e s e  two ap p ro ach es  when 
c o u n s e l in g  p a r e n t s .  The p o p u la t io n  i n  th e  S p e c to r  s tudy  c o n s i s t e d  o f  
21 l e a r n i n g  d i s a b l e d  male s tu d e n t s  in  g rad es  one th ro u g h  n i n e ,  and 
t h e i r  m others .  These s u b je c t s  w ere  randomly a s s ig n e d  to  th e  th re e  
t r e a tm e n t  c o n d i t io n s  and a s s e s s e d  on a p r e t e s t ,  p o s t t e s t  b a s i s .  
S p e c to r  concluded t h a t ,  in  l i g h t  o f  the  r e s u l t s ,  i t  ap p ea red  t h a t
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t r a i n i n g  the  m others  o f  l e a r n in g  d i s a b l e d  c h i ld r e n  to  be c o u n s e lo r s  
may be more e f f e c t i v e  th a n  t r e a t i n g  the  c h i l d r e n  a lo n e .
In  c o u n se l in g  th e  p a r e n ts  o f  l e a r n in g  d i s a b le d  c h i ld r e n ,
B r i c k l i n  (1970) found t h a t  u s in g  a  s t r u c t u r e d - t o - l e s s  s t r u c tu r e d  g roup  
program sequence , p a r e n t a l  re sp o n se s  were a b le  to  move from a n g e r  and  
g u i l t  d u r in g  th e  e a r l y  p h ase ,  to  in fo rm a t io n  see k in g  toward the  end  
o f  th e  program, a t  which time l i s t e n i n g  and communication te c h n iq u e s  
were in t r o d u c e d  and p r a c t i c e d .  The r e s u l t s  o f  th e  B r i c k l in  s tu d y  
in c lu d e d  an improved method o f  p a r e n t a l  i n t e r a c t i n g  w ith  the spouse  
and c h i l d r e n  a s  w e l l  a s  s e r v in g  th e  fo l lo w in g  fu n c t io n s :
(a) P a r e n t  s e s s io n s  p rov ide  in fo rm a t io n  co n ce rn in g  l e a r n i n g  
d i s a b i l i t i e s  and h e lp  p a r e n t s  u n d e rs ta n d  and cope w ith  t h e i r  
f e e l i n g s  abou t t h e i r  c h i l d r e n ' s  p rob lem s.
(b) P a r e n t  s e s s i o n s  h e lp  p a r e n t s  u n d e rs ta n d  t h e i r  c h i l d ' s  
b e h a v io r  a s  i t  r e l a t e s  to  t y p i c a l  c h i l d  development and to  
s o r t  o u t  th o se  b e h a v io r s  growing o u t  o f  h i s  ( o r  h e r)  l e a r n in g  
d i s a b i l i t y .  The p a re n ts  l e a r n  to  r e c o g n iz e  and a c c e p t  t h e i r  
own f e e l i n g s  a s  w e l l  as  th o se  o f  th e  c h i l d .
(c )  The p a r e n t  s e s s io n s  h e lp  p a r e n t s  s e t  more e f f e c t i v e  
l i m i t s ,  a c c e p t  and acknowledge f e e l i n g s  and develop 
a p p r o p r ia t e  independence  i n  the  c h i l d  [ p. 338 ] .
The im portance  o f  th e  p a r e n t - c h i l d  re sp o n se  s t y l e  in  the  
su b seq u en t developm ent o f  th e  o f f s p r i n g  h a s  been  emphasized by D e v l in  
(1975) i n  a  s tu d y  d e a l in g  w i th  th e  c h a r a c t e r i s t i c  b e h av io rs  o f  p a r e n t s  
when d e a l in g  w i th  the  w o rld  i n  g e n e r a l .  The a u th o r  examined d i f f e r e n c e s  
in  I n t e r p e r s o n a l  D e s t r u c t iv e n e s s  (IPD ), a  h y p o t h e t i c a l  c o n s t r u c t
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d e r iv e d  from th e  i n t e r p e r s o n a l  s t y l e  o f  p a r e n t s  a s  de te rm in ed  by 
c l i n i c a l  r a t e r s ,  among fo u r  groups o f  p a r e n t s  as i t  was r e l a t e d  to  
the  developm ent o f  p s y c h o s i s ,  a n t i s o c i a l  b e h a v io r ,  n e u r o s i s ,  and 
n o rm a l i ty  in  t h e i r  c h i l d r e n .  S u b je c ts  r e p o r t e d  by D e v lin  were 80 
c o u p le s ,  d iv id e d  i n t o  fo u r  g roups  o f  20 each  a cc o rd in g  to  w h e th er  th e  
coup le  had  a boy betw een th e  ag es  o f  7 and  14 who was c o n s id e re d  to  
be s c h iz o p h r e n ic ,  a n t i s o c i a l ,  n e u r o t i c ,  o r  norm al. The a u th o r  
r e p o r t e d  s i g n i f i c a n t  IPD d i s t r i b u t i o n s  i n  th e  p r e d i c t e d  d i r e c t i o n s  
fo r  th e  p a re n ts  o f  s c h iz o p h re n ic  and norm al boys, and c o n s i s t e n t  
t r e n d s  i n  th e  p r e d i c t e d  d i r e c t i o n s  f o r  th e  p a r e n ts  o f  a n t i s o c i a l  and 
n e u r o t i c  boys , and r e l a t e s  th e s e  f in d in g s  to  e x i s t i n g  t h e o r e t i c a l  and 
r e s e a r c h  f in d in g s  s u g g e s t in g  some p a r e n t a l  c h a r a c t e r i s t i c s  and 
b e h a v io r s  as  b e in g  a s s o c i a t e d  w i th  the  emergence o f  p a th o lo g y  in  
c h i l d r e n .
White (1975) has  p ro v id e d  some im p o r ta n t  in fo r m a t io n  to  th e  
growing body o f  p a r e n t  e d u c a t io n  l i t e r a t u r e .  Using th e  sm all group 
a p p ro a c h ,  White p r e s e n te d  p a r e n t s  w ith  a  c o g n i t i v e ly  o r i e n t e d ,  
s e q u e n t i a l l y  d e s ig n e d  program o f  c h i ld  developm ent p r i n c i p l e s  and 
h y p o th e s iz e d  t h a t  th e  c o g n i t iv e  a c q u i s i t i o n  o f  th e se  c h i l d  developm ent 
p r i n c i p l e s  by p a r e n t s  would r e s u l t  in  changes  o f  c h i l d - r e a r i n g  
a t t i t u d e s .  A lthough  the g e n e r a l i z a t i o n  o f  r e s u l t s  i s  l im i t e d  by th e  
number o f  p a re n ts  p a r t i c i p a t i n g  in  h e r  programs (N = 2 8 ) ,  White 
conc luded  t h a t  a t t i t u d i n a l  change may n o t  be equ a ted  w i th  c o g n i t iv e  
change, and the  e d u c a t io n a l  l e v e l  o f  th e  p a re n t s  may n o t  be the  
d e te rm in in g  f a c t o r  i n  the  e x i s t i n g  l e v e l s  o f  p a r e n t a l  knowledge o f  
c h i ld  developm ent p r i n c i p l e s .  W hile , on th e  s u r f a c e ,  t h i s  a p p ea rs  i n
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c o n t r a d i c t i o n  to  th e  p o s i t i o n  ta k en  by D re ik u rs  and S o n s te g a rd  (1967) 
t h a t  c o g n i t iv e  u n d e rs ta n d in g  h e lp s  f a c i l i t a t e  change i n  a t t i t u d e s  and 
b e h a v io r ,  the  f i n d in g s  o f  th e  White s tu d y  may more m e a n in g fu l ly  p o in t  
ou t th e  weakness o f  s in g le - t e c h n iq u e  a p p ro a c h e s .  Runyan (1973) , fo r  
example, found s i g n i f i c a n t  changes in  c h i l d r e n ' s  a t t i t u d e s  and schoo l 
b e h a v io r  subsequen t to  p a r e n t a l  exposure  to  a m u l t i t e c h n iq u e  A d le r ia n -  
based  p a r e n t  group e d u c a t io n  program.
The rev iew  o f  the  r e s e a r c h  l i t e r a t u r e  h a s  thus  f a r  p re se n te d  
ev id en ce  to  i n d i c a t e  t h a t  p a r e n t  group e d u c a t io n  may be e f f e c t i v e  in  
m od ify ing  p a r e n t a l  p e r c e p t io n s  toward s e l f  and o f f s p r i n g ,  knowledge o f  
c h i l d - r e a r i n g  p r i n c i p l e s ,  and i n  m odify ing  a t t i t u d e s  and b e h a v io r s  in  
o f f s p r i n g .  An a d d i t i o n a l  a r e a  o f  th e  p a r e n t - c h i l d  r e l a t i o n s h i p  
im p o r ta n t  to  the  p r e s e n t  i n v e s t i g a t i o n  i s  the  v e r b a l  communication 
p a t t e r n s  between p a r e n t  and c h i l d .  Wahl e t  a l .  (1974) r e c r u i t e d  33 
f a m i l i e s  th rough newspaper and r a d io  a d v e r t i s i n g ,  w ith  each  fam ily  
ob se rv ed  i n  t h e i r  home by an o b s e rv e r  f o r  45 m inu tes  each  even ing  fo r  
5 c o n se c u t iv e  d a y s .  In  an o p e ra n t  a n a l y s i s  o f  the  p a r e n t - c h i l d  
b e h a v io r  w i th in  th e  home, th e  a u th o rs  r e p o r t e d  d e v ia n t  c h i l d  beh av io r  
was more f r e q u e n t ly  p receded  by n e g a t iv e  o r  n e u t r a l  re sp o n d in g  from 
p a r e n t s  than  by p o s i t i v e  re sp o n d in g  w h ile  n o n d e v ian t  c h i l d  b eh av io r  
was more o f t e n  p reced ed  by th e  p o s i t i v e  re sp o n d in g  o f  p a r e n t s .
Rogers (1 9 7 4 ) ,  in  i n v e s t i g a t i n g  th e  in f lu e n c e  o f  a p a re n t  
group e d u c a t io n  program upon communication and language i n t e r a c t i o n  
between p a re n t  and o f f s p r i n g ,  found t h a t  su b seq u en t  to  p a r t i c i p a t i o n  
i n  a  s t r u c t u r e d  p a r e n t  e d u c a t io n  program , p a r e n t s  used s i g n i f i c a n t l y  
more v e r b a l  re w ard s ,  s i g n i f i c a n t l y  more t o t a l  w ords, and s i g n i f i c a n t l y
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more complete s e n te n c e s  in  t h e i r  i n t e r a c t i o n s  w i th  t h e i r  c h i l d r e n .  
R ogers  concluded t h a t  language and communication p a t t e r n s  a re  
s u b s t a n t i a l l y  i n f l u e n c e d  by p a r e n t  group e d u c a t io n  p a r t i c i p a t i o n .
S hoffner  and Klemer (1973) have e x te n d e d  the a p p l i c a b i l i t y  o f  
p a r e n t  e d u c a t io n  program s to  in c lu d e  Che c l a r i f i c a t i o n  o f  th e  p a r e n t a l  
r o l e  in  c h i l d r e n ' s  v o c a t i o n a l  c h o ic e s .  T hese  a u th o rs  have  recommended 
t h a t  p a r e n t a l  in v o lv em en t and improvement i n  v o c a t i o n a l  c h o ice  sh o u ld  
c o n ce rn  the  fo l lo w in g  a r e a s :  (a )  p a ren ts  a s  r o l e  models f o r
ach iev em en t ,  (b) p a r e n t  invo lvem en t in  th e  improvement o f  c h i ld  
s e l f - c o n c e p t ,  and (c) p a re n ts  a s  p ro v id e rs  o f  a d ev e lo p m en ta l ly  
s u p p o r t iv e  e n v iro n m e n t .  S h o f fn e r  and Klemer conclude  t h a t  s e v e r a l  
a d v an tag es  e x i s t  th ro u g h  p r o v id in g  e d u c a t io n a l  v o c a t i o n a l  in fo rm a t io n  
th ro u g h  group m e e t in g s  w ith  p a r e n t s .  Among th e s e  a d v an ta g e s  a re :
(a) P eop le  w i th  the  same goa ls  can  come to g e th e r  t o  share  and 
in te r c h a n g e  id e a s ,  f e e l i n g  co m fortab le  and a b le  to  t a l k  ab o u t  
t h e i r  c h i l d r e n ' s  needs because th e y  se e  t h a t  o t h e r s  have 
s im i l a r  p rob lem s.
(b) The group m e e t in g  i s  very e f f i c i e n t ;  much can  be 
accom plished  i n  one h o u r  t h a t  would o th e rw ise  r e q u i r e  many 
hours  o f  w ork w ith  i n d i v i d u a l s  [ p .  425 ] .
In  a t e s t  o f  the  f e a s i b i l i t y  of p a r e n t  group c o u n s e l in g ,  Shaw 
(1969) e v a lu a te d  a s p e c i f i c  p a r e n t  group m odel a s  p a r t  o f  a  t o t a l  
g u id an ce  s e r v i c e s  program i n  p u b l i c  schoo ls  a t  a l l  l e v e l s  from 
e lem en ta ry  th ro u g h  seco n d ary . The model p o s i t e d  by Shaw h e l d  th r e e  
b a s i c  o b j e c t iv e s  f o r  guidance s e r v i c e s :  (a )  problem p r e v e n t io n ,
(b) e a r ly  i d e n t i f i c a t i o n  and t r e a tm e n t ,  and  (c )  d ia g n o s i s  and th e ra p y
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(p . 4 4 ) .  The d a ta  in  th e  Shaw s tudy  were c o l l e c t e d  in  f iv e  d i f f e r e n t  
sch o o l  d i s t r i c t s  and a re  b a se d  on th e  e x p e r ie n c e  o f  38 c o u n se lo rs  who 
conducted  a  t o t a l  o f  53 p a r e n t  c o u n se l in g  g ro u p s .  I t  was Shaw's 
c o n c lu s io n  t h a t :
There would ap p ea r  to  be no r e a s o n  why t y p i c a l  . . . s ch o o l 
gu idance  p e r s o n n e l  shou ld  be r e l u c t a n t  to  i n i t i a t e  p a r e n t  
group c o u n se l in g  on grounds o f  f e a s i b i l i t y .  P a re n t  re sp o n se s  
a t  a l l  g rad e  l e v e l s  and fo l lo w in g  a l l  t h r e e  c o u n se l in g  
s e r i e s  w e re ,  w i th  a s in g le  e x c e p t io n ,  s t r i k i n g l y  p o s i t i v e  
[ pp. 52-53 ] .
The a p p l i c a b i l i t y  o f  p a re n t  g ro u p  c o u n se l in g  to  th e  m o d if ic a ­
t i o n  o f  th e  re a d in g  b e h a v io r  o f  c h i l d r e n  has  been  i n v e s t i g a t e d  by 
D eL au rie r  (1975) . With a  p o p u la t io n  o f  f o u r th - g r a d e  s tu d e n t s  and 
t h e i r  p a re n ts  drawn from s i x  p u b l ic  e lem en ta ry  s c h o o l s ,  D eL aurie r 
in t ro d u c e d  a  p a r e n t  s tu d y  group d e s ig n e d  to  a s s i s t  the  p a r e n t s  in  
l e a r n in g  and u s in g  d e m o cra t ic  c h i l d - r e a r i n g  p r a c t i c e s  a s  p re s e n te d  
by D re ik u rs  (1 9 6 4 ) . W hile no s i g n i f i c a n t  d i f f e r e n c e  was found between 
t r e a tm e n t  and c o n t r o l  c h i l d r e n  i n  r e a d in g  ach ievem ent a t  th e  c o n c lu ­
s io n  o f  the  p a r e n t  group m e e t in g s ,  w hich  l a s t e d  10 w eeks, th e  resp o n se  
o f  p a r e n t s  and c h i l d r e n  was p o s i t i v e  tow ard the  program.
S ta f f o r d  (1975) h a s  conducted  a  com prehensive e v a lu a t io n  o f  15 
p a r e n t  t r a i n i n g  programs o c c u r r in g  a t  d i f f e r e n t  t im es  and p la c e s  as 
p a r t  o f  an ex p o s t  f a c to  s tu d y  o f  th e  e f f e c t i v e n e s s  o f  th e se  programs 
i n  b r in g i n g  a b o u t  change i n  c h i l d - r e a r i n g  s t r a t e g i e s .  S t a f f o r d  
r e p o r t e d  the  m a jo r i ty  o f  programs e v a lu a t e d  in c lu d e d  the  a r e a s  of 
d i s c i p l i n e ,  s e l f - c o n c e p t ,  b e h a v io r  m o d i f i c a t io n ,  problem  s o lv in g ,  and
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communications as b e in g  p a r t i c u l a r l y  r e l e v a n t  to  p a r e n t s .  A l l  15 
programs in c lu d ed  d i s c u s s io n  t e c h n iq u e s ,  w i th  11 programs r e p o r t i n g  
l e c t u r e ,  q u e s t io n  and answ er, and b ra in s to rm in g  te ch n iq u es  u t i l i z e d  to  
some e x t e n t .  S t a f f o r d  made the fo l lo w in g  recommendations co n ce rn in g  
fu tu re  p a r e n t  e d u c a t io n  programs:
1 . P a re n t  e d u c a t io n  program s shou ld  be conducted  between 
the  months o f  O ctober and June.
2 .  E d u c a t io n a l  o r g a n iz a t i o n s  should  c o n t in u e  to  o f f e r  p a r e n t  
e d u c a t io n  p rogram s.
3 .  Workshop m a t e r i a l s  and  c o n s u l t a n t  a s s i s t a n c e  sh o u ld  be 
p rov ided  a t  th e  in te r m e d ia te  l e v e l  t o  t r a i n  p a r e n t  e d u c a t io n  l e a d e r s ,
A d le r ia n -b a s e d  P a r e n t  Group E d u ca tio n
A b r i e f  m en tio n  has  been made p re v io u s ly  o f  S p e c to r  (1975) and 
h i s  f i n d i n g s  th a t  n o t  a l l  p a re n t  e d u c a t io n  programs have proven  to  be 
e q u a l ly  e f f e c t i v e  when s u b je c te d  t o  com para tive  a n a l y s i s .  F r a z i e r  and 
M atthes (1975) have r e p o r t e d  t h a t  few s tu d ie s  have been p u b l i s h e d  in  
the  a r e a  o f  p a re n t  g roup  e d u c a t io n  u t i l i z i n g :  "com plete  r e s e a r c h
d e s ig n s ,  and those  t h a t  do have b a s e d  t h e i r  c o n c lu s io n s  on in fo rm a t io n  
th a t  was g a th e re d  i n  a  vague and u n r e l i a b l e  manner [ p. 32 ] . "  In  a 
d e te r m in a t io n  o f  p a r e n t  group program s w ith  h ig h  face  v a l i d i t y ,
F r a z i e r  and M atthes r e p o r t e d :  "Two o f  th e  m ost p rom ising  approaches
fo r  im proving  p a r e n t - c h i l d  r e l a t i o n s h i p s  t h a t  p ro v id e  a b a s i s  f o r  
p a re n t  e d u c a t io n  program s a re  th e  A d le r i a n  ap p roach  . . . and the  
b e h a v io r a l  approach [ p .  31 ] . "  These  p rogram s, a cc o rd in g  to  the  
a u th o r s ,  sh a re  a common prem ise o f  p a r e n t  e d u c a t io n  t h a t  in c lu d e s  th e  
h e a l th y  growth o f  c h i l d r e n ,  e s t a b l i s h m e n t  o f  a  groundwork f o r  the
c h i l d ' s  p o s i t i v e  f e e l i n g s  abou t h im s e l f ,  and s e t t i n g  the s t a g e  fo r  th e  
developm ent o f  a c h i l d ' s  c a p a c i t i e s  f o r  e f f e c t i v e  i n t e r a c t i o n  w ith th e  
w o rld .  P a r t i c i p a n t s  i n  th e  F r a z i e r  and M atthes  s tudy  were 55 p a re n ts  
who v o lu n te e r e d  to  p a r t i c i p a t e  in  a p a re n t  e d u c a t io n  program from an 
inform ed p o p u la t io n  o f  1 ,500  f a m i l i e s .  Of th e  p a re n ts  who v o lu n te e r e d ,  
49 were randomly a s s ig n e d  to  e i t h e r  an  A d le r ia n  o r  b e h a v io r a l  paren t 
e d u c a t io n  t r e a tm e n t  c o n d i t i o n ,  w i th  th e  rem a in in g  6 a s s ig n e d  to  a 
n o - t r e a tm e n t  c o n t r o l  c o n d i t i o n .  A f t e r  the  program began, 19 o th e r  
p a r e n t s  were a s s ig n e d  to  com plete  th e  n o - t r e a tm e n t  c o n d i t i o n .  With 
60% m ee tin g  a t t e n d a n c e  and in s t ru m e n t  co m p le tio n  re q u ire m e n ts  fo r  
i n c lu s io n  i n t o  th e  f i n a l  a n a l y s i s  o f  d a ta ,  18 p a r e n ts  from th e  
A d le r ia n  group and 17 p a r e n t s  from th e  b e h a v io r a l  group w e re  c o n s id e re d .  
The program c o n s i s t e d  o f  10 1 -1 /2 -h o u r  m ee t in g s  fo r  both A d le r i a n  and  
b e h a v io r a l  c o n d i t i o n s .  Each group o f  p a re n ts  fo llowed a p re d e te rm in e d  
sch ed u le  f o r  each o f  th e  10 s e s s i o n s .  Using a  p o s t t e s t  o n ly  design  
f o r  d a ta  a n a l y s i s ,  F r a z i e r  and M atth es  conc luded :
P a r e n t s  who p a r t i c i p a t e d  i n  the  A d le r ia n  p a ren t  e d u c a t io n  
program were l e s s  r e s t r i c t i v e  in  t h e i r  a t t i t u d e  to w ard  
c h i l d r e n ' s  freedom than  w ere  those  i n  e i t h e r  the  b e h a v io r a l  
p a r e n t  e d u c a t io n  program o r  th e  c o n t r o l  group. The p a re n ts  
i n  th e  b e h a v io r a l  p a re n t  e d u c a t io n  program were a l s o  le s s  
r e s t r i c t i v e  th a n  th e  c o n t r o l  group p a r e n t s .
P a r e n t s  who p a r t i c i p a t e d  in  the  A d le r ia n  p a r e n t  e d u c a t io n  
program were more i n c l i n e d  to  use l o g i c a l  consequences  and 
d i s c i p l i n e  i n  l i n e  w i th  th e  c h i l d ' s  m isb eh av io r  t h a n  were 
th o se  i n  th e  c o n t r o l  g roup . The p a r e n t s  i n  the b e h a v io r a l
45
p a r e n t  e d u c a t io n  program were seen  a s  more l i k e l y  to  be 
i n c o n s i s t e n t  i n  r e l a t i o n  to  t h e i r  c h i l d r e n ,  w h ile  a t  the  same 
tim e n o t  p la y in g  o r  t a l k i n g  w ith  t h e i r  c h i l d r e n  as  f r e q u e n t ly  
a s  d id  th e  p a r e n t s  in  the  c o n t r o l  c o n d i t io n  and th o se  in  the  
A d le r ia n  p a r e n t  e d u c a t io n  program.
The r e s u l t s  i n d i c a t e d  t h a t  t h e r e  were no s i g n i f i c a n t  
d i f f e r e n c e s  among the  t r e a tm e n t  c o n d i t io n s  on e i t h e r  the 
r e p o r t e d  frequency  o f  i n a p p r o p r i a t e  b e h a v io r  o r  the  frequency  
when the  b e h a v io r  was b o th e rso m e . The re a s o n s  fo r  t h i s  l a c k  
o f  d i f f e r e n c e s  m igh t w e l l  be t h a t  th e  c o n t r o l  group responded 
i n  a s o c i a l l y  a p p r o p r i a t e  manner, w hereas th e  p a r e n ts  in  th e  
p a r e n t  e d u c a t io n  program m igh t have  been more w i l l i n g  and 
more a b le  to  i d e n t i f y  m isb eh av io r  on the  p a r t  o f t h e i r  
c h i l d r e n  [ pp. 36-37 ] .
H e re fo rd  (1963) conducted  a  l a r g e - s c a l e  i n v e s t i g a t i o n  in to  
p a r e n t a l  a t t i t u d e s  th rough  seven r e s e a r c h  segm ents , from 1956 
through 1960. R esponses used i n  h i s  e v a lu a t io n  w ere  g a th e re d  from 
a t o t a l  o f  903 p a r e n t s  and t h e i r  c h i l d r e n .  While f a t h e r s  were  
u n d e r re p re s e n te d  i n  the  sample drawn, due i n  p a r t  t o  the  r e lu c ta n c e  
o f  f a t h e r s  to  p a r t i c i p a t e ,  H e re fo rd  p re s e n te d  some r e l e v a n t  f in d in g s  
co n ce rn in g  the  r e l a t i v e  frequency  o f  p a r e n ts  who r e v e a le d  id e a s  
r e l a t i n g  to  p rob lem s, w o r r i e s ,  id e a s  on p a r e n t - c h i l d  r e l a t i o n s ,  and 
i n t e r a c t i o n s  w i th  t h e i r  c h i l d r e n .  A summary o f  s e l e c t e d  r e s u l t s ,  
a s  p re s e n te d  by H e re fo rd  a r e :
1. "About one t h i r d  o f  the  p a r e n t s  saw d i s c i p l i n e  a s  t h e i r  
g r e a t e s t  problem in  c h i l d - r e a r i n g .  R esponses in c lu d e d  such item s a s
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the  c h i l d ' s  n o t  paying a t t e n t i o n  when spoken t o ,  d is o b e d ie n c e ,  and 
la c k  o f  c h i ld  c o o p e r a t io n  [ p. 82
2. " S l i g h t l y  more than  one f o u r th  o f  th e  p a r e n t s  responded 
to  th e  q u e s t io n  w ith  s e l f - o r i e n t e d  p rob lem s, such a s  inadequacy , 
i n c o n s i s t e n c y ,  and in d e c i s i o n  [ p. 82 ] . "
3. "F o r  a g r e a t  many m others  and f a t h e r s  (25 p e rc e n t)  the  
most p r e v a le n t  worry was t h e i r  own adequacy a s  p a r e n ts  [ p. 93 1 ."
4. "Only a sm a ll  number o f  p a r e n t s  (14 p e r c e n t )  f e l t  
them selves  m ost e f f e c t i v e  in  o f f e r i n g  com panionship  and s h a r in g  
a c t i v i t i e s  w i th  t h e i r  c h i l d r e n  [ p. 89 ] . "
H e re fo rd  and a s s o c i a t e s  a l s o  examined th e  e f f e c t i v e n e s s  o f  fo u r  
r e s e a r c h  g r o u p s - - l e c t u r e - c o n t r o l ,  n o n a t te n d in g  c o n t r o l ,  e x p e r im e n ta l -  
d i s c u s s io n  m ethod, and random c o n t r o l — to  b r in g  ab o u t changes i n  
p a r e n t a l  a t t i t u d e s .  An ex am in a tio n  o f  h i s  f in d in g s  re v e a le d  th e  
fo l lo w in g :
1. " P a re n ts  who a t t e n d e d  the  d i s c u s s io n  g roups changed 
t h e i r  a t t i t u d e s  and b e h a v io r  a s  shown by re sp o n se s  t o  th e  P a r e n t  
In te rv ie w  s i g n i f i c a n t l y  more than  p a r e n ts  in  the  c o n t r o l  group
[ p . 137
2. "C h i ld re n  o f  p a r e n ts  who a t t e n d e d  the  d i s c u s s io n  m ee t in g s  
improved in  t h e i r  c la s sm a te  r e l a t i o n s  s i g n i f i c a n t l y  more than  d id  
the  c h i ld r e n  o f  p a re n ts  i n  th e  c o n t r o l  g roups  [ p. 137 ] . "
3. "The number o f  d i s c u s s io n  m ee t in g s  a t t e n d e d ,  the  amount 
o f  v e r b a l  p a r t i c i p a t i o n  i n  the  d i s c u s s io n ,  and the  frequency  o f  
p e r s o n a l  r e f e r e n c e s  g e n e r a l l y  proved to  be u n r e l a t e d  to  the  q u a n t i t y  
o f  a t t i t u d i n a l  and b e h a v io r a l  change i n  th e  p a r e n ts  [ p . 137
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4.
None o f  th e  d i f f e r e n c e s  among th e  fo u r  l e a d e r s  was s i g n i f i ­
c a n t  on any o f  f iv e  a t t i t u d e  s c a l e s .  These r e s u l t s  i n d i c a t e  
t h a t  th e  le a d e r  h i m s e l f  was n o t  an im p o r ta n t  v a r i a b l e  i n  th e  
q u a n t i t y  o f  change t h a t  o c c u r re d  in  th e  p a r e n t s ,  l e a v in g  the  
d i s c u s s io n  method p e r  se as  th e  most l i k e l y  e x p la n a t io n  f o r  
th e  d i f f e r e n c e s  o b ta in e d  among the  r e s e a r c h  c a t e g o r i e s  
[ p . 133 ] .
H e re fo rd  concluded  t h a t  th e  d is c u s s io n -g ro u p  method i s  a :  "p ow erfu l 
e d u c a t io n a l  te ch n iq u e  fo r  changing  a t t i t u d e s  and b eh av io r  [ p .  137 ] . "
A r e l a t e d  r e p o r t  i s  p ro v id e d  by Dinkmeyer and Muro (1971) w hich  
a t t e m p ts  to  focus on the m ost e f f e c t i v e  a r e a s  o f  p a re n t  c o n s u l t a t i o n  
a s  p a r t  o f  a b ro a d e r ,  p r e v e n t iv e  program  o f  m e n ta l  h e a l t h :
C o n s u l t a t io n  w ith  p a r e n t s  and  groups may o r i g i n a l l y  focus on 
p a r e n t  e d u c a t io n ,  c h i l d - s t u d y  g ro u p s ,  and s im i l a r  a c t i v i t i e s .  
However, th e  a t te m p t  i s  a lw ays to  r e a c h  a  la rg e  number of 
p a r e n t s  and h e lp  them u n d e r s ta n d  more e f f e c t i v e  ways to  r e l a t e  
w i th  t h e i r  c h i l d r e n .  These p a r e n t  g roups  work w i th  develop­
m enta l problems w i t h  the  same C-Group em phasis . The c o u n se lo r  
a t te m p ts  to  i d e n t i f y  problem s and c o n c e rn s ,  then  h e  u t i l i z e s  
th e  group mechanism such a s  a c c e p ta n c e ,  u n i v e r s a l i z a t i o n ,  
fe e d b ack , and r e a l i t y  t e s t i n g  to  develop  a c o h es iv e  group 
t h a t  lo o k s  a t  s p e c i f i c  c h i l d - t r a i n i n g  s i t u a t i o n s ,  p a re n t  
a t t i t u d e s ,  and p ro c e d u re s  [ pp . 15-16 ] .
The developm ent and  e v a l u a t i o n  o f  an A d le r ia n -  and b e h a v i o r a l l y -  
b ased  p a re n t  group e d u c a t io n  program was conducted  by Downing (1971) ,
us in g  38 v o lu n te e r  p a r e n t s ,  d iv id e d  i n t o  t r e a tm e n t  and n o - t r e a tm e n t  
g ro u p s .  Using a  p r e t e s t ,  p o s t t e s t  d e s ig n ,  Downing r e p o r te d  the  
program t o  be e f f e c t i v e  i n  th e  m o d i f i c a t io n  o f  s e v e r a l  s e l f - r e p o r t e d  
p a r e n t a l  a t t i t u d e s  r e l e v a n t  to  the  p a r e n t - c h i l d  r e l a t i o n s h i p .  
S p e c i f i c a l l y ,  p a r e n t s  co m p le t in g  th e  Downing program d i f f e r e d  
s i g n i f i c a n t l y  from p a r e n ts  n o t  r e c e iv in g  th e  p a re n t  group e d u c a t io n  
program, i n  the  p r e d ic t e d  d i r e c t i o n ,  on th e  a t t i t u d e s  o f  the  u se  o f  
c o n t r o l l i n g  te c h n iq u e s  w i th  c h i l d r e n ,  aw areness  o f  th e  em o tio n a l  
needs o f  c h i l d r e n ,  the  im portance  o f  p a r e n t - c h i l d  com m unication, th e  
degree o f  t r u s t  and r e s p e c t  f o r  t h e i r  c h i l d r e n ,  and c o n f id e n ce  in  
t h e i r  c h i l d - r e a r i n g  p r a c t i c e s  (p . 7 2 ) .  S i m i l a r l y ,  R ogers  (1975) 
r e p o r te d  changes in  p a r e n t a l  b e h av io r  su b se q u e n t  to  a  p a re n t  e d u c a t io n  
e x p e r ie n c e ,  and numerous s tu d i e s  have r e p o r t e d  th e  m o d i f i c a t io n  o f  
o f f s p r i n g  b e h a v io r  su b seq u en t  to  p a r e n t  p a r t i c i p a t i o n  in  a s t r u c t u r e d  
group e x p e r ie n c e  (D oherty , 1975; S p e c to r ,  1975; T u r r a l l ,  1975).
Overman (1975) m o d if ied  th e  Downing (1971) p a r e n t  group 
e d u c a t io n  program fo r  use  w i th  younger c h i l d r e n  and a s s e s s e d  th e  
e f f e c t i v e n e s s  o f  the  program in  the  m o d i f i c a t io n  o f  th e  s e l f - c o n c e p t  
o f  c h i l d r e n  whose p a r e n ts  com pleted  the  t r e a tm e n t  e x p e r ie n c e .  The 
p a re n t  group e d u c a t io n  program , as  m o d if ied  by Overman: "was s t r u c ­
tu r e d ,  b u t  t h e r e  was time a v a i l a b l e  f o r  d i s c u s s io n  o f  i n d i v i d u a l  
problems in  th e  t h e r a p e u t i c  s e t t i n g  [ p . 62 ] . "  The a u th o r  r e p o r t s  
the  em phasis  o f  th e  program was toward i n d i v i d u a l i z a t i o n ,  th ro u g h  
the  u se  o f  p e r s o n a l  examples o f  p a r e n t - c h i l d  r e l a t i o n s h i p  problem s as :  
"an avenue th ro u g h  which to  develop  u n d e rs ta n d in g  o f  th e  th e o ry  [ o f  
c h i ld  management ] [ p. 32 ] Ther e  were th r e e  c o u n se lo r -g ro u p
l e a d e r s  u s e d ,  w ith  each  counse lo r  a s s ig n e d  one group and i n s t r u c t e d  to  
fo llow  th e  same g e n e r a l  s t r u c t u r e .  Employing a p o s t t e s t  on ly  c o n t r o l  
group d e s ig n ,  d a ta  were o b ta in ed  from 31 o f  45 p a re n ts  in  th e  expe­
r im e n ta l  group and 30 o f  45 p a re n ts  in  the  c o n t r o l  p a r e n t  e d u c a t io n  
group. C o n tro l  r e s u l t s  were o b ta in e d  by m a i l in g  the  e v a lu a t io n  
in s t ru m e n ts  to  p a r e n t s  w i th  i n s t r u c t i o n s  to  r e t u r n  the  m a t e r i a l  in  a 
stamped, s e l f - a d d r e s s e d  envelope which was p ro v id ed . Follow -up p o s t ­
cards  and phone c a l l s  were employed to  encourage p a r e n ts  to  r e t u r n  
th e  in s t ru m e n ts .  The e x p e r im en ta l  group met f o r  10 c o n se c u t iv e  weeks, 
f o r  ap p ro x im a te ly  1 -1 /2  hours  d u r in g  the  a f te rn o o n  (p . 6 4 ) .  R esu l ts  
o f  the Overman s tu d y  in c lu d e d :
There  were no s i g n i f i c a n t  d i f f e r e n c e s  between th e  mean s e l f ­
es teem  sco re s  o f  p a re n ts  a t t e n d in g  the  p a re n t  e d u c a t io n  group 
program and mean soores  o f  p a re n ts  s e rv in g  as c o n t r o l s .  The 
l a r g e  range o f  sco re s  in  th e  e x p e r im en ta l  g roup , a long  w ith  
a p p ro x im a te ly  the  same mode a s  th e  c o n t r o l  p a r e n t  group would 
ap p ea r  to  i n d i c a t e  t h a t  the  p a re n ts  in  the  ex p e r im en ta l  group 
were a t  d i f f e r e n t  l e v e l s  o f  change and were b e g in n in g  to  
have a b e t t e r  u n d e rs tan d in g  and accep tan ce  o f  s e l f ,  bo th  
p o s i t i v e l y  and  n e g a t iv e ly .  Thus, p o s i t i v e  change d id  occur 
i n  some o f  th e  p a re n ts  w h ile  o th e r s  were i n  th e  p ro c e ss  o f  
a c c e p t in g  t h e i r  n e g a t iv e  a t t i t u d e s  f i r s t  [ pp. 86-87 ] .  
S i g n i f i c a n t  o v e r a l l  r e l a t i o n s h i p s  were found between p a r e n t s '  
s e l f - e s t e e m  s c o re s  and p a r e n t a l  a ccep tan ce  s c o r e s ,  in d i c a t in g  
t h a t  the  g r e a t e r  the  s e l f - e s t e e m  an in d iv id u a l  h a s  fo r  him­
s e l f ,  th e  more a cc e p t in g  he i s  o f  o th e r s  [ p . 90 ] .
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A s l i g h t l y  in v e r s e  r e l a t i o n s h i p  was found between c h i l d r e n ' s  
s e l f - c o n c e p t  s c o r e s  and p a r e n t a l  a c c e p ta n c e .  F u tu re  r e s e a r c h  
i s  needed  to  d e te rm in e  i f  t h i s  in v e r s e  r e l a t i o n s h i p  i s  
dependen t upon a p p r o p r i a t e  o r  in a p p r o p r ia t e  b e h a v io r  a s  a  
means o f  e x p re s s in g  f e e l i n g s  [ p .  91 ] .
Overman summarized h e r  r e s u l t s  i n  r e l a t i o n  to  p a re n t  group e d u c a t io n  
by s t a t i n g :  " I t  appea rs  p o s s ib l e  t h a t  th e r e  would be a g r e a t e r
r e l a t i o n s h i p  betw een s e l f - e s t e e m  and the  v a r i a b l e s  o f  p a r e n t a l  
a c c e p ta n c e  f o r  p a re n ts  who have a t t e n d e d  a p a r e n t  e d u c a t io n  program 
th an  f o r  p a r e n t s  who d id  n o t  a t t e n d  such a program [ p . 91 ] . "
T u r r a l l  (1975), i n  a  c lo s e l y  r e l a t e d  s tudy  i l l u s t r a t i n g  th e  
im portance  o f  d e lay e d  p o s t t e s t i n g  i n  e v a lu a t in g  p a r e n t  group e d u c a t io n  
program s, i n v e s t i g a t e d  th e  d i f f e r e n t i a l  e f f e c t s  o f  s e n s i t i v i t y  t r a i n ­
ing  and A d le r ia n  p a re n t  g roup  t r a i n i n g  upon th e  s e l f - e s t e e m  o f  a c a ­
demic u n d e ra c h ie v e r s  in  a  h ig h  sch o o l  s e t t i n g .  T u r r a l l  found e v id en ce  
t h a t  s tu d e n t  s e l f - e s t e e m  in c r e a s e s  s i g n i f i c a n t l y  when f a t h e r s  
p a r t i c i p a t e d  i n  p a re n t  g roup  t r a i n i n g ,  b u t  t h i s  s e l f - e s t e e m  change 
o c c u r re d  some tim e a f t e r  th e  c o n c lu s io n  o f  th e  p a re n t  group m e e t in g s .  
The u se  o f  fo l lo w -u p  d a ta  by T u r r e l l  i s  a r a r e  e x c e p t io n  to  the  
g e n e r a l  r u le  and p o in ts  o u t  t h a t  phenom enolog ica l i n v e s t i g a t i o n s  may 
w e l l  r e q u i r e  such a fo l lo w -u p  a n a l y s i s  in c o r p o r a te d  i n t o  the  b a s i c  
r e s e a r c h  d e s ig n .
There i s  a d e a r th  o f  s t u d i e s , however, which have examined the  
r e l a t i o n s h i p  betw een s e l f - r e p o r t e d  p a r e n t a l  m easures  o f  a n x ie ty ,  
adequacy o f  s e l f  w i th in  th e  fam ily  en v iro n m en t,  and th e  e f f e c t i v e n e s s  
o f  p a r e n t  group e d u c a t io n  i n  the  m o d i f i c a t io n  o f  th e s e  m easures a s
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components o f  p a r e n t a l  and c h i l d  growth w i th in  the  e d u c a t io n a l ,  m en ta l 
h e a l t h ,  and community a re n a .
The R e l a t i o n s h ip  betw een P a r e n t a l  A nx ie ty  
and P a re n t  Group E d u ca tio n  
Horney (1950) has  s t a t e d  th e  c o n d i t io n s  t h a t  presum ably 
produce a n x ie ty  in c lu d e  d o m in a tio n ,  i n d i f f e r e n c e ,  l a c k  o f  r e s p e c t ,  
d isp a rag e m e n t ,  l a c k  o f  warmth, and i s o l a t i o n .  C oopersm ith  (1967) 
c o n t in u e s  t h a t  th e  l i s t  o f  s p e c i f i c  f a c t o r s  co u ld  be v i r t u a l l y  e n d le s s ,  
b u t  th e  common f a c t o r  i n  a l l  c o n d i t io n s  i s  a d i s tu r b a n c e  in  the  
r e l a t i o n s h i p  between p a r e n t  and c h i l d .  Based upon th e  r e s u l t s  o f  
h i s  i n v e s t i g a t i o n s  i n t o  th e  a n te c e d e n ts  o f  s e l f - e s t e e m ,  o r i g i n a t i n g  
i n  p a r t  from d a ta  he o b ta in e d  u s in g  th e  C h i l d r e n ' s  Form o f  the  T ay lo r  
M a n ife s t  A n x ie ty  S c a le  (CMAS), C oopersm ith  h a s  r e p o r te d  t h a t  a n x ie ty  
and i t s  consequences  a r e  a  so u rce  o f  v a ry in g  deg rees  o f  d is c o m fo r t :
In  i t s  more i n t e n s i v e  fo rm s, a n x ie ty  p roduces a  s t a t e  o f  
t e r r o r  t h a t  i n t e r f e r e s  w i th  a l l  a c t i v i t i e s  o t h e r  th an  th o se  
d i r e c t e d  tow ard i t s  d im in u t io n .  In  l e s s  a c u te  i n t e n s i t y ,  
a n x ie ty  i n t e r f e r e s  w ith  a t t e n t i o n  and w ith  the  i n t e l l e c t u a l  
o r  e m o tio n a l  l i f e ,  y e t  p e rm i ts  th e  i n d iv id u a l  to  f u n c t io n ,  
a l th o u g h  w i th  a t t e n d a n t  d i s t r e s s  and reduced  l e v e l s  o f  
e f f e c t i v e n e s s  [ p .  132 ] .
Cameron (1963) h a s  r e p o r te d  t h a t  a n x ie ty  i s :  " n o t  i n  i t s e l f
p a t h o l o g i c a l ,  and to  a c e r t a i n  e x t e n t  i s  u n av o id ab le  [ p .  219 In
d i s t i n g u i s h i n g  betw een normal and p a th o lo g ic a l  a n x ie t y ,  Cameron has  
s t a t e d  t h a t  a n x ie ty  i s  norm al: "when i t s  i n t e n s i t y  and c h a r a c t e r  a re
a p p r o p r i a t e  i n  a g iv e n  s i t u a t i o n ,  and when i t s  e f f e c t s  a r e  n o t
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d i s o r g a n iz i n g  and m a la d ap t iv e  [ p .  219 ] . "  Normal a n x ie ty  h a s  th en  a 
p o t e n t i a l l y  u s e f u l  f u n c t io n .  There a r e ,  how ever, drawbacks to  normal 
a n x ie t y  in  th o s e  s i t u a t i o n s  w here:
t h e r e  i s  n o th in g  t h a t  a p e r s o n  can do abou t a  s i t u a t i o n  which 
j u s t i f i a b l y  makes him an x io u s  [ whereby ] he may become 
d i f f u s e l y  t e n s e ,  p reo ccu p ied  and e x p e c ta n t ,  to  no p u rp o se .  In  
th e  end t h i s  k in d  o f  r e a c t i o n  i s  f a t i g u i n g  and d e p le t e s  a 
p e r s o n 's  r e s o u r c e s .  Even i f  a n x ie ty  r e a d i e s  th e  norm al p e rso n  
fo r  q u ic k  and e f f i c i e n t  a c t i o n ,  i t  meanwhile s a c r i f i c e s  h i s  
freedom and f l e x i b i l i t y  [ p .  220 ] .
Adams and S a ra so n  (1963) r e p o r t e d  f in d in g s  in  t h e i r  i n v e s t i g a ­
t i o n  o f  132 m ale  and fem ale h ig h  s c h o o l  s tu d e n t s  and t h e i r  p a r e n t s
t h a t  d em o n s tra te  the  im portance  o f  th e  home en v ironm en t, and p a r e n t a l
a t t i t u d e s  and b e h a v io r ,  to  the  o c c u r re n c e  o f  d e b i l i t a t i n g  a n x ie ty  in  
c h i l d r e n .  The a u th o r s  r e p o r te d  t h a t ,  based  on in fo rm a t io n  p ro v id e d  
i n  p a r t  by th e  Bendig s h o r t  form o f  th e  T ay lo r  M a n ife s t  A n x ie ty  S c a le ,  
t h e i r  f in d in g s  a g reed  w i th  the  view t h a t  a n x ie ty  re sp o n se s  may be 
a c q u i r e d  in  th e  home w i th  the  m other p la y in g  th e  more i n f l u e n t i a l  r o l e  
i n  r e l a t i o n  to  c h i l d r e n .  Adams and S arason  concluded  t h a t :
A lthough  n o t  d e m o n s tra t in g  a  c a u s a l  r e l a t i o n ,  th e  f in d in g s  
a g re e  w i th  th e  view t h a t  a n x ie ty  re sp o n se s  may be a c q u i r e d  in  
th e  home and t h a t  the  m o th e r ,  in  com parison  w i th  th e  f a t h e r ,
p la y s  a  more i n f l u e n t i a l  r o l e  in  r e l a t i o n  to  th e  c h i l d r e n ,
p a r t i c u l a r l y  i n  th e  case  o f  d a u g h te r s .  The r e s u l t s  f u r t h e r  
s u g g e s t ,  a t  l e a s t  f o r  boys and t h e i r  p a r e n t s ,  t h a t  p a r e n t -  
c h i l d  s i m i l a r i t y  i s  most c o n s i s t e n t  f o r  a measure o f  g e n e r a l
a n x ie ty  [ p . 242 ] .
I t  has  been p r e v io u s ly  n o te d  t h a t  th e  o f f s p r i n g  i s  in v o lv ed  
i n  s i g n i f i c a n t  l e a r n i n g - t h r o u g h - i d e n t i f i c a t i o n  in  the  fa m ily  s e t t i n g ,  
a  p o s i t i o n  su p p o rted  by th e  s o c i a l  l e a r n in g  th e o ry  o f  Bandura (1971) . 
T h is  s u g g e s ts  t h a t  th e  r e l a t i o n s h i p  o f  p a r e n t a l  a n x ie ty  t o  in c re a s e d  
b e h a v io r a l  competence i s  in  need o f  f u r t h e r  i n v e s t i g a t i o n  w i th  the  
p a re n t  group e d u c a t io n  s e t t i n g .  F u r t h e r  i n d i c a t i o n  o f  t h i s  need h as  
been  shown by Dorn (1968) w ith  h i s  f in d in g s  t h a t  i n d i v i d u a l s  w ith  a 
p o s i t i v e  view o f  th em se lv e s  a re  l e s s  l i k e l y  to  r e p o r t  symptoms o f  
a n x i e t y .
R esearch  i n v e s t i g a t i o n s  o f  e x c e s s iv e  a n x ie t y ,  and th e  
a l l e v i a t i o n  o f  t e n s e n e s s  and f a t i g u e  which may r e s u l t  from such a 
c o n d i t i o n ,  a r e  g e n e r a l ly  c o n f in e d  t o  form al th e ra p y  a c t i v i t i e s  
(R a n te r ,  1975). Brim (1959) has c a u t i o u s ly  d i s t i n g u i s h e d  between 
p a r e n t  e d u c a t io n  a c t i v i t i e s  and p a r e n t  th e ra p y  a c t i v i t i e s  by s t a t i n g  
th e  l a t t e r  in v o lv e s  i t s e l f ,  to  a v a ry in g  d e g re e ,  w ith  th e  u nconsc ious  
d e te rm in a n ts  o f  p a r e n t  r o l e  p e rfo rm an ce . However, Brim goes  on to  
say  t h a t  th e  e x i s t i n g  ev id en ce  a rg u e s  f o r  th e  p re sen ce  o f  both  
co n sc io u s  and unco n sc io u s  d e te rm in a n ts  o f  p a r e n t  r o le  perform ance  i n  
a lm o s t  a l l  s i t u a t i o n s ,  and : "No one can say  how much o f  th e  v a r i a b i l ­
i t y  o f  p a r e n t  b eh av io r  i s  d e te rm in ed  by unconsc ious  as c o n t r a s t e d  to  
co n sc io u s  f a c t o r s ,  o r  d e s ig n a te  a r e a s  o f  c h i l d - r e a r i n g  o f  the  k in d s  o f  
p a r e n t s  where unco n sc io u s  i n f lu e n c e s  a re  g r e a t e s t  [ p . 63 ] . "
Lee (1974) h a s  p o s i t e d  t h a t  a n x ie ty  i s  one o f  th e  fundam ental 
and e x c lu s iv e  d e te rm in a n ts  o f  human b e h a v io r ,  th u s  w h e th e r  one 
p e r c e iv e s  o f  th e  c o n s t r u c t  o f  a n x ie t y  as  o p e r a t in g  w i th in  a co n sc io u s
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o r  unco n sc io u s  rea lm , th e  need f o r  i n v e s t i g a t i o n  o f  th e  e f f e c t  o f  a 
program o f  p a r e n t  group e d u c a t io n  upon the  s e l f - r e p o r t e d  measure of 
a n x ie ty  e x i s t s .  The u se  o f  s e l f - r e p o r t  m easures  f in d s  s u p p o r t  from 
G rin k e r  (1966) who h as  r e p o r t e d  t h a t :  " S u b je c t s  who a r e  prone to
a n x ie ty  and who have e x p e r ien ced  a n x ie ty  a r e  e x q u i s i t e  r a t e r s  o f  t h e i r  
own l e v e l  o f  a n x ie ty  [ p .  136 ] . "
P h i l l i p s ,  M a r t in ,  and Meyers (1972) have  r e p o r t e d  t h a t :  
w h i le  th e re  i s  a  la c k  o f  a  g e n e r a l  consensus  o f  s p e c i f i c  
a s p e c t s  o f  th e  n a tu r e  o f  a n x ie t y ,  and on s p e c i f i c  a s p e c t s  o f  
th e  r e l a t i o n  o f  a n x ie ty  to  a  b road  spec trum  o f  b e h a v io r a l  
i n d i c e s  . . . T here  i s  agreem ent . . . t h a t  th e  e f f e c t s  o f  
a n x ie t y  a re  g e n e r a l ly  m a la d ap t iv e  and d e b i l i t a t i n g ,  r a t h e r  
th a n  a d a p t iv e  and f a c i l i t a t i n g  [ p . 436 ] .
I n  p r e s e n t in g  a  model o f  i n t e r v e n t i o n  in  r e l a t i o n  to  a n x ie t y  which i s  
a p p r o p r i a t e  to  th e  sch o o l  en v ironm en t,  P h i l l i p s  e t  a l .  p r e s e n t  the  
fo l lo w in g  a ssum ptions  upon which th e  model i s  based :
(a )  The c r u c i a l  r o l e  o f  p s y c h o lo g ic a l  s t r e s s  i s  a n x ie t y ,  i t s  
c o n c o m ita n ts ,  and  i t s  e f f e c t s .  I n t i m a t e l y  r e l a t e d  to  t h i s ,  
i s  th e  c o r o l l a r y  assum ption  t h a t  many (b u t  n o t  a l l )  o f  the  
e f f e c t s  o f  a n x ie t y  (and i t s  co n co m itan ts )  a r e  dependen t on 
t a s k  and s i t u a t i o n a l  r e q u i r e m e n ts .
(b) The second a ssum ption  in v o lv e s  a  g e n e r a l  a cc e p tan c e  o f  
w hat i s  c a l l e d  th e  p r e v e n t iv e  model o f  m en ta l  h e a l t h  s in c e  th e  
t r a d i t i o n a l  m e d ic a l  model in v o lv in g  i n d i v i d u a l  p sycho the rapy  
. . .  i s  in a d e q u a te  when a p p l ie d  to  th e  s c h o o ls .
(c )  The p re v e n t iv e  approach  a rg u e s  t h a t  we sh o u ld  n o t
55
l im i t  o u r  i n t e r v e n t i o n s  to  c h i ld r e n  who have a l r e a d y  d e v e l ­
oped p ro b lem s , and sh o u ld  a t te m p t  to  avo id  th e  developm ent 
o f  such problems [ p .  437 ] .
P h i l l i p s  e t  a l .  have f u r t h e r  developed  t h e i r  model by i d e n t i f y i n g  
a p p r o p r ia t e  l e v e l s  o f  i n t e r v e n t i o n  and s c h o o l  p o p u la t io n s  r e l e v a n t  
to  th e  d i f f e r e n t  l e v e l s .  P r im ary  i n t e r v e n t i o n  would in v o lv e  d i r e c t  
programs a v a i l a b l e  to  the s t u d e n t  w i th in  th e  sch o o l en v iro n m en t.  A lso  
d is c u s s e d  and deve loped  a r e  two im p o r tan t  secondary  i n t e r v e n t i o n  
p o i n t s  d i r e c t e d  t o  s u b p o p u la t io n s .  The f i r s t  would be d i r e c t e d  toward
g ro u p s  o f  low er socioeconom ic s tu d e n t s  and m in o r i ty  c h i l d r e n  w h i le  th e
seco n d , r e l e v a n t  to  t h i s  i n v e s t i g a t i o n ,  in v o lv e s :
c h i l d r e n  where fam ily  s o c i a l i z a t i o n  p r a c t i c e s  a r e  l i k e l y  to  
produce a n x ie ty  p ro n e n e s s .  A lthough  th e  o r i g i n s  o f  a n x ie t y -  
p ro n e n e ss  in  e a r ly  c h i ld h o o d  a re  on ly  vag u e ly  and s p e c u la - 
t i v e l y  u n d e rs to o d ,  t h e r e  a re  p a t t e r n s  o f  c h i l d - r a i s i n g  w hich 
appear t o  d ispose  c h i l d r e n  toward a n x ie ty - p r o n e n e s s  in  l a t e r  
y e a rs  [ p .  443 ] .
A sum m ariza tion  o f  th ese  c h i l d - r a i s i n g  p a t t e r n s  has  b een  p r e s e n te d  by
I z a r d  and Tomkins (1966):
1. The c h i l d  may be exposed to  p a r e n t s  who use f e a r  a s  a 
te c h n iq u e  o f  s o c i a l i z a t i o n ,  e s p e c i a l l y  in  g a in in g  norm 
co m pliance .
2 .  P a re n ts  may communicate t h e i r  own a n x i e t i e s  to  th e  
c h i l d ,  so t h a t  th e  c h i l d  becomes an x io u s  th ro u g h  i d e n t i f i c a ­
t i o n .
3 . T o lerance  f o r  f e a r  i s  n o t  t a u g h t ,  so t h a t  when th e
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c h i l d  i s  a f r a i d  he e i t h e r  " sw e a ts  i t  o u t , "  o r  the  burden  i s  
in c r e a s e d  by shaming the  c h i l d  fo r  h i s  f e a r .  Where th e r e  i s  
no rm a tiv e  s o c i a l i z a t i o n  aimed a t  toughness  and independence , 
the  c h i l d  i s  t a u g h t  to  overcome h i s  f e a r ,  b u t  u s u a l l y  t h i s  i s  
done by invok ing  shame and o t h e r  n e g a t iv e  s a n c t io n s  f o r  
cow ard ice .
4 .  C o u n te ra c t io n  a g a i n s t  th e  so u rce  o f  f e a r  i s  n o t  
t a u g h t ,  so t h a t  when the  c h i l d  shows f e a r ,  i t  i s  e i t h e r  
d i s r e g a r d e d  o r  d e ro g a te d .  I f  i t  i s  d e ro g a te d ,  th e  c h i l d  may 
be fo rc e d  to  c o u n te r a c t  h i s  f e a r  by such h u m i l i a t i o n  t h a t  he 
would r a t h e r  be s t i l l  more f r i g h t e n e d  th a n  s u f f e r  more h u m i l i a ­
t i o n .
5 . The p a r e n t s  t y p i c a l l y  a r e  i n s e n s i t i v e  to  s ig n s  o f  
a n x ie ty  in  the  c h i l d  and d i s r e g a r d  or m inim ize  them. They 
d e p re c a te  as  an a l a r m i s t  anyone who s u g g e s t s  the  c h i l d  m ight 
need h e lp  [ pp. 111-113 ] .
P h i l l i p s  e t  a l .  conclude  t h a t  group th e ra p y  w i th  p a re n ts  i s  one method 
w hich may be s u c c e s s f u l  i n  m odify ing  th e  e f f e c t s  o f  a n x ie ty .
In  p r e s e n t in g  a n o th e r  way i n  which to  m a n ip u la te  th e  e f f e c t s  
o f  a n x ie t y ,  Anderson (1967) has  s u g g e s te d  a p ro c e s s  in v o lv in g  the  
c l a r i f i c a t i o n  o f  g o a ls  and:
th e  t r a n s l a t i o n  o f  these  i n t o  b e h a v io r a l  o b j e c t i v e s :  the
a n a l y s i s  o f  the  b e h a v io r  s p e c i f i e d  in  th e  o b j e c t i v e s  in to  
component c o n ce p ts  and s u b s k i l l s ;  the  developm ent o f  le s s o n s  
to  t e a c h  the  c o n c e p ts  and s u b s k i l l s ;  and as  many c y c le s  o f  
t r y o u t ,  r e a n a l y s i s ,  and r e v i s i o n  o f  th e  l e s s o n s  a s  a re
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n e c e s s a ry  to  a t t a i n  th e  o b j e c t i v e s  [ p . 103 ] .
R esea rch  p re v io u s ly  c i t e d  h a s  d em o n stra ted  t h a t  one o f  the  
g o a ls  o f  p a r e n t  group e d u c a t io n  fo l lo w in g  a d i s c u s s io n  fo rm at i s  to  
in c r e a s e  th e  e f f e c t i v e n e s s  o f  th e  p a r e n t ,  who w i l l  i n  tu rn  in f lu e n c e  
th e  e f f e c t i v e n e s s  o f  th e  c h i l d .  Auerbach (1968) h a s  r e p o r te d  t h a t  
p a r e n t  group e d u c a t io n  a d d re s s e s  i t s e l f  to  the  e g o - f u n c t io n s  o f  
i n d i v i d u a l s ,  and i n  i t s  u se  o f  ego p sy cho logy , group e d u c a t io n  
a d d re s s e s  i t s e l f  to :
s t r e n g th e n i n g  th e  ways i n  which th e  human p e r s o n a l i t y  " d e a l s  
w i th  th e  c o m p lica ted  netw ork  o f  fo rc e s  and c o u n te r  f o r c e s  
from i n s t i n c t ,  c o n sc ie n c e ,  and th e  l a r g e r  s o c i a l  e n v i r o n ­
ment . . I t  r e c o g n iz e s  " th e  e g o 's  p a t t e r n s  o f  a d a p ta t i o n  
and i t s  way o f  cop ing  w ith  and m a s te r in g  o r d in a r y  demands and 
e x t r a o r d in a r y  s t r e s s e s ,  bo th  i n t e r n a l  and e x t e r n a l ,  t h e  ego 
d e fe n s e s  a g a i n s t  v a r io u s  k in d s  o f  a n x ie ty  and the  p a r t  they  
p lay  in  everyday  s o c i a l  f u n c t io n in g "  [ p . 36 ] .
In  an  i n v e s t i g a t i o n  o f  the  e f f e c t s  o f  a n x ie ty  on problem  
s o lv in g ,  one component o f  i n t e r p e r s o n a l  e f f e c t i v e n e s s ,  F u l l e r  (1975), 
i n  an  e m p i r i c a l  t e s t  o f  S p i e l b e r g e r ' s  (1972) s t a t e - t r a i t  p ro c e s s  
th e o ry ,  d e te rm in e d  t h a t  s t a t e  a n x ie ty  ( A - s ta t e )  was p o s i t i v e l y  r e l a t e d  
to  e f f i c i e n c y ,  a s  m easured by th e  G u i l f o r d  Unusual Uses T e s t ,  and t h a t  
A - s t a t e  was p o s i t i v e l y  r e l a t e d  t o  m easures  o f  in fo rm a t io n  s e e k in g .  
F u l l e r  was u n a b le ,  how ever, to  f in d  su p p o r t  f o r  h e r  p r e d i c t i o n  t h a t  
A - s t a t e  would i n t e r a c t  w i th  t r a i t  a n x ie t y  ( A - t r a i t )  to  a f f e c t  
f l e x i b i l i t y  and in f o r m a t io n ,  i n d i c a t i n g  t h a t  a c o n c e p t u a l i z a t i o n  o f  
A - t r a i t  as  a  v a r i a b l e  w hich m ight embody a p e r s o n 's  h a b i t u a l  mode o f
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re sp o n d in g  to  s t a t e  a n x ie ty  c an n o t he s u p p o r te d .  The r o l e  o f  t r a i t  
a n x ie ty  in  problem s o lv in g  was n o t  r e p o r t e d .
K an ter  (1975) has  r e p o r te d  f in d in g s  on the  e f f e c t i v e n e s s  o f  
s e v e r a l  b e h a v i o r a l l y - o r i e n t e d  th e ra p ie s  f o r  th e  r e d u c t io n  o f  i n t e r ­
p e r s o n a l  a n x ie ty  among 68 (18 male and 50 fem ale) community r e s i d e n t s .  
The mean c h r o n o lo g ic a l  age o f  th e  s u b je c t s  in c lu d e d  in  th e  s tu d y  was 
3 5 .6 .  K an te r  a s s ig n e d  s u b j e c t s  to  one o f  fo u r  t r e a tm e n t  c o n d i t i o n s :
(a) s e l f - c o n t r o l l e d  d e s e n s i t i z a t i o n ,  a  v a r i a t i o n  o f  s ta n d a rd  d e s e n s i ­
t i z a t i o n  (N = 1 6 ) ;  (b) s y s te m a t ic  r a t i o n a l  r e s t r u c t u r i n g ,  a v a r i a t i o n  
o f  r a t i o n a l - e m o t iv e  th e rap y  (N = 17); (c )  s e l f - c o n t r o l  d e s e n s i t i z a t i o n  
p lu s  s y s te m a t ic  r a t i o n a l  r e s t r u c t u r i n g  (N = 19);  and (d) a w a i t in g  
l i s t  c o n t r o l  group (N = 1 6 ) .  S u b jec ts  w ere  c a te g o r iz e d  as  m o d e ra te ly  
o r  h ig h ly  anx ious  by a median s p l i t  on p r e t e s t  s co re s  f o r  the  S o c ia l  
Avoidance and D i s t r e s s  s c a l e .  Therapy was conducted  i n  groups o f  
8 to  10, f o r  seven  weekly s e s s io n s  of a p p ro x im a te ly  1 -1 /2  hou rs  e ac h .  
R e s u l t s  r e p o r te d  by K an ter  in d i c a t e d  each  a c t i v e  t r e a tm e n t  showed 
s i g n i f i c a n t  p r e - p o s t  change when compared to  the  w a i t in g  l i s t  g ro u p .  
R e s u l t s  o f  a fo l lo w -u p  e v a l u a t i o n  r e v e a le d  th e  th re e  t r e a tm e n t  
m easures  m a in ta in e d  the  g a in s  ach ieved  a t  p o s t t e s t ,  o r  showed c o n t in u e d  
a n x ie ty  r e d u c t io n .  T rea tm en ts  were n o t  d i f f e r e n t i a l l y  e f f e c t i v e  f o r  
h ig h  v e r s u s  m o d e ra te ly  an x io u s  s u b je c t s ,  w i th  d a ta  b a se d ,  in  p a r t ,  
upon s e l f - r e p o r t  m easu res  o f  a n x ie ty .
The R e la t io n s h ip  between P a re n t  Group 
E d u c a t io n .  P a re n t  S e l f - c o n c e p t ,  and 
the  B ehavior of O f f s p r in g  
F i t t s  (1971) has  w r i t t e n  th a t  th e  s e l f - c o n c e p t  o f  the
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i n d i v i d u a l ,  th e  p e r c e p t io n s  o f  s e l f ,  r e p r e s e n t s  the  frame o f  r e f e r e n c e  
th ro u g h  w hich th e  i n d i v i d u a l  i n t e r a c t s  w i th  th e  w o r ld .  As such: " th e
s e l f - c o n c e p t  i s  a p o w erfu l in f lu e n c e  i n  human b e h a v io r  [ p . 3 ] . "
F i t t s  (1972b) h a s  a l s o  m a in ta in e d ,  however, t h a t  the  s e l f - c o n c e p t :
" i s  a  complex e n t i t y  w i th  numerous f a c e t s  . . . and . . .  i n  view o f  
o u r  la c k  o f  knowledge o f  how to  enhance th e  g e n e r a l  s e l f  esteem , i t  
may be more p ro d u c t iv e  to  c o n c e n t r a te  on th e  s p e c i f i c  su b se lv e s  
[ com pris ing  th e  s e l f - c o n c e p t  ] [ p . 115 ] . "  F i t t s  (1972a) has 
r e p o r t e d  th e  r e s u l t s  o f  a group t r a i n i n g  program a t  th e  Dede W allace  
C e n te r ,  N a s h v i l l e ,  T en n essee ,  t h a t  has  been s u c c e s s f u l  i n  a n x ie ty  
r e d u c t io n ,  and: "a p p e a rs  to  r e s u l t  i n  s e l f - c o n c e p t  change and
r e d u c t io n  in  v a r io u s  p sy ch o p h y s io lo g ic  symptoms [ p . 115
W ith in  th e  same t h e o r e t i c a l  framework, Coleman, Freeman, and  
Owens (1 9 6 6 ) , i n  a  s tu d y  comparing th e  s e l f - c o n c e p t  o f  p a re n ts  who 
r e p o r t e d  c h i l d r e n  w i th  a c t i n g  o u t  and w ithdraw n b e h a v io r  problem s, 
found e m p i r i c a l  e v id en c e  s u p p o r t in g  th e  p o s i t i o n  t h a t  th e  s e l f - c o n c e p t  
o f  th e  p a r e n t s  i s  a  s i g n i f i c a n t  f a c t o r  i n  th e  e m o tio n a l  developm ent 
and b e h a v io r  o f  t h e i r  o f f s p r i n g .  In  th e  summation o f  t h e i r  f i n d i n g s ,  
b ased  upon in fo rm a t io n  p ro v id ed  by the  Tennessee  S e l f  Concept S c a l e ,  
Coleman e t  a l .  w ro te :
As a  t o t a l  g ro u p ,  th e se  p a r e n ts  ( r e p o r t i n g  c h i l d r e n  w ith  
a c t i n g  o u t  o r  w ithdraw n b e h a v io r  problem s) i n d i c a t e d  s e r i o u s  
d i s tu r b a n c e s  in  c o n fu s io n  and c o n t r a d i c t i o n  i n  t h e i r  s e l f  
p e r c e p t i o n s ,  p a r t i c u l a r l y  r e g a r d in g  I d e n t i t y ,  P e rso n a l  S e l f ,  
and Family S e l f .  In  g e n e r a l ,  th e y  showed low er s e l f  e s te e m  
i n  a l l  a r e a s  [ p. 74 ] .
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P h i l l i p s  e t  a l .  (1972) have r e p o r t e d  on two a s p e c t s  o f  the  
s e l f - c o n c e p t  which have b een  c o n s i s t e n t l y  r e l a t e d  to  a n x ie ty :  s e l f -
d isparagem en t and f e e l i n g s  o f  i n f e r i o r i t y .  These a u th o rs  r e p o r t  t h a t ,  
among 709 s e v e n th - g r a d e r s ,  d i s s a t i s f a c t i o n  w ith  s e l f  in  r e l a t i o n  to  
s o c i a l  a c t i v i t i e s  had a c o r r e l a t i o n  o f  + .6 0  w i th  a n x ie ty  (p .  4 2 5 ) .
In  r e p o r t i n g  on a d o l e s c e n t s ,  P h i l l i p s  e t  a l .  found a n x ie ty  to  be 
a s s o c i a t e d :  "w ith  the  fo l lo w in g  a s p e c t s  o f  s e l f - c o n c e p t :  g u i l t -
f e e l i n g s  and s e l f - c r i t i c i s m ,  and f r u s t r a t i o n  a s s o c i a t i o n  w i th  g e n e ra l  
a g g re s s iv e n e s s  [ p . 425 ] . "
S a t i r  (1972) h a s  found t h a t  fa m ily  group th e rap y  a c t i v i t i e s  
have been h e l p f u l  in  a l lo w in g  i n d i v i d u a l s  w i t h i n  th e  group to  
d i s c o v e r  t h e i r  own p r o c e s s e s ,  to  u n d e rs ta n d  how each  fam ily  member's 
p ro c e ss  f u n c t io n s ,  and how they  a l l  work and f i t  t o g e th e r .  The 
r e s u l t  o f  fam ily  th e ra p y  i s  f e l t  by S a t i r  to  be e f f e c t i v e  i n  changing 
s e l f - c o n c e p t  and b e h a v io r ,  and d i r e c t s  th e  i n d i v i d u a l  tow ard  the  
g o a l  o f  s e l f - a c t u a l i z a t i o n .
Dodson (1970) h a s  r e p o r te d  s i m i l a r  f in d in g s  u t i l i z i n g  a  
p a r e n t  d i s c u s s io n  group fo rm at em phasiz ing  feed b ack  te c h n iq u e s  and 
te a c h in g  o f  th e  n a t u r a l  consequences  o f  b e h a v io r .  C e n t r a l  to  
D odson 's  t h e s i s  i s  t h a t  w h i le  m is ta k e s  a re  i n e v i t a b l e  in  t h e  r a i s i n g  
o f  c h i l d r e n ,  p a r e n t s  m ust be a c t i v e  and r e c e p t iv e  t o  the  phenomenon 
o f  human g row th , w ith  each  c h i ld  d e v e lo p in g  h i s  own unique " l i f e  
s t y l e "  (p . 3 6 ) .  C e n t r a l  to  s u c c e s s f u l  growth and the  key fo cu s  o f  
h i s  w r i t i n g s  i s  the  s e l f - c o n c e p t  (p .  3 9 ) .
P re v io u s  r e s e a r c h  r e l a t i n g  t o  th e  e f f e c t i v e n e s s  o f  p a re n t  
group e d u c a t io n  programs h a s  c e n te r e d  on the measurement o f
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a t t i t u d i n a l  change on  th e  p a r t  o f  th e  p a re n t  (Auerbach, 1968; Brim, 
1959; Downing, 1971; H e re fo rd ,  1 9 6 3 ) ,  and b e h a v io r  change o f  the 
o f f s p r i n g  (F ra z ie r  & M a tth e s ,  1975; M ile s ,  1975 ). The t h r u s t  o f  th e s e  
s tu d ie s  h a s  been to  b r i n g  abou t l e a r n in g  f o r  p a r e n t s  to  in c r e a s e  t h e i r  
s e l f - u n d e r s t a n d in g ,  t o  b e t t e r  u n d e rs ta n d  th e  b eh av io r  o f  t h e i r  
o f f s p r i n g ,  and to  b e t t e r  u n d e rs ta n d  the e f f e c t s  o f  t h e i r  b eh av io r  
upon t h e i r  o f f s p r in g  (D re ik u rs ,  1972).
Rogers (1961) and F i t t s  (1971) have de te rm ined  t h a t  a s i g n i f i ­
c a n t  p o s i t i v e  r e l a t i o n s h i p  e x i s t s  between th e  s e l f - c o n c e p t  and 
b e h a v io r a l ,  o r i n t e r p e r s o n a l ,  com petence. F oo te  and C o t t r e l l  (1955) 
have s i m i l a r l y  p o s i t e d  t h a t  i n t e r p e r s o n a l  competence i s  n e i t h e r  a 
s t a t e  n o r  a t r a i t ;  r a t h e r ,  a c o n t in u in g  p r o c e s s  a l lo w in g  a d a p ta t io n  
to :  " th o s e  c o n d i t io n s  beyond th e  c o n t r o l  o f  th e  pe rson  [ p .  50 ] . "
Foote  and  C o t t r e l l  c o n t in u e  t h a t  they  take  i t :
f o r  g ra n te d  t h a t  the modern fam ily  r e q u i r e s  th e  c o n t in u ed  
s e r v ic e  o f  a  range  o f a g e n c ie s  . . . a s  . . . t h e r e  
p robably  n e v e r  was such a  phenomenon a s  a s e l f - s u f f i c i e n t  
fa m ily ,  s e c u r e l y  equ ipped  w i th  r e s o u r c e s  fo r  m e e t in g  a l l  
i t s  needs a n d  c r i s e s  [ p .  95 ] .
In  p r o v id in g  s e r v i c e s  f o r  the  fa m ily  toward th e  goa l o f  in c r e a s in g  
i n t e r p e r s o n a l  com petence, Foote  and C o t t r e l l  have concluded  t h a t  w h ile  
i t  i s  u n l ik e ly  t h a t  i n d i v i d u a l  c o u n se l in g  can  o r  should  be d isp en sed  
w ith :  " th e  t h e o r e t i c a l  s h i f t  to  r e c o g n i t i o n  o f  th e  f a m ily  o r i g i n  and
i n t e r p e r s o n a l  n a tu r e  o f  p e r s o n a l i t y  d i f f i c u l t i e s ,  j u s t i f i e s  the  
su p p o r t  c o u n se l in g  a c t i v i t y  g iv e s  to  v o lu n ta r y  group p ro c e d u re s  
[ p. 134 ] . "
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In  a  c l o s e l y  r e l a t e d  s tu d y , V argas  (1968) found t h a t  p e rso n s  
w i th  a p o s i t i v e  s e l f - c o n c e p t  gave e v id en c e  o f  b e in g  a b le  to  use  b o th  
p o s i t i v e  and n e g a t iv e  e x p e r ie n c e s  to  enhance t h e i r  p s y c h o lo g ic a l  
grow th , w h ile  p e rso n s  w i th  n e g a t iv e  s e l f - c o n c e p t s  became more 
d e fe n s iv e  and wary o f  l i f e  a s  th e  r e s u l t  o f  n e g a t iv e  e x p e r ie n c e s .
Vargas a l s o  found h ig h  s e l f - e s t e e m  i n d i v i d u a l s  to  e v id en ce  g e n e r a l ly  
h e a l t h i e r  p e r s o n a l i t i e s  and to  d em o n s tra te  more warmth and openness 
i n  t h e i r  i n t e r p e r s o n a l  i n t e r a c t i o n s  th an  low s e l f - e s t e e m  i n d i v i d u a l s ,  
f a c t o r s  a l r e a d y  shown to  be d e s i r e d  in  e f f e c t i v e  p a r e n t - o f f s p r i n g  
communication and growth e x p e r ie n c e s .
As a  r e s u l t  o f  h i s  i n v e s t i g a t i o n s  o f  the  s e l f - c o n c e p t ,  F i t t s  
(1971) has d e te rm in ed  t h a t :  "no v a r i a b l e  appears  to  be more c o n s i s ­
t e n t  in  i t s  a s s o c i a t i o n  w i th  b e h a v io r a l  (and i n t e r p e r s o n a l )  competence 
th a n  s e l f - c o n c e p t  [ p. 99 ] . "  C lo se ly  r e l a t e d  to  t h i s  c o n c lu s io n ,  
and w i t h i n  a s i m i l a r  t h e o r e t i c a l  framework, a re  th e  f in d in g s  by 
George (1970) t h a t  o f f s p r i n g  do n o t  i d e n t i f y  as s t r o n g l y  w ith  p a r e n t s  
who have poor s e l f - c o n c e p t s .  The o f f s p r i n g  who e v id en c e d  the more 
o p t im a l  s e l f - c o n c e p t  i d e n t i f i e d  w ith  b o th  o f  t h e i r  p a r e n t s  and th e s e  
p a r e n ts  were found by George to  ev id en ce  a  good a d ju s tm e n t  to  l i f e .  In  
c a s e s  where one p a r e n t  d i f f e r s  from th e  o t h e r ,  c h i l d r e n  tend  t o  be 
s e l e c t i v e  and to  i d e n t i f y  w i th  the  b e t t e r  a d ju s te d  p a r e n t ,
C oopersm ith  (1967) h a s  examined t h i s  same a s p e c t  o f  th e  
p a r e n t - c h i l d  r e l a t i o n s h i p  from a s i m i l a r  p e r s p e c t i v e ,  moving from 
c h i l d  to  p a r e n t ,  and has  r e p o r te d  s i m i l a r  f in d in g s .  He found th e  
p a r e n ts  o f  c h i l d r e n  w i th  h ig h  s e l f - e s t e e m  u t i l i z e d  rew ard  as th e  
p r e f e r r e d  mode o f  a f f e c t i n g  b e h a v io r  a n d ,  when r e q u i r e d ,  used
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punishm ent only  to  manage u n d e s i r e d  r e s p o n s e s .  In  c o n t r a s t ,  
Coopersm ith  found t h a t  p a re n ts  o f  low s e l f - e s t e e m  c h i l d r e n  a r e  more 
l i k e l y  t o  employ pun ishm ent r a t h e r  than  rew ard  w ith  th e  p ro ced u res  
employed s t r e s s i n g  f o r c e  and th e  l o s s  o f  p a r e n t a l  lo v e .  The t o t a l  
amount o f  punishment a d m in i s t e r e d  i n  the  h ig h  and low s e l f - e s t e e m  
f a m i l ie s  was n o t  g r e a t l y  d i f f e r e n t ;  i t  was th e  e x p re s s io n  o f  the  
punishm ent t h a t  d i f f e r e d .
F i t t s ,  S te w a r t ,  and Wagner ( in  F i t t s ,  1972a), i n  a s tu d y  o f  
s e l f - c o n c e p t  change among h o s p i t a l i z e d  p s y c h i a t r i c  p a t i e n t s ,  
concluded : " th e  p a t i e n t s '  s e l f - c o n c e p t  changed c o in c id e n t  w ith
b eh av io r  deemed s u i t a b l e  fo r  f u n c t io n in g  o u t s i d e  the  h o s p i t a l  
en v ironm en t.  This l e a d s  to  the  c o n c lu s io n  t h a t  the  c r u c i a l  i s s u e  
may be t h a t  o f  h e a l th y  s e l f - c o n c e p t  change [ p .  73 ] . "
F i t t s  (1970), i n  the  developm ent o f  th e  p h e n o m en o lo g ica lly -  
based  Wheel Model o f  I n t e r p e r s o n a l  Competency, has s t a t e d  the  
developm ent o f  i n t e r p e r s o n a l  com petence, and  th e  f a c i l i t a t i o n  o f  th e  
s e l f - a c t u a l i z a t i o n  p r o c e s s  th ro u g h  p a r t i c i p a t i o n  in  a  t r a i n i n g  co u rse  
to  have: "more long r u n  th e r a p e u t i c  va lue  th a n  t r a d i t i o n a l  psycho ­
the rapy  [ p .  95 ] . "  F i t t s  c o n t in u e d  th a t  p r o f e s s i o n a l s  a r e  no t 
m eeting  t h e  needs o f  s o c i e t y  w i th  approaches  em phasiz ing  a  model 
which fo c u s e s  on p a th o lo g y .
The im portance o f  p a re n t  com munication s k i l l s ,  a  v i t a l  
component w i th in  the  i n t e r p e r s o n a l  competence framework, has  been  
examined by M atteson (1 9 7 4 ) .  I n  an  i n v e s t i g a t i o n  o f  th e  r e l a t i o n s h i p  
between th e  s e l f - e s t e e m  o f  a d o le s c e n t s  and th e  q u a l i t y  o f  th e  p a r e n t -  
a d o le s c e n t  com m unication, she found  low s e l f - e s t e e m  a d o le s c e n t s  viewed
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communication w i th  p a r e n t s  as  l e s s  f a c i l i t a t i v e  th an  d id  h igh  s e l f ­
es teem  a d o le s c e n t s .  M atteson  a l s o  found t h a t  a d o le s c e n t s  w ith  h ig h  
s e l f - e s t e e m  m easures  had co n g ru en t  r a t i n g s  w i th  t h e i r  p a re n ts  o f  the  
q u a l i t y  o f  th e  communication betw een them w h ile  th e  p a r e n ts  o f  low 
s e l f - e s t e e m  a d o le s c e n ts  c o n s i s t e n t l y  r a t e d  th e  communication between 
them selves  and t h e i r  o f f s p r i n g  a s  more f a c i l i t a t i v e  than  d id  t h e i r  
c h i l d r e n .
In  a  r e l a t e d  s tu d y  i n v e s t i g a t i n g  the  v a r i a b l e s  o f  s e l f - e s t e e m  
and s o c i a l  p a r t i c i p a t i o n  i n  r e l a t i o n  to  i n d i v i d u a l  i n t e g r a t i o n  w i th in  
th e  fa m i ly ,  C ash ion  (1974) u t i l i z e d  d a ta  from 2 ,0 3 0  9 t h - ,  1 0 th - ,  and 
l l t h - g r a d e  s tu d e n t s  on m easures  o f  fam ily  i n t e g r a t i o n  and i n t e r p e r ­
so n a l  l i k i n g  w i t h i n  th e  f a m ily .  A d d i t io n a l  m easures  o f  s e l f - e s t e e m  
and s o c i a l  p a r t i c i p a t i o n ,  c o n s i s t i n g  o f  numbers o f  f r i e n d s ,  membership 
i n  o r g a n i z a t i o n s ,  a t te n d a n c e  a t  sch o o l  a c t i v i t i e s  and f r e q u e n c ie s  o f  
d a t i n g .  I t  was th e  h y p o th e s i s  o f  C ash ion  t h a t  fam ily  i n t e g r a t i o n  
i n f l u e n c e s  bo th  s o c i a l  p a r t i c i p a t i o n  and s e l f - e s t e e m .  R e s u l t s  
i n d i c a t e d  complex r e l a t i o n s h i p s  e x i s t e d  betw een th e  v a r i a b l e s ,  b u t  
t h a t  fam ily  i n t e r a c t i o n  was p o s i t i v e l y  a s s o c i a t e d  w i th  a l l  m easures  o f  
s o c i a l  p a r t i c i p a t i o n ,  w i th  th e  p o s i t i v e  r e l a t i o n s h i p  p e r s i s t i n g  f o r  
each  s e x ,  f o r  a l l  c o n s id e re d  e t h n i c  g ro u p s ,  and f o r  d i f f e r e n t  l e v e l s  
o f  s e l f - e s t e e m .  Fam ily  i n t e g r a t i o n  and l i k i n g  o f  p a r e n t s  was a l s o  
s i g n i f i c a n t l y  and p o s i t i v e l y  r e l a t e d  t o  s e l f - e s t e e m .  When fam ily  
i n t e g r a t i o n  was low, C ash ion  r e p o r te d  no a p p a re n t  r e l a t i o n s h i p  between 
s e l f - e s t e e m  and s o c i a l  p a r t i c i p a t i o n .  In  a d d i t i o n  to  d e m o n s tra t in g  the  
s t r o n g  p o s i t i v e  r e l a t i o n s h i p  between i n t e g r a t i o n  i n t o  the  fa m ily  and 
s e l f - e s t e e m ,  C ash ion  a l s o  r e p o r te d  a tendency  f o r  median s e l f - e s t e e m
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s c o r e s  to  be more a s s o c i a t e d  w i th  i n d i v i d u a l s  who named more f r i e n d s  
and were named by o th e r s  a s  a  f r i e n d  more o f t e n  than  i n d i v i d u a l s  w i th  
e i t h e r  h ig h  o r  low s e l f - e s t e e m  s c o r e s .  These f in d in g s  a r e  c o n s i s t e n t  
w i th  r e p o r t s  by F i t t s  (1972a; 1972b) o f  o p t im a l  s e l f - e s t e e m  sco re  
ran g e s  on th e  Tennessee  S e l f  Concept S c a le .
Anchor and Anchor (1974) have a l s o  p ro v id ed  r e l e v a n t  f in d in g s  
i n  t h e i r  i n v e s t i g a t i o n  o f  the  e f f e c t s  o f  sch o o l f a i l u r e  upon s tu d e n t s  
and t h e i r  f a m i l i e s .  These a u th o r s  h y p o th e s iz e d  t h a t  s u c c e s s f u l  
s tu d e n t s  and t h e i r  p a r e n t s  r e c e iv e  much more p o s i t i v e  feedback  (g ra d e s )  
from sc h o o ls  th a n  do s tu d e n t s  who a re  u n s u c c e s s f u l ,  th e re b y  in c r e a s in g  
th e  p r o b a b i l i t y  o f  su c c e ss  fo r  th e  a l r e a d y  s u c c e s s f u l  b u t  n o t  the  
u n s u c c e s s f u l  s t u d e n t  and fa m ily .  S u b je c ts  i n  t h e i r  s tu d y  were s tu d e n t s  
and p a r e n t s  a t  an e t h n i c a l l y  mixed low er m idd le  c l a s s  u rban  ju n io r  
h ig h  sch o o l w i th  a l a r g e  p o p u la t io n  o f  M exican-American s t u d e n t s .
Each s tu d e n t  was a s s ig n e d  to  e i t h e r  a  h ig h  su c c e ss  (low f a i l u r e  
[ Lo-F ])  o r  low s u c c e ss  (h ig h  f a i l u r e  [ H i-F  ] )  d a ta  g ro u p ,  based  
upon the  s t u d e n t ' s  o v e r a l l  sch o o l pe rfo rm an ce .  These d a t a  were 
compared w i th  p a r e n t a l  a t te n d a n c e  re c o rd s  a t  s ch ed u led  p a r e n t  c o n f e r ­
e n c e s .  R e s u l t s  i n d i c a t e d  t h a t :
A g r e a t e r  p ro p o r t io n  o f  p a r e n t s  o f  H i-F  male s tu d e n t s  were 
a b s e n t  from P a re n t -T e a c h e r  C o n fe ren ces  th an  p a r e n t s  o f  Lo-F 
male s t u d e n t s .  T h is  b e h a v io r a l  f a c t o r ,  p a r e n t  a b se n te e ism  
among th e  H i-F  group , may r e f l e c t  th e  f a c t  t h a t  th e  prim ary  
mode o f  communication from sch o o ls  to  p a r e n t s  o f  H i-F  male 
s tu d e n t s  i s  f r e q u e n t ly  n o n -rew ard in g  f o r  them. T h is  f in d in g  
le n d s  i t s e l f  t o  a  s i m i l a r l y  t e n a b le  i n t e r p r e t a t i o n :  namely,
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t h a t  n e g a t iv e  a t t i t u d e s  toward sc h o o l  h e ld  by th e  p a r e n ts  may 
enhance th e  l i k e l i h o o d  o f  a c h i l d  o b ta in in g  poor g rades  
[ p .  266 ] .
Anchor and Anchor have  proposed  t h a t  p a r e n t s  and o th e r  community 
members must become in v o lv e d  in  th e  sch o o l  p r o c e s s .  P a r e n t s ,  
e s p e c i a l l y  among th e  eco n o m ica lly  d is a d v a n ta g e d ,  r e g a rd  schoo l a s  
an  a v e r s iv e  s t im u lu s  and a s  a d i s p e n s e r  o f  p r im a r i ly  n e g a t iv e  
r e i n f o r c e r s .  For th e  a u th o r s ,  a  f i r s t  s t e p ,  to  be ta k en  by th e  
s c h o o ls ,  i s  c l e a r :  "To reduce  f u r t h e r  s t u d e n t  and p a r e n t  a l i e n a t i o n ,
i t  a p p e a rs  t h a t  th e  time has  a r r i v e d  f o r  e a r n e s t l y  s tu d y in g  and 
ex p e r im en t in g  w i th  the  im p lem en ta t io n  o f  new, p o s i t i v e  approaches  
to  p u b l i c  e d u c a t io n  [ p . 267
Other i n d i c a t i o n s  o f  th e  f a r - r e a c h i n g  e f f e c t s  o f  p a r e n ta l  
s e l f - c o n c e p t ,  a s  m a n i fe s te d  i n  b e h a v io r a l  competence and p o s i t i v e  
a t t i t u d e s ,  upon t h e i r  o f f s p r i n g ,  a r e  p ro v id e d  by H j e l l e  and Smith 
(1975) i n  t h e i r  s tu d y  o f  th e  r e l a t i o n s h i p  betw een s e l f - a c t u a l i z a t i o n  
and r e t r o s p e c t i v e  p e r c e p t io n s  o f  p a r e n t a l  c h i l d - r e a r i n g  a t t i t u d e s  
and b e h a v io r s .  R esponses from 20 h ig h  and 20 low s e l f - a c t u a l i z i n g  
(SA) c o l le g e  fem a les  i n d i c a t e d  h ig h  SA fem ales  s co re d  s i g n i f i c a n t l y  
h ig h e r  on s c a le s  r e f l e c t i n g  p e rc e iv e d  p a r e n t a l  a t t i t u d e s  o f  a cc e p tan c e  
and p s y c h o lo g ic a l  autonomy. C o n v e rse ly ,  low SA fem ales  responded  to  
th e  s c a l e s  in  a manner r e f l e c t i n g  p e rc e iv e d  p a r e n t a l  a t t i t u d e s  o f  
r e j e c t i o n  and f i rm  c o n t r o l .
M i l l e r  and Simon (1 9 7 4 ) ,  i n  a  s t r a t i f i e d  sam pling  o f  2 ,064  
C au cas ian  a d o le s c e n t s ,  conc luded  t h a t  a p o s i t i v e  r e l a t i o n s h i p  e x i s t e d  
betw een a l i e n a t i o n  from p a r e n t s  and in c id e n c e  o f  f i r s t  c o i t u s .  These
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au th o rs  have  sugges ted  th e  im portance o f  the p a r e n t - o f f s p r i n g  r e l a ­
t io n s h ip  c o n t in u e s  to  e x i s t  through the  a d o le s c e n t  p e rio d  o f  the  
c h i ld .
The f in d in g s  o f  Overman (1 9 7 5 ) ,  in  h e r  i n v e s t i g a t i o n  o f  s e l f ­
esteem change i n  p a r e n t s ,  and s e l f - c o n c e p t  change i n  c h i ld r e n  as a 
r e s u l t  o f  th e  p a r t i c i p a t i o n  o f  p a r e n t s  in  a m o d if ic a t io n  o f  Downing's 
(1971) p a r e n t  group e d u c a t io n  program , a re  a p p r o p r ia t e  a g a in  a t  th is  
p o in t .  Overman found t h a t  g lo b a l  s e l f - e s te e m  m easures i n d i c a t e d ,  on 
a p o s t t e s t  on ly  a n a l y s i s ,  th a t  s e l f - e s t e e m  on th e  p a r t  o f  p a r e n t s  
p a r t i c i p a t i n g  in  the  p a r e n t  e d u c a t io n  program was in  the p ro c e s s  of 
changing, th rough  a c c e p t in g  p o s i t i v e  and n e g a t iv e  s e l f - f e a t u r e s .  The 
d e s ig n  used  by Overman, however, d i d  n o t  allow f o r  a d d i t i o n a l  delayed 
p o s t t e s t i n g ,  th e re fo re  le av in g  h e r  c o n c lu s io n s  a s  t e n t a t i v e  u n t i l  
f u r t h e r  s tu d y  in  t h i s  a r e a  i s  accom plished .
As an  a l t e r n a t i v e  to  the t r a d i t i o n a l  p s y c h o th e ra p e u t ic  
approaches em phasizing a " f i x  i t "  ( F i t t s ,  1970) approach , sy s te m a tic  
group t r a i n i n g  u t i l i z i n g  a d i s c u s s io n ,  l e c t u r e ,  and ro le  p la y in g  
form at has been  found to  be e f f e c t i v e  i n  the change o f a n x ie ty  and 
s e l f - c o n c e p t  m easures, and  in  the in c r e a s e  in  p e rc e iv e d  f e e l i n g s  o f  
w orth  and e f f e c t i v e n e s s .  I t  i s  f e l t  t h a t  a d i s c u s s io n  o f th e  
r e l a t i o n s h i p  between a n x ie t y  and s e l f - c o n c e p t ,  and  a d i s c u s s io n  of 
the  c lo s e ly  r e l a t e d  phenomenon of d e fe n s iv e  p r o c e s s ,  w i l l  f u r t h e r  
f a c i l i t a t e  a n  u n d e rs tan d in g  of the  p r e s e n t  s tu d y .  These v a r i a b l e s ,  
to g e th e r  w i th  the  c lass ro o m  behav io r o f  the o f f s p r i n g ,  r e p r e s e n t  the 
fo u r  prim ary dependent v a r i a b l e s  p r e s e n t l y  under i n v e s t i g a t i o n .
The R e l a t i o n  o f  I n d iv i d u a l  D e fen s iv e n ess  
to  S e l f - c o n c e p t  and A nx ie ty
An a l t e r n a t i v e  e d u c a t io n a l  s e t t i n g  i s  an env ironm ent in  w hich  
th e  l a c k  o f  achievem ent among s tu d e n t s ,  and a la c k  o f  p a r e n t a l  
e f f e c t i v e n e s s  in  a s s i s t i n g  th e se  s tu d e n t s  overcome e x i s t i n g  sch o o l 
a n d /o r  fam ily  d i f f i c u l t i e s ,  i s  an i d e n t i f i e d  problem a r e a  (CARE 
Program B u l l e t i n ,  1975). Both s tu d e n t s  and p a r e n t s ,  th e n ,  r e p r e s e n t  
a  segment o f  th e  p o p u la t io n  which i s  p r e s e n t l y  viewed by th e  community 
a s  hav ing  a  h ig h  r a t e  o f  academ ic a n d /o r  i n t e r p e r s o n a l  f a i l u r e .
In  a  s tu d y  by H o ch re ich  (1974) in v o lv in g  the  p a r t i c i p a t i o n  o f  
120 u n d e rg rad u a te  s t u d e n t s ,  the  a u th o r  h y p o th e s iz e d  c e r t a i n  d i f f e r ­
en ces  would e x i s t  be tw een th o se  i n d i v i d u a l s  who were d e te rm ined  to  be 
d e fe n s iv e  e x t e r n a l s ,  i n d i v i d u a l s  who h a b i t u a l l y  f a l l  back  upon e x t e r n a l  
a t t i t u d e s  and b la m e - p r o je c t io n  whenever f a i l u r e  o c c u r s  o r  seems 
em in en t ,  and t r u e  e x t e r n a l s ,  o r those  i n d i v i d u a l s  who te n d  to  a t t r i ­
b u te  r e s p o n s i b i l i t y  f o r  outcomes to  e x t e r n a l  so u rc e s  i n  bo th  su c c e ss  
and f a i l u r e  s i t u a t i o n s .  H ochreich  (1968) had  e a r l i e r  found t h a t  
d e fe n s iv e  e x t e r n a l s  a c t  i n  a more i n t e r n a l  manner th a n  t r u e  e x t e r n a l s  
in  term s o f  r e s p o n s iv e n e s s  to  feedback ab o u t perform ance  s i t u a t i o n s .  
R e s u l t s  p ro v id e d  by th e  a d m i n i s t r a t i o n  o f  th e  R o t t e r  I n t e r n a l - E x t e r n a l  
S c a le  ( I - E ) , th e  R o t t e r  I n t e r p e r s o n a l  T r u s t  S c a le ,  an d  th e  Gough and 
H e i lb ru n  e d i t i o n  of th e  A d je c t iv e  Check L i s t  (ACL) i n d i c a t e d  t h a t  
d e fe n s iv e  e x t e r n a l s  a t t r i b u t e d  l e s s  r e s p o n s i b i l i t y  t o  s to r y  h e ro e s  
( p r e s e n te d  in  b o o k le t  form  to  s u b je c t s )  under f a i l u r e  c o n d i t io n s  th a n  
d id  t r u e  e x t e r n a l s  and t r u e  i n t e r n a l s ,  and t h a t  t h i s  a t t r i b u t i o n  
d i f f e r e n c e  would be s t r o n g e s t  when th e  f a i l u r e  was r e l a t e d  to
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ach ievem ent s i t u a t i o n s .  H och re ich  (1974) concluded  t h a t  th e  d e fe n s iv e  
e x t e r n a l  h a s  a v a i l a b l e  a  "ready-m ade" (p .  546) d e fe n se  w i th  l i t t l e  
need  to  employ the  d e fe n s iv e  p ro c e s s e s  more f r e q u e n t ly  a s s o c i a t e d  
w i th  t h a t  l e v e l  o f  p s y c h o lo g ic a l  a d ju s tm e n t  a l lo w in g  c o n t in u e d  
p e r s o n a l  grow th  to  ta k e  p la c e .
A c o n c lu s io n  o f  the  H ochre ich  (1968, 1974) s t u d i e s  i s  t h a t  
when in d i v i d u a l s  a r e  p la c e d  in  s i t u a t i o n s  o f  s t r e s s ,  t h e r e  i s  an 
i n t e r a c t i o n  o f  d e fe n se  p ro c e ss  and b e h a v io r  i n  th e  d i r e c t i o n  o f  s e l f ­
e steem  m a in ten an ce .  Those i n d i v i d u a l s  w i th  an  e x i s t i n g  low ach ievem ent 
perfo rm ance  l e v e l  and n o n f a c i l i t a t i v e  p a t t e r n  o f  fam ily  i n t e r a c t i o n  
a r e ,  t h e r e f o r e ,  seen  a s  more l i k e l y  to  u t i l i z e  d e fe n s iv e  s t r a t e g i e s  
which s e rv e  to  a c t u a l l y  s t i f l e  o r  i n h i b i t  problem  r e s o l u t i o n  th a n  
th o se  i n d i v i d u a l s  w i th  a v e ra g e - to -a b o v e  av erag e  ach ievem ent l e v e l s  
and a d e q u a t e - to - h ig h l y  f a c i l i t a t i v e  p a t t e r n s  o f  fam ily  i n t e r a c t i o n .
W hile  d e f i n i t i v e  a e t i o l o g i c a l  i n v e s t i g a t i o n s  o f  d e fe n s iv e  
b e h a v io r  u t i l i z i n g  e m p i r i c a l  d a t a  a r e  r e l a t i v e l y  few, B regnant (1972) 
h a s  r e p o r t e d  t h a t :  " d e f e c t s  i n  th e  s o c i a l i z a t i o n  p ro c e s s  produced by
f r u s t r a t i o n s  o f  s o c i o c u l t u r a l  and fam ily  o r i g i n  [ p .  62 ]"  l e a d  to  
low er a s p i r a t i o n  l e v e l s  and d e fe n s iv e  b e h a v io r  p a t t e r n s  which se rv e  
t o  p r o t e c t  th e  i n d i v i d u a l ' s  s e l f - r e s p e c t .  To s y s t e m a t i c a l l y  expose 
th e s e  i n d i v i d u a l s  w i th  low a s p i r a t i o n  l e v e l s  and p e rv a s iv e  d e fe n s iv e  
b e h a v io r  p a t t e r n s  to  norms r e l e v a n t  to  th e  m a jo r i ty  c u l t u r e  may 
p o s s ib ly  s e r v e  to  e x a c e r b a te  d e fe n s iv e  r e a c t i o n s  and in c r e a s e  th e  
p o s s i b i l i t y  o f  d e v ia n t  b e h a v io r .  The u t i l i z a t i o n  o f  a  d i s c u s s io n  
group fo rm a t  i s  seen  a s  one te c h n iq u e  w hich may be e f f e c t i v e  in  
m in im iz in g  th e  a l i e n a t i o n  o f  p a r e n t s  by th e  p r e s e n t a t i o n  o f  m a t e r i a l
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which may r e p r e s e n t  s t r a t e g i e s  im ply ing  a s p i r a t i o n a l  b e l i e f s  s i g n i f i ­
c a n t ly  d i f f e r e n t  from t h e i r  own.
In  a f u r t h e r  i l l u s t r a t i o n  o f  th e  p o s s ib le  i n h i b i t o r y  e f f e c t  
upon l e a r n in g  o f  th e  e x c e s s iv e  o r  p s y c h o p a th o lo g ic a l  use  o f  d e fe n s iv e  
p r o c e s s e s ,  T w ersk i (1974) h a s  p o s i t e d  t h a t  d e fe n s iv e n e s s ,  th rough  
the  u se  o f  d e n i a l ,  may be eq u a te d  to  a  ty p e  o f  " f u n c t i o n a l  d e a f n e s s "
(p. 260) s i m i l a r  to  S u l l i v a n ' s  (1953) co n ce p t  o f  s e l e c t i v e  i n a t t e n t i o n .  
Tw erski a l s o  found t h a t  w i th  a d u l t s ,  r a t i o n a l i z a t i o n  i s  o f t e n  employed 
a s  a  mechanism t o  f u r t h e r  r e i n f o r c e  the  d e fe n s iv e  p ro c e ss  o f  d e n i a l .  
T h is  c y c le  o f  c o n t in u in g  d e fe n s iv e n e s s  c o u ld  se rv e  t o  i n h i b i t  the  
a s s i m i l a t i o n  o f  e x p e r ie n c e s  which se rv e  to  f a c i l i t a t e  problem  r e s o l u ­
t i o n  and  c o n t in u e d  p e r s o n a l  grow th .
F a le k  and  B r i t t o n  (1974) have proposed  t h a t  p a t t e r n s  o f  cop ing  
w i th  e n v iro n m e n ta l  traum a, w h e th e r  m ajor o r  m inor, a r e  u n i v e r s a l  
r e a c t i o n s  in  man and a r e  seen  a s  a t te m p ts  to  r e t u r n  to  p s y c h o lo g ic a l  
h o m e o s ta s is .  S u l l i v a n  (1953) h a s  p o s i t e d  t h a t  b ecau se  o f  the  
u n p le a s a n t ,  o b s t a c l e  n a tu r e  o f  a n x ie t y ,  man i s  im p e l le d  to  dev e lo p  
system s and p ro c e s s e s  t h a t  h e lp  him a v o id  t h i s  e x p e r ie n c e .  The m ost 
im p o r ta n t  o f  t h e s e  i s  th e  s e l f - s y s t e m .  F i s c h e r  (1970) h a s  s t a t e d  
t h a t  th e  s e l f - s y s t e m  m aneuvers always to  de fend  a  p e r s o n 's  f e e l i n g s  
o f  adequacy and w orth  by n o t  n o t i n g ,  s h i f t i n g  to  n o n fo c a l  aw aren ess ,  
o r  p r o h i b i t i n g  from f o c a l  aw areness  a l l  t h r e a t s  to  p e r s o n a l  s e c u r i t y  
(p. 1 4 6 ) .
An approach  found u s e f u l  in  a l t e r i n g  th e  i n h i b i t o r y  e f f e c t s  
o f  d e fe n s iv e  b e h a v io r  and  in c r e a s in g  the  p r o b a b i l i t y  o f  f o c a l  
a t t e n t i o n  in  a  t h e r a p e u t i c  s e t t i n g  h a s  b een  su g g es te d  by R a f t ,
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T ucker ,  Toomy, and Tucker (1974). These a u th o rs  have  found a c o n jo in t  
o r  sm all  group approach  to  be one e f f e c t i v e  approach  in  th e  improve­
ment o f  in te r v ie w  and th e ra p y  outcomes when d e a l in g  w i th  th e  psycho­
som atic  c o m p la in ts  o f  p a t i e n t s  u t i l i z i n g  d e fe n s iv e  te c h n iq u e s  th rough 
th e  use o f  d e n i a l .
R i t i g s t e i n  (1974) examined th e  r e l a t i o n  betw een  d e fen se  
mechanisms and l e v e l s  o f  bo th  t r a i t  a n x ie ty  (A -T ra i t )  and s t a t e  o r  
a ro u sed  a n x ie ty  ( A - S ta te ) .  Using the  S p ie lb e r g e r  S t a t e - T r a i t  A nx ie ty  
In v e n to ry  (STAI) and th e  D efense Mechanism In v e n to ry  (DMI) in s t r u m e n ts ,  
th e  a u th o r  d e te rm in ed  t h a t  a  s t r o n g  r e l a t i o n s h i p  e x i s t e d  betw een 
d e fen se  mechanism r e p o r t s  and l e v e l s  o f  A - T r a i t ,  b u t  t h a t  d e fe n se  
mechanism s c o r e s  and A -S ta te  a r o u s e l  p roved  to  be u n r e l a t e d .
R i t i g s t e i n  found th e  r e l a t i o n  betw een th e  de fense  mechanisms and 
A - T r a i t  as  s u p p o r t in g  th e  assum ption  t h a t  in  a c c o u n t in g  f o r  a d a p ta t io n  
to  th e  en v iro n m en t,  l e v e l s  o f  A - T r a i t  b e a r  a more im p o r ta n t  r e l a t i o n  
to  problem s o f  g e n e r a l  a d ju s tm en t  th a n  do l e v e l s  o f  s i t u a t i o n - s p e c i f i c  
A - S t a te .  The r e l a t i o n s h i p  o f  d e fe n se  mechanisms to  a n x ie ty  h a s  a l s o  
b een  r e p o r t e d  by N a d i tc h ,  G argan , and M ichael (1975) and Johnson
(1975) .
W einstock  ( i n  P h i l l i p s  e t  a l . ,  1972) found d e n i a l ,  r e g r e s s i o n ,  
r e p r e s s i o n ,  and d isp la ce m e n t  o f  a g g r e s s io n  a l l  h i g h l y  r e l a t e d  to  e a r ly  
p a r e n t - c h i l d  r e l a t i o n s ,  a l th o u g h  th e  s p e c i f i c  r e l a t i o n s h i p s  a r e  
r e p o r te d  to  be complex (p . 4 2 0 ) .  P h i l l i p s  e t  a l .  conclude  t h a t  
d e fe n s iv e n e s s  can  be viewed from two p o in t s  o f  v iew  as  i t  r e l a t e s  to  
a n x ie ty :  "As so u rc e s  o f  e r r o r  v a r i a n c e  in  the  m easurem ent o f  a n x ie ty ,
o r  a s  c o n co m itan ts  o f  a n x ie ty  [ p .  429 ] . "  I t  a p p e a r s  t h a t  f u r t h e r
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r e s e a r c h  i s  needed in  t h i s  a r e a .  S a raso n  (1966) , f o r  example, h a s  
p o in te d  o u t  t h a t  th e  av o id an ce  o f  a n x i e t y ,  o r  d e fe n s iv e n e s s ,  i s  a s  
im p o r ta n t  a s  th e  e x p e r ie n c e  o f  a n x ie t y  i t s e l f .
I n  r e l a t i n g  d e fe n s iv e n e s s  t o  p e r c e p t io n s  o f  s e l f ,  Hultman 
(1976) h a s  s t a t e d  t h a t  v a l u e s ,  o r  s o c i a l l y  p r e f e r r e d  b e l i e f s ,  a r e  
o f t e n  e l e v a t e d  to  the  s t a t u s  o f  m o tiv e s  w i t h i n  p e r s o n a l i t y  w ith  t h e i r  
c h i e f  pu rpose  to  h e lp  p eo p le  p r e s e r v e  and in c r e a s e  t h e i r  s e l f - r e g a r d .  
The p o s s i b i l i t y  e x i s t s  t h a t  any v a lu e  may be used  in  a  d e fe n s iv e  
m anner. A r e s u l t  o f  the  d e fe n s iv e  use  o f  v a lu e s  i s  t e n s i o n ,  g e n e r a te d  
by unmet n e ed s .  Such t e n s i o n ,  r e p o r t s  H ultm an, i s  o f t e n  r e s p o n s ib le  
f o r  th e  co m p la in ts  o f  vague a n x ie ty  and d e p re s s io n  among those  see k in g  
p r o f e s s i o n a l  h e l p .  I t  i s  H u ltm a n 's  p o s i t i o n  th a t :  " P o s s e s s in g  even
one d e fe n s iv e  v a lu e  can i n h i b i t  p e r s o n a l  g row th , s in c e  any d e fe n s iv e  
v a lu e  i s  p r im a r i ly  o r i e n t e d  toward p r o t e c t i n g  the p e r s o n  from t h r e a t  
[ p .  270
Dean (1974) ap p ea rs  to  have o f f e r e d  su p p o rt  f o r  the  Hultman
(1976) p o s i t i o n  w i th  h i s  f i n d i n g s  t h a t  d e fe n s iv e n e s s  ap p ea red  t o  be 
more a  f u n c t io n  o f  the  v a lu e s  o f p o s s ib l e  outcomes th a n  o f  e x p e c te d  
l e v e l s  o f  s u c c e s s .  Engaging u n d e rg ra d u a te  s u b je c t s  i d e n t i f i e d  a s  
H o p e -o f -su c c e ss  (HS) and F e a r - o f - f a i l u r e  (FF) in  s i t u a t i o n s  in  which 
th e  s u b j e c t s  c o n s t ru e d  t h e i r  s c o re s  a s  b e in g  v a lu a b le  e i t h e r  f o r  
p e r s o n a l ,  e s t e e m - r e le v a n t  r e a s o n s  o r  f o r  n o n p e rso n a l  co n seq u e n ce s ,  the  
a u th o r  l e d  h a l f  th e  s u b j e c t s  i n  each  group to  b e l ie v e  they  had 
succeeded  on the  t a s k  and h a l f  t h a t  th e y  had  f a i l e d .  With dependen t 
m easures  in v o lv in g  a f f e c t i v e  s t a t e ,  e x p ec te d  l e v e l  o f  su c c e ss ,  
d e f e n s iv e n e s s ,  and the  im p o r tan ce  a t t a c h e d  t o  su cceed in g  and f a i l i n g ,
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the  a u th o r  found t h a t  a n t i c i p a t o r y  f e e l i n g s  such as  n e rv o u sn ess  and 
w orry v a r i e d  in d e p e n d e n t ly  o f  outcome expec tancy  and t h a t  th e  
i n t e n s i t y  o f  f e e l i n g s  was p o s i t i v e l y  r e l a t e d  to  th e  v a lu e s  a s s o c i a t e d  
w ith  p o s s ib l e  outcom es.
F i t t s  (1972a) a l s o  seems t o  be fo l lo w in g  a s i m i l a r  p a th ,  
a l th o u g h  from a  d i f f e r e n t  m e th o d o lo g ic a l  frame o f  r e f e r e n c e ,  when he 
w r i t e s  t h a t  i n d i v i d u a l s  who r e p o r t  d e fe n s iv e  o r  low s e l f - e s t e e m  as  
w e l l  a s  u n r e a l i s t i c a l l y  h ig h  s e l f - e s t e e m  a r e  a lm o s t :  " U n iv e r s a l ly
a s s o c i a t e d  w i th  p s y c h i a t r i c  symptoms, a n t i s o c i a l  b e h a v io r  and 
m a la d a p t iv e ,  i n e f f e c t i v e  b e h a v io r s  o f  a l l  ty p e s  [ p .  114 ] . "  F i t t s  
(1972b) has  a l s o  found s u c c e s s f u l  p e rs o n s  in  a  v a r i e t y  o f  s e t t i n g s  
to  s h a r e  c e r t a i n  c h a r a c t e r i s t i c s ,  a s  m easured  by th e  Tennessee S e l f  
Concept S c a le .
These i n d i v i d u a l s  have s e l f  c o n ce p ts  c h a r a c t e r i z e d  by h ig h  
S e l f  Esteem  in  a l l  a r e a s ,  low C o n f l i c t  and V a r i a b i l i t y  
[ s c o r e s  ] ,  av erag e  o r  m odera te  s c o r e s  on D e fe n s iv e n e s s ,
S e l f  D i f f e r e n t i a t i o n  and Response S e t ,  below averag e  s ig n s  
o f  P a th o lo g y ,  and good P e r s o n a l i t y  I n t e g r a t i o n  [ p .  71 ] .  
R io s -G a rc ia  and Cook (1975) have r e p o r t e d  t h a t  S e l f - D e ro g a t io n  
(a m easure  o f  a c t u a l  f e e l i n g s  tow ard  o n e 's  s e l f )  s c o r e s  a r e  p o s i t i v e l y  
r e l a t e d  to  a n x ie t y  and n e g a t i v e l y  r e l a t e d  to  g e n e r a l  d e f e n s iv e n e s s ,  
and t h a t  i n d i v i d u a l s  w i th  a  p o s i t i v e  view o f  them selves  a r e  l e s s  
l i k e l y  to  r e p o r t  symptoms o f  a n x i e t y .  I t  was t h e i r  c o n c lu s io n  t h a t  
r e l a t i v e l y  s e l f - s a t i s f i e d  i n d iv id u a l s  t y p i c a l l y  employ mechanisms o f  
d e fe n se  such a s  d e n i a l ,  r e p r e s s i o n ,  and r a t i o n a l i z a t i o n  to  d e a l  w ith  
e m o tio n a l  d i f f i c u l t i e s  (p .  2 77 ) , a l th o u g h  R io s -G a rc ia  and Cook c a u t io n
74
t h a t  t h i s  r e l a t i o n s h i p  between d e fe n se  and a d ju s tm e n t  i s  dependen t 
upon th e  p o p u la t io n  s t u d i e d  and th e  r e s e a r c h  m ethodology employed.
F i t t s ,  (1969, 1972b) h a s  found two s c o re s  on th e  Tennessee 
S e l f  Concept S ca le  to  be p a r t i c u l a r l y  r e l e v a n t  to  th e  m easurement of 
d e f e n s iv e n e s s .  The f i r s t ,  th e  S e l f  C r i t i c i s m  s c o r e ,  m easures 
d e f e n s iv e n e s s ,  o p e n n ess ,  h o n es ty  i n  s e l f - d e s c r i p t i o n  and c a p a c i ty  
fo r  s e l f - c r i t i c i s m  a t  th e  c o n sc io u s  l e v e l .  The second m easure o f  
in d i v i d u a l  d e fe n s iv e n e s s  i s  p ro v id e d  by th e  D e fen s iv e  P o s i t i v e  s c o re ,  
a  more s u b t l e  m easure th a n  the  SC s c o r e ,  p ro v id in g  an  in d ex  o f  the  
e f f e c t i v e n e s s  o f  th e  p s y c h o lo g ic a l  d e f e n s e s .
Cameron (1963) h a s  p o s t u l a t e d  t h a t ,  i n  norm al ego f u n c t io n in g ,  
i t  i s  o f t e n  d i f f i c u l t  to  d i f f e r e n t i a t e  betw een a d a p ta t io n  and d e fe n se .  
With the  p rem ise  t h a t  th e  prime f u n c t io n s  o f  th e  human psychodynamic 
system  a r e  to  rem ain  o rg a n iz e d  and a t  a s  e f f e c t i v e  a l e v e l  a s  
p o s s i b l e ,  Cameron h a s  deve loped  and d i s t i n g u i s h e d  betw een c o n sc io u s  
and p re c o n sc io u s  ego f u n c t io n in g ,  a s low ly  d e v e lo p in g  system  o p e ra t in g  
p r im a r i ly  on a r e a l i s t i c  l e v e l ,  and th e  system  u n co n sc io u s ,  which 
in c lu d e s :  " i d - d e v i a t i o n s  and th e  r e p r e s s e d  u n co n sc io u s  ego [ which ]
c o n t r o l s  v e rv e  and a  c e r t a i n  amount o f  i r r a t i o n a l i t y  to  norm al a d u l t  
b e h av io r  [ p .  232 The mechanisms o f  d e fe n s e ,  Cameron h a s  r e p o r t e d ,
se rv e  to :  "keep by f a r  the  g r e a t e r  p a r t  o f  u n co n sc io u s  a c t i v i t y
s i l e n t  and u n re c o g n iz e d  [ p . 232 Cameron has  co n t in u e d :
There  i s  no g e n e r a l  agreem ent a s  to  th e  number o f  d e fe n se  
mechanisms t h a t  should  be d i s t i n g u i s h e d .  A r e c e n t  a cc o u n t  
o f  a c t i v e ,  ongoing  c l i n i c a l  work p o i n t s  o u t  c l e a r l y  t h a t  any 
a t t e m p t  to  s o r t  o u t s e p a r a te  d e fe n se  mechanisms i s  bound to
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be a r b i t r a r y  [ p .  234 ] .
S p i e lb e r g e r  (1972) h a s  a f f i r m e d  t h a t :  " p e o p le  d i f f e r  in  an x ­
i e t y  p ro n e n e s s ,  t h a t  i s ,  in  t h e i r  v u l n e r a b i l i t y  to  d i f f e r e n t  k in d s  o f  
s t r e s s .  T h e re fo re ,  a  com prehensive th e o ry  o f  a n x ie ty  must in c lu d e  a 
concep t o f  a n x ie ty  a s  a p e r s o n a l i t y  t r a i t  [ p .  490 Im p o rtan t
v a r i a b l e s  in c lu d e d  by S p ie lb e r g e r  i n  r e l a t i o n  to  a  th e o ry  o f  a n x ie ty  
i n c lu d e :
(a )  The n a tu re  and m agnitude o f  s t r e s s ;
(b) The a v a i l a b i l i t y  o f  cop ing  p r o c e s s e s ,  and
(c )  The avo idance  b e h a v io r s  and p s y c h o lo g ic a l  d e fe n se s  t h a t
s e r v e  to  reduce  a n x ie ty  s t a t e s  and p r o t e c t  th e  i n d i v i d u a l  from
th r e a t e n i n g  s t i m u l i  [ p .  491 ] .
A uerbach (1968) h a s  p roposed  t h a t  p a r e n t  group e d u c a t io n  
em ploying a  d i s c u s s io n  fo rm at can p lay  an im p o r ta n t  r o l e  i n  th e  
a l l e v i a t i o n  o f  so u rc es  o f  c h ro n ic  s t r e s s ,  and in  a id in g  p a r e n t s  in  
d ev e lo p in g  more a d a p t iv e  coping  p r o c e s s e s .  P a r e n t  g roup  e d u c a t io n ,  
a c c o rd in g  t o  A uerbach , can  se rv e  to  p ro v id e  in fo r m a t io n  to  p a r e n ts  
toward th e  g o a l  o f  b e in g  more e f f e c t i v e  p a r e n t s ,  to  c o n f ro n t  p a r e n t s  
on th e  r e s p o n s i b i l i t i e s  o f  p a re n th o o d ,  to  s e rv e  a s  an  a r e n a  o f  
e x p re s s io n  d u r in g  s p e c i a l  o r  u n u su a l  o c c u r re n c e s ,  and to  b r in g  ab o u t :  
"changes i n  f e e l i n g s ,  a t t i t u d e s ,  and coping  b e h a v io r  t h a t  seem to  
o c c u r ,  sometimes even w i t h i n  a  co m p ara t iv e ly  s h o r t  tim e [ p .  11
Summary
A rev iew  o f  th e  r e s e a r c h  l i t e r a t u r e  h a s  p r e s e n te d  ev id en ce  t h a t  
p a r e n t  group e d u c a t io n  i s  an a p p r o p r i a t e ,  f e a s i b l e ,  and e f f e c t i v e  
i n t e r v e n t i o n  when conducted  by the  c o u n s e lo r  w i t h i n  the  p u b l i c  sch o o l
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s e t t i n g .  R esearch  s tu d i e s  have a l s o  i n d i c a t e d  t h a t  o p tim a l s e l f -  
con cep t m e asu re s ,  a s  r e p o r t e d  by th e  Tennessee S e l f  Concept S c a le ,  
have been shown t o  be p o s i t i v e l y  r e l a t e d  to  fam ily  c o h e s iv e n e s s  
(George, 1970), a p p r o p r i a t e  i d e n t i f i c a t i o n  and b e h a v io r  o f  o f f s p r i n g  
(V argas, 1968), low m a n i f e s t  t r a i t  a n x ie ty  (Coleman e t  a l . ,  1966), and 
m odera te  r e p o r t s  o f  d e fe n s iv e n e s s  ( F i t t s ,  1972b).
R esearch  ev id en c e  i n d i c a t e s  A d le r ia n -b a s e d  p a re n t  group 
e d u c a t io n  t o  be one v i a b l e  approach  em phasiz ing  p r i n c i p l e s  o f  problem 
p r e v e n t io n  r a t h e r  th a n  problem  re m e d ia t io n .  F in d in g s  i n d i c a t e  a l s o  
th e  A d le r ia n  and b e h a v io r a l l y  b ased  p a r e n t  group e d u c a t io n  by Downing
(1971) t o  be a  s i g n i f i c a n t  program in  th e  m o d i f i c a t io n  o f  p a r e n t a l  
a t t i t u d e s  toward c h i l d - r e a r i n g  s t r a t e g i e s .
T here  i s  a d e a r th  o f  r e s e a r c h ,  however, i n v e s t i g a t i n g  th e  
e f f e c t i v e n e s s  o f  p a r e n t  group e d u c a t io n  in  p ro d u c in g  change i n  s e l e c t e d  
a s p e c t s  o f  s e l f - c o n c e p t  and t r a i t  a n x ie t y .  A ls o ,  few s t u d i e s  have been  
r e p o r te d  which have d e a l t  w i th  th e  e f f e c t i v e n e s s  o f  p a re n t  g roup  
e d u c a t io n  upon s e l f - r e p o r t  m easures  o f  d e f e n s iv e n e s s ,  w ith  more 
o p t im a l  d e f e n s iv e n e s s  m easures  r e f l e c t i n g  in c r e a s e d  coping s k i l l s  on 
the  p a r t  o f  p a r e n t s .
i
C h ap te r  3 
Methodology
The purpose  o f  C h ap te r  3 i s  to  p r e s e n t  a d e t a i l e d  d e s c r i p t i o n  
o f  th e  r e s e a r c h  methods and p ro c e d u re s  u t i l i z e d  in  th e  p re s e n t  
i n v e s t i g a t i o n .  D e s c r ip t io n s  o f  th e  fo l lo w in g  a re a s  a r e  in c lu d ed :
(a )  s u b j e c t s  p a r t i c i p a t i n g  in  th e  s tu d y ,  (b) r e s e a rc h  d e s ig n  em ployed,
(c )  p ro c e d u re s  u t i l i z e d ,  (d) in s t ru m e n ts  and m a t e r i a l s  u sed , and 
(e )  s t a t i s t i c a l  methods em ployed.
S u b je c ts
The s u b je c t s  p a r t i c i p a t i n g  in  t h i s  i n v e s t i g a t i o n  were random ly 
s e l e c t e d  g roups o f  p a r e n t s  w i th  c h i ld r e n  a t t e n d in g  th e  Chesapeake 
C e n te r  f o r  A l t e r n a t i v e  and R e h a b i l i t a t i v e  E d u ca tio n ,  a  c o e d u c a t io n a l ,  
ungraded  p u b l i c  schoo l l o c a t e d  i n  th e  c i t y  o f  C hesapeake , V i r g i n i a .
The c h i l d r e n  o f  the  p a r t i c i p a t i n g  p a re n ts  a l s o  p layed  an  im p o r tan t  
r o l e  in  t h i s  i n v e s t i g a t i o n  as  th e s e  o f f s p r i n g  p ro v id e d  te a c h e r s  and  
o b s e r v e r s  w i th  b e h a v io r a l  m easu re s ,  h e r e in  used  as one  index  o f  p a r e n t  
c o u n se l in g  e f f e c t i v e n e s s .
The method o f s u b j e c t  s e l e c t i o n  was a s  fo l lo w s :  the  name o f
each  s tu d e n t  a t t e n d in g  th e  CARE s c h o o l ,  and  the  name, a d d re s s ,  and  
phone number o f  th e  p a r e n t  o r  g u a rd ia n  (N = 124), m a in ta in e d  by th e  
s c h o o l  on a  3 -  by 5 - in c h  in d ex  c a r d ,  was s h u f f l e d  and p la c e d  i n  a  
s i n g l e  f i l e .  These c a r d s  were numbered 1 th rough 124, i n  the o r d e r  
th e y  ap p ea red  i n  the  s t a c k .  These numbers se rved  a s  p a r e n t  i d e n t i f i ­
c a t i o n  numbers (L i ,  1969, p .  1 5 0 ) .  The random numbers t a b l e  (L i ,
77
78
p . 589) was read  v e r t i c a l l y  and 3 - d i g i t  numbers between 001 and 124 
i n c l u s i v e  were s e l e c t e d .  Any number a l r e a d y  p ic k ed  o r  ex ceed in g  124 
was d is c a rd e d  ( L i ,  p . 150). The s e l e c t i o n  o f  numbers c o n t in u e d  u n t i l  
62 d i s t i n c t  numbers were o b ta in e d .  The 62 d i s t i n c t  numbers were 
d e s ig n a te d  as  t r e a tm e n t  and th e  rem a in in g  62 numbers were d e s ig n a te d  
a s  c o n t r o l  by a  f l i p  o f  a  c o in  (Campbell & S ta n le y ,  1963).
P a re n t  in fo rm a t io n  s h e e t s  (see  Appendix F ) , s e n t  to  a l l  
p a r e n t s  on Jan u a ry  5 , 1976, e x p la in in g  th e  a n t i c i p a t e d  b e g in n in g  o f  
d i s c u s s io n  g ro u p s ,  were examined to  de te rm in e  th e  p r e f e r r e d  m eeting  
t im e s .  T rea tm en t p a r e n ts  n o t  f a l l i n g  in  th e  m a jo r  p re fe re n c e  groups 
were c o n ta c te d  by phone and a sked  to  s e l e c t  one o f  the  a l t e r n a t e  
m ee t in g  t im e s .  T here  were t h r e e  t r e a tm e n t  groups e s t a b l i s h e d  and a l l  
t r e a tm e n t  p a re n ts  were c o n ta c te d  a s  to  s t a r t i n g  t im e ,  l o c a t i o n ,  and 
c o n te n t  o f  the  p la n n ed  d i s c u s s i o n .  Of th e  62 t r e a tm e n t  p a re n t s  
c o n ta c te d ,  41 gave v e r b a l  commitments to  a t t e n d  th e  com ple te  p a re n t  
c o u n se l in g  s e r i e s  o f  s i x  w eekly  m e e t in g s .
The 62 p a r e n t s  a s s ig n e d  to  th e  c o n t r o l  c o n d i t io n  were randomly 
d iv id e d  i n to  two groups o f  21 and one group o f  20 . These p a r e n t s  were 
c o n ta c te d ,  a long  w i th  a l l  th e  p a r e n t s  w i th  c h i l d r e n  a t  th e  s c h o o l ,  and 
re q u e s te d  to  p a r t i c i p a t e  in  a  s ch o o l program e v a lu a t io n  whereby 
p a r e n t s  were a sk ed  to  com plete  c e r t a i n  in s t ru m e n ts  on two o c c a s io n s .  
F i n a l  group s i z e  was randomly reduced  to  en su re  e q u a l  c e l l  s i z e  (L i ,  
1969, p .  195), No c o n ta c t  was made w i th  c o n t r o l  p a r e n t s  e x c e p t  d u r in g  
p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n  p e r io d s .  (See Table 1 . )
The av e rag e  weekly a t te n d a n c e  f o r  th e  6-week s e r i e s  o f  group 
m e e t in g s  f o r  a l l  th r e e  p a r e n t  g roups was 30. A tten d an ce  was taken
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T ab le  1
Summary In fo rm a t io n  o f  T rea tm en t P a r e n t s
P o s t t e s t Fo llow -up
Num- P e r - Num- P e r-
b e r  c en t b e r  c en t
T o ta l  a v a i l a b l e  62 100 62 100
V erb a l  commitment to
com ple te  program  41 66 41 66
A c tu a l  program  c o m p le t io n  33 53 33 53
U sab le  r e t u r n  a v a i l a b l e  29 47 27 43
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each w eek, and th o s e  n o t  p r e s e n t  were c o n ta c te d  by te le p h o n e  and 
r e i n v i t e d  to  the  fo l lo w in g  m ee t in g . A tten d an ce  a t  the  CARE sch o o l  i s ,  
in  p a r t ,  secu red  th rough  th e  agreem ent by th e  p a re n t  o r  g u a rd ia n  to  
a t t e n d  r e g u l a r l y  sch e d u le d  p a r e n t  c o u n se l in g  program s. Any p a r e n t  
m is s in g  two m eetings  was rem inded o f  t h i s  c o n t r a c t  ag reem en t;  however, 
no f u r t h e r  a c t i o n  was ta k e n  i f  the  p a re n t  dropped from th e  p a r e n t  
program.
A l l  p a r e n t  c o u n se l in g  m eetings  w ere  h e ld  a t  th e  CARE f a c i l i t y  
in  a 1 2 -  by 1 4 - fo o t  c o n fe ren c e  room a d ja c e n t  to  the  c o u n s e l in g  o f f i c e .  
C offee  and t e a  were p ro v id ed  f o r  a l l  group m e e t in g s .  A p o r t a b l e  
c h a lk b o a rd  was used  f o r  i l l u s t r a t i o n  p u rp o s e s .  A l i s t  o f  su g g es te d  
su p p lem en ta l  r e a d in g s  and program m eeting  o u t l i n e s  was made a v a i l a b l e  
to  a l l  p a r e n t s .  P a r e n t s  a t t e n d in g  a m a jo r i t y  o f  p a re n t  e d u c a t io n  
group m ee t in g s  and com ple ting  p o s t t e s t  and fo llow -up  e v a lu a t io n  
in s t ru m e n ts  were in c lu d e d  i n  the  f i n a l  a n a l y s i s  o f  d a t a .  Usable 
p o s t t e s t  r e t u r n s  were r e c e iv e d  from 33 t r e a tm e n t  p a r e n t s .  Of th e s e  
r e t u r n s ,  8 were r e c e iv e d  from m a rr ie d  c o u p le s  who had a t t e n d e d  the  
s e s s io n s  j o i n t l y .  These d u a l  r e t u r n s  were randomly red u ced  by a f l i p  
o f  a c o in  so t h a t  o n ly  one r e t u r n  p e r  fam ily  was c o n s id e re d ,  r e s u l t i n g  
in  a  f i n a l  t r e a tm e n t  u s a b le  r e t u r n  f ig u r e  o f  29. In  th e  c o n t r o l  
g ro u p s ,  30 s e t s  o f  u sa b le  p o s t t e s t  and fo l lo w -u p  d a ta  were r e c e iv e d ,  
randomly reduced  to  29. The f i n a l  u s a b le  r e t u r n  f ig u r e  f o r  fo l lo w -u p  
t r e a tm e n t  (N =■ 27) and c o n t r o l  (N = 27) d a t a  was 54 f o r  p a r e n ts  
co m ple ting  bo th  th e  Bendig r e v i s i o n  o f  th e  MAS and the TSCS. The lo s s  
o f  two s u b j e c t s  i n  fo l lo w -u p  d a t a  c o l l e c t i o n  o f  t r e a tm e n t  p a r e n t s  was 
due to  an  i n a b i l i t y  to  c o n ta c t  th e  p a re n ts  o r  the  s t u d e n t s .  P a re n ts
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w ith  c h i ld r e n  a t t e n d in g  th e  CARE f a c i l i t y  a re  r e p o r t e d  by schoo l 
o f f i c i a l s  a s  so c io e co n o m ica lly  r e p r e s e n t a t i v e  o f  th e  c i t y  o f  
Chesapeake, a l th o u g h  th e  number o f  s tu d e n t s  w i th  f u n c t i o n a l  l e a r n in g  
d i s a b i l i t i e s  and s t a t u s  o f f e n s e  c o n v ic t io n s  i s  g r e a t e r  than  o th e r  
secondary  p u b l ic  s c h o o ls  w i th in  t h e  c i t y .
R esearch  Design
The e x p e r im e n ta l  d e s ig n  s e l e c t e d  fo r  u se  i n  th e  p r e s e n t  s tu d y  
was th e  e x p e r im e n ta l  g ro u p —c o n t r o l  g roup , w i th  random ized s u b j e c t s ,  
and p o s t t e s t i n g  and fo l lo w -u p  d a ta  c o l l e c t i o n .  Th is  i s  a m o d i f i c a t i o n  
from th e  d e s ig n  d e s c r ib e d  by K e r l in g e r  (1973) a s  b e in g  p ro b ab ly  one 
o f  th e  most d e s i r a b l e  i n  p s y c h o lo g ic a l  and e d u c a t io n a l  r e s e a r c h ,  w i th  
c la im s  o f  i n t e r n a l  and e x t e r n a l  v a l i d i t y  r a t h e r  w e l l - s a t i s f i e d  
(p . 2 3 1 ) .  T h is  d e s ig n  may be g r a p h i c a l l y  p o r t r a y e d  i n  th e  fo l lo w in g  
manner:
X Y Y ( t r e a tm e n t )
0 _____________________________
^  X Y Y ( c o n t r o l )
Through the  use o f  random s e l e c t i o n  and a ss ig n m en t p ro c e d u re s ,  
groups r e p r e s e n t in g  t r e a tm e n t  and c o n t r o l  c o n d i t io n s  a re  assumed to  be 
r e p r e s e n t a t i v e  samples o f  the  t o t a l  p o p u la t io n  o f  p a r e n t s  who have 
c h i ld r e n  a t t e n d in g  the  CARE f a c i l i t y  (G alfo & M i l l e r ,  1970). The 
in d ep en d en t v a r i a b l e  i n  t h i s  i n v e s t i g a t i o n  was th e  Family S k i l l  and 
Home Management P a re n t  E d u ca tio n  Program developed  by Downing (1971) . 
The unm odified  d i s c u s s io n  guide f o r  group l e a d e r s  i s  p ro v id ed  in  
Appendix G. Dependent v a r i a b l e s ,  by h y p o th e s i s ,  were a r ra n g e d  in  the  
fo l lo w in g  manner:
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H y p o th e s is  1
There w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  i n  m easures  o f  
d e fe n s iv e n e s s  between p a r e n t s  com ple ting  th e  Downing (1971) p a r e n t  
group e d u c a t io n  program and p a re n ts  n o t  p a r t i c i p a t i n g  i n  th e  Downing 
program , on b o th  P o s t t e s t  and Follow -up  e v a l u a t i o n s .  The Dependent 
v a r i a b l e s  used  to  t e s t  r e s e a r c h  h y p o th e s i s  1 w ere: (a) S e l f -
C r i t i c i s m  s c o r e ,  and (b) D efen s iv e  P o s i t i v e  s c a l e  o f  th e  Tennessee 
S e l f  Concept S c a le .  S tan d a rd  s c o r e s  fo r  bo th  SC and DP were used 
i n  d a ta  a n a l y s i s .
H y p o th e s is  2
There  w i l l  be a  s i g n i f i c a n t  d i f f e r e n c e  betw een p a r e n t s  com­
p l e t i n g  the  Downing (1971) p a r e n t  group e d u c a t io n  program and p a r e n t s  
n o t  p a r t i c i p a t i n g  in  th e  Downing program on a  measure o f  m a n i f e s t  
t r a i t  a n x ie ty  fo r  bo th  P o s t t e s t  and Follow -up  e v a l u a t i o n s .  The 
dependen t v a r i a b l e  used  to  t e s t  r e s e a r c h  h y p o th e s i s  2 was th e  t o t a l  
n u m e r ic a l  raw sco re  p ro v id e d  by th e  Bendig R e v is io n  o f  th e  M a n ife s t  
A n x ie ty  S c a le .
H y p o th e s is  3
There w i l l  be a  s i g n i f i c a n t  d i f f e r e n c e  i n  p e rc e iv e d  fam ily  
adequacy betw een p a r e n t s  c o m p le tin g  th e  Downing (1971) p a r e n t  group 
e d u c a t io n  program and p a r e n t s  n o t  p a r t i c i p a t i n g  i n  th e  Downing 
program , on b o th  P o s t t e s t  and F o llow -up  e v a l u a t i o n s .  The dependen t 
v a r i a b l e  used  to  t e s t  r e s e a r c h  h y p o th e s i s  3 was th e  Family S e l f  
s c o re  o f  th e  Tennessee S e l f  Concept S c a l e . S tan d a rd  FS s c o r e s  were 
used  i n  d a t a  a n a l y s i s .
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H y p o th e s is  4
A d o le sc e n t  s t u d e n t s  o f  p a r e n t s  com p le t in g  th e  Downing (1971) 
p a r e n t  group e d u c a t io n  program w i l l  d em o n s tra te  a  s i g n i f i c a n t l y  lower 
l e v e l  o f  i n a p p r o p r i a t e  c lass ro o m  b e h a v io r  th a n  w i l l  a d o le s c e n t  s tu d e n t s  
whose p a r e n t s  d id  n o t  r e c e iv e  th e  Downing program , on bo th  P o s t t e s t  
and Follow -up e v a l u a t i o n s .  The dependen t v a r i a b l e  used  to  t e s t  
r e s e a r c h  h y p o th e s i s  4 was the  t o t a l  n u m e r ic a l  raw sc o re  p ro v id e d  by 
th e  s y s te m a t ic  t im e-sam p lin g  o f  s tu d e n t  b e h a v io r  w i t h i n  the  c lass ro o m  
s e t t i n g .
H y p o th es is  5
A d o le sc e n t  s tu d e n t s  whose p a r e n t s  com plete  th e  Downing (1971) 
p a r e n t  group e d u c a t io n  program w i l l  d i f f e r  s i g n i f i c a n t l y  from s tu d e n t s  
whose p a r e n t s  do n o t  p a r t i c i p a t e  i n  th e  Downing program , on t e a c h e r ­
r a t e d  m easures  o f  c la ss ro o m  f u n c t io n in g  f o r  bo th  P o s t t e s t  and 
Follow -up e v a l u a t i o n s .  The dependen t v a r i a b l e  used  to  t e s t  r e s e a r c h  
h y p o th e s i s  5 was th e  s c o re  p ro v id e d  by t e a c h e r s  com p le tin g  th e  Coopersm ith  
(1967) B ehav io r  R a t in g  Form on each  s tu d e n t  i n  h i s  f i r s t - p e r i o d  c l a s s  
o f  th e  day . T o ta l  n u m e r ic a l  raw s c o r e s  were u t i l i z e d  i n  th e  a n a l y s i s  o f  
d a t a .
P ro ced u re s
Subsequent to  s e c u r in g  p e rm is s io n  from th e  Chesapeake C ity  
P u b l i c  S ch o o ls  to  conduct the  h e r e i n  d e s c r ib e d  r e s e a r c h  a t  th e  CARE 
f a c i l i t y  ( s e e  Appendix E ) , g roup m ee t in g  d a t e s  were f i n a l i z e d  based  
upon p a r e n t a l  re sp o n se s  to  a  l e t t e r  s e n t  to  a l l  p a r e n t s  i n  which th e  
program was e x p la in e d  and fo u r  a l t e r n a t e  a t te n d a n c e  t im es  were l i s t e d  
( s e e  S u b je c ts  s e c t i o n  f o r  e x p la n a t io n  o f  th e  l e t t e r  to  p a r e n t s ) .
There were th r e e  groups o f  p a r e n t s  e s t a b l i s h e d ,  drawing from the  
s e l e c t i o n  p ro ced u re  o u t l i n e d  in  th e  S u b je c ts  s e c t i o n .  These p a r e n t s  
were  th e n  c o n ta c te d  by phone, rem inded o f  th e  program p u rp o se ,  and 
in form ed  when the  f i r s t  m eeting  was to  ta k e  p l a c e .  Based upon the  
re sp o n se  p r e f e r e n c e s  o f  th e  p a r e n t s ,  m eeting  t im es  were e s t a b l i s h e d  
f o r  Wednesday morning a t  10:00 a .m . (group 1 ) ,  Wednesday even in g  a t  
7 :00  p.m. (group 2 ) ,  and S a tu rd ay  m orning a t  10 :00  a.m . (group 3 ) .  
M eetings  f o r  each group were p lan n ed  f o r  2 h o u r s ,  once p e r  week, 
a l th o u g h  a c t u a l  m ee t in g  time was 2 -1 /2  h o u r s .  Th is  a d d i t i o n a l  time 
was n e c e s s a ry  i n  o r d e r  to  com plete  th e  m a t e r i a l  s ch ed u led  f o r  p r e s e n ­
t a t i o n  a c c o rd in g  to  th e  Downing (1971) program . M eetings  c o n t in u e d  
f o r  6 c o n s e c u t iv e  w eeks, w ith  p o s t t e s t i n g  o c c u r r in g  a t  th e  c o n c lu s io n  
o f  the  s i x t h  m ee t in g . S t a r t i n g  d a t e s  f o r  m ee t in g s  were Jan u a ry  21, 
1976, f o r  g roups  1 and 2 ,  and Jan u a ry  24, 1976, f o r  group 3. 
P o s t t e s t i n g  d a te s  were F ebruary  25 , 1976, fo r  groups 1 and 2, and 
F eb ru a ry  28 , 1976, f o r  group 3. Fo llow -up  d a ta  c o l l e c t i o n  was 
conducted  8 weeks a f t e r  th e  s i x t h  m ee t in g  o f  th e  program , d u r in g  the  
week o f  A p r i l  19-24 , 1976. A l l  p o s t t e s t  d i s c u s s io n  and t e s t i n g  
m ee t in g s  were conducted  i n  the  same b u i l d i n g ,  i n  th e  same m ee t in g  
room. A l l  p a r e n t s ,  b o th  i n t e r v e n t i o n  and c o n t r o l ,  were aware t h a t  a 
s ch o o l-w id e  e v a lu a t io n  program was be ing  co n d u c ted ,  b u t  were  n o t  
aware u n t i l  a f t e r  fo l lo w -u p  d a ta  c o l l e c t i o n  o f  th e  n a tu r e  o f  th e  
in d ep en d en t  v a r i a b l e .  Fo llow -up  d a t a  c o l l e c t i o n  was accom plished  by 
p la c in g  th e  Tennessee S e l f  Concept S ca le  and th e  Bendig a d a p t a t i o n  o f  
the  T a y lo r  M a n ife s t  A n x ie ty  S c a le  i n  an  a d d re s s e d ,  stamped e n v e lo p e .  
These e n v e lo p e s  were d i s t r i b u t e d  to  s tu d e n t s  who were i n s t r u c t e d  to
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ta k e  th e  p a c k e ts  to  t h e i r  p a r e n t s .  A l e t t e r  from the  s c h o o l  p r i n c i p a l  
in c lu d e d  i n s i d e  the  p a c k e t  p ro v id e d  i n s t r u c t i o n s  to  p a r e n t s  who were 
t o  p la c e  th e  s e a le d  e n v e lo p e  in  th e  m a il  upon co m p le tio n  o f  the  
in s t ru m e n ts  (Overman, 1975). A fo l lo w -u p  phone c a l l  to  p a r e n t s  by 
sch o o l  p e rs o n n e l  the  n e x t  day e n s u r e d  t h a t  a l l  p a re n ts  h a d  re c e iv e d  
th e  e n v e lo p es  and were aware o f  t h e i r  p u rp o se .  A d d i t io n a l  fo llow -up  
phone c a l l s  were made to  those  p a r e n t s  who d i d  n o t  r e t u r n  th e  en v e lo p e s  
a f t e r  7 d a y s .  At th e  c o n c lu s io n  o f  d a ta  t a b u l a t i o n ,  a l e t t e r  (see 
Appendix R) was s e n t  t o  a l l  p a r e n t s  e x p la in in g  the  n a tu r e  o f  the 
e v a l u a t i o n  and a  b r i e f  summary o f  th e  r e s u l t s .
P o s t t e s t  B ehav io r R a t in g  Forms were com ple ted  d u r in g  the week 
o f  F eb ru a ry  24-28 , 1976, by a l l  c lass ro o m  t e a c h e r s ,  u s in g  t h e i r  f i r s t -  
p e r io d  c l a s s  as  the  t a r g e t  c l a s s .  The p o s t t e s t  o b s e r v a t io n s  by 
t r a i n e d  o b s e r v e r s  was conducted  i n  f i r s t -  and s e c o n d -p e r io d  c l a s s e s  
d u r in g  t h i s  same week. Follow -up d a ta  were accom plished  by both 
te a c h e r s  and o b s e r v e r s  d u r in g  th e  week o f  A p r i l  19-24, 1976, under th e  
same c o n d i t io n s  as p o s t t e s t i n g .  No i n d i v i d u a l  in fo r m a t io n  c o l l e c t e d  
p e r t a i n i n g  to  e i t h e r  p a r e n t s  o r  s t u d e n t s  was o r  w i l l  be r e l e a s e d  to  
anyone by name; however, a summary o f  s c o re s  c an  be found in  Appendix 
K. A l l  p r o to c o l s  and raw d a ta  s h e e t s  were coded  and th e  name and 
o th e r  i d e n t i f y i n g  in fo rm a t io n  removed and d e s t r o y e d .
P r e p a r a t io n  o f  Group L e a d e rs
There  were two group l e a d e r s  who p a r t i c i p a t e d  i n  t h i s  i n v e s t i ­
g a t i o n  and d i r e c t e d  a l l  group m e e t in g s  w i th  p a r e n t s .  B oth  le a d e rs  a r e  
m a le ,  m a r r ie d ,  w i t h i n  1 y e a r  o f  each  o th e r  i n  c h r o n o lo g ic a l  age, and  
d o c t o r a l  c a n d id a te s  i n  th e  c o u n se l in g  program w i th in  th e  School o f
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E d u c a t io n ,  The C o lleg e  o f  W illiam  and Mary, W ill iam sb u rg , V i r g i n i a .
B o th  group l e a d e r s  have had e x p e r ie n c e ,  under s u p e r v i s io n ,  in  
c l i n i c a l  s e t t i n g s  w ith  p a r e n t s  and t h e i r  c h i ld r e n .  Both group 
l e a d e r s  were p h i l o s o p h i c a l l y  i n  agreem ent w ith  th e  Downing (1971) 
program ; how ever, a 10-hour t r a i n i n g  s e s s i o n  was h e ld  to  maximize th e  
s i m i l a r i t y  o f  l e a d e r s h ip  s t y l e .  J a y a r a t n e ,  S t u a r t ,  and T r ip o d i  (1974) 
h a v e  r e p o r te d  t h a t  e f f o r t s  to  s t r u c t u r e  th e  group l e a d e r s 1 r o l e  
perfo rm ance  may be rewarded by the  r e d u c t io n  o f  l e a d e r s h ip  s t y l e  as 
a  s i g n i f i c a n t  i n t e r a c t i o n  v a r i a b l e  (p . 1 6 8 ) .
Through th e  draw ing  o f  s l i p s  o f  paper from a  h a t ,  group le a d e r
1 was a s s ig n e d  to  group 1 and group l e a d e r  2 was a s s ig n e d  to  groups
2 and 3. No monies or o th e r  payment w ere  re c e iv e d  f o r  group l e a d e r s h i p .  
Group le a d e r  2 a l s o  se rv ed  as th e  p r e s e n t  i n v e s t i g a t o r .
In s t ru m e n ts  and M a te r ia l s  
In  o r d e r  to  t e s t  th e  hy p o th eses  under i n v e s t i g a t i o n ,  f o u r  
e v a lu a t io n  in s t ru m e n ts  w ere  s e l e c t e d .  These in s t ru m e n ts  a re :
( a )  th e  T ennessee  S e l f  Concept S ca le  ( F i t t s ,  1965); (b) th e  B endig  
r e v i s i o n  o f  t h e  T aylor M a n if e s t  A nxie ty  S ca le  (B endig , 1956); (c )  th e  
B ehavior R a t in g  Form (C oopersm ith , 1967);  and (d) a  s y s te m a t ic  tim e 
sam pling  b e h a v io r a l  o b s e r v a t io n  te ch n iq u e  ( a f t e r  Madsen, Becker & 
Thomas, 1973).
The Tennessee S e l f  
Concept S c a le
The T ennessee  S e l f  Concept S c a le :  " c o n s i s t s  o f  100 s e l f
d e s c r i p t i v e  s ta te m e n ts  w hich th e  s u b j e c t  u ses  to  p o r t r a y  h i s  own 
p i c t u r e  o f  h im s e l f  [ F i t t s ,  1965, p. 1 ] . "  The TSCS i s
s e l f - a d m i n i s t e r i n g  and may be used in  in d iv id u a l  o r  group s i t u a t i o n s .  
The s u b je c t s  should  be age 12 or o ld e r  w ith  a t  l e a s t  a s ix th - g r a d e  
re a d in g  l e v e l  (p . 1 ) .  The TSCS i s :  " a p p l i c a b le  to  th e  whole range
o f  p s y c h o lo g ic a l  ad jus tm en t from h e a l th y ,  w ell a d ju s te d  people  to  
p sy c h o t ic  p a t i e n t s  [ p. 1 ] . "  A phenomenological system  was developed 
by F i t t s  f o r  c l a s s i f y i n g  i te m s ,  which evolved i n t o  a: "Two dimen­
s io n a l  scheme b e s t  v i s u a l i z e d  as a 3 X 5 g r id  w i th  th e  t h r e e  i n t e r n a l  
r e f e r e n t s  c o n s t i t u t i n g  one o f  th e  d im ensions and th e  f i v e  c a te g o r ie s  
o f  e x te r n a l  r e f e r e n t s  making up the  second dim ension [ F i t t s ,  Adams, 
R adford , R ic h a rd ,  Thomas, Thomas, & Thompson, 1971, p . 43 ] . "  W ith in  
each  o f th e  r e s u l t i n g  15 i n t e r s e c t i n g  c a t e g o r i e s ,  F i t t s  (1965) r e p o r t s  
an equal number o f  p o s i t i v e  and n e g a t iv e  i tem s . This  p a r t  o f  th e  TSCS 
c o n ta in s  90 i te m s .  The rem ain ing  10 i tem s have been taken  from th e  
L -S ca le  o f  th e  M innesota  M u lt ip h a s ic  P e r s o n a l i ty  In v en to ry  (MMPI) and 
c o n s t i t u t e  th e  S e l f  C r i t i c i s m  sco re  on th e  TSCS.
The s c a l e  i s  a v a i l a b l e  in  two forms, a C ounse ling  Form and a 
C l in i c a l  and R esearch  Form (Buros, 1972). The C ounse ling  Form 
p re s e n ts  15 p r o f i l e  s c o re s  and i s  s u i t a b l e  fo r  d i s c u s s io n  and i n t e r ­
p r e t a t i o n  w i th in  th e  c o u n se l in g  s e t t i n g .  The C l i n i c a l  and R esearch  
Form o f f e r s  14 a d d i t i o n a l  s co re s  and i s  no t a p p r o p r ia t e  fo r  s e l f ­
i n t e r p r e t a t i o n  by, o r  d i r e c t  feedback to ,  th e  s u b je c t  ( F i t t s ,  1965, 
p .  1 ) .  Both forms use  th e  same b o o k le t  and th e  same t e s t  i te m s ,  th e  
d i f f e r e n c e  a r i s i n g  from a d i f f e r e n t  s c o r in g  and p r o f i l i n g  system . For 
each i tem  on th e  TSCS, th e r e  i s  a c h o ice  o f  5 re sp o n ses  ran g in g  from 
"com ple te ly  t ru e "  to  "com ple te ly  f a l s e "  ( F i t t s  e t  a l . ,  1971).
The s t a n d a r d i z a t i o n  group from which th e  norms were developed
c o n s i s te d  o f  a :  "b road  sample o f  626 people  [ F i t t s ,  1965, p . 13 ] . "
S u b je c ts  came from: " v a r io u s  p a r t s  o f  the  c o u n try  [ p . 13 ] "  and
ran g in g  i n  age from 12 t o  68 were in c lu d e d  i n  th e  s t a n d a r d i z a t io n  
group . F i t t s  has  r e p o r t e d  t h a t  a p p ro x im a te ly  e q u a l  numbers o f  m ales 
and fe m a le s ,  B lacks and W hites ,  and r e p r e s e n t a t i v e s  o f  a l l  s o c i a l ,  
i n t e l l e c t u a l ,  economic, and e d u c a t io n a l  l e v e l s  rang ing  from  the  s i x t h  
g rade  th ro u g h  the  Ph.D. degree  (p .  1 3 ) .  S u b je c t s  were o b ta in e d :
"from  h ig h  sch o o l  and c o l l e g e  c l a s s e s ,  em ployers  a t  s t a t e  i n s t i t u t i o n s  
and v a r io u s  o th e r  s o u rc e s  [ p . 13 F i t t s  r e p o r t s  two re a so n s  why
th e  norm g ro u p  has n o t  been  expanded. One i s  t h a t  sam ples from o t h e r  
p o p u la t io n s  do n o t  d i f f e r  g r e a t l y  from the  norm s, and se c o n d ,  the 
e f f e c t s  o f  such demographic v a r i a b l e s  such a s  s e x ,  ag e ,  r a c e ,  
e d u c a t io n ,  and  i n t e l l i g e n c e  on th e  s c o r e s  a r e  n e g l i g i b l e  w i th  only a  
few e x c e p t io n s  (p. 1 3 ) .  Subsequent r e p o r t s  by Thompson (1972) have 
i n d ic a te d  t h a t  when d e a l i n g  w ith  s u b j e c t s  u n d e r  the  age o f  20 and o v e r  
th e  age o f  5 9 ,  age m ust be c o n t r o l l e d  o r  a c c o u n te d  fo r  i n  some 
fa s h io n  (p p .  20 -21 ) . T here  a re  no g r e a t  d i f f e r e n c e s  w i t h i n  the  20- 
t o  5 9 -y ea r  age span, an d  Thompson concluded  th e  o r i g i n a l  norms a re  
a p p r o p r i a t e  f o r  the  g e n e r a l  a d u l t  p o p u la t io n  (p .  21 ) .  F i t t s  r e p o r t s  
t h a t  a g roup  o f  570 n o n p a t i e n t  s u b j e c t s  com ple ted  the  1 0 0 - i tem  TSCS 
i n  a mean t im e  o f  1 3 .0  m in u te s ,  w i t h  a  s t a n d a r d  d e v ia t io n  o f  5 .54 
(p . 15).
The t e s t - r e t e s t  r e l i a b i l i t y  c o e f f i c i e n t s  o f  a l l  m a jo r  s c o r e s ,  
based  upon r e s u l t s  p ro v id e d  by 60 c o l l e g e  s tu d e n t s  ov e r  a  2-week 
p e r io d ,  r a n g e  from .6 0  (Row T o ta l  V) to  .92 (T o ta l  P) ( F i t t s ,  1965, 
p .  15). N unne ly , a s  r e p o r t e d  i n  F i t t s  (1 9 7 1 ) ,  r e p o r te d  a  r e l i a b i l i t y
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c o e f f i c i e n t  o f  .91 and a  s ta n d a rd  e r r o r  o f  measurement o f  3 .30  f o r  
T o t a l  P S c o re s  u s in g  th e  K uder-R ichardson  s p l i t - h a l f  te c h n iq u e .
O v e ra l l  r e l i a b i l i t y  i s  r e p o r t e d  to  be in  the  .8 0 s  (B uros , 1972).
E vidence o f  p r e d i c t i v e  v a l i d i t y ,  o r  th e  a b i l i t y  o f  th e  TSCS 
to  p r e d i c t  f u tu r e  perfo rm ance  in  some a r e a  b a sed  on knowledge o f  t e s t  
r e s u l t s  ( F i t t s  e t  a l . ,  1971, p. 4 6 ) ,  has  been p r e s e n te d  by F i t t s  
(1972b) by way o f  summarizing many o f  th e  s e l f - c o n c e p t  i n v e s t i g a t i o n s  
u t i l i z i n g  th e  TSCS. A lthough  F i t t s  acknowledged t h a t  r e p l i c a t i o n  o f  
many e x i s t i n g  s tu d ie s  i s  needed, p r e s e n t  d a ta  s u g g e s ts  s a t i s f a c t o r y  
p r e d i c t i v e  v a l i d i t y  (p . 6 1 ) .  I n d i c a t i o n s  o f  c o n s t r u c t ,  c o n t e n t ,  and 
c o n c u r re n t  v a l i d i t y  a r e  a l s o  r e p o r t e d  i n  p u b l i c a t i o n s  by F i t t s  and 
o t h e r s  ( F i t t s  e t  a l . , 1971; F i t t s ,  1972a; F i t t s ,  1972b; Thompson, 
1972 ), a l th o u g h  th e se  f in d in g s  a r e  n o t  a v a i l a b l e  in  th e  Manual o f  th e  
Tennessee S e l f  Concept S c a le  (1 9 6 5 ) . B e n t l e r ,  a s  r e p o r t e d  in  Buros
(1972) , h a s  r e p o r te d  c o n c u r re n t  and  c o n te n t  v a l i d i t y  o f  th e  TSCS to  
be s a t i s f a c t o r y .  S u in n ,  a s  r e p o r t e d  in  Buros (1 9 7 2 ) , h a s  p o s i t e d  t h a t  
s t u d i e s  r e p o r t e d  in  th e  r e s e a rc h  l i t e r a t u r e  u s in g  th e  TSCS have 
su p p o r te d  th e  c o n s t r u c t  v a l i d i t y  o f  th e  S c a le .  C r i t e s  (1965) had 
e a r l i e r  r e p o r t e d  the  p sy ch o m etr ic  a t t r i b u t e s  o f  th e  TSCS to  s ta n d  up 
w e l l  when compared to  t r a d i t i o n a l  t e s t  c o n s t r u c t i o n  c r i t e r i a .  The 
TSCS, t h e r e f o r e ,  has  b een  r e p o r te d  a s  a  p h en om eno log ica lly  based 
p a p e r - a n d - p e n c i l  t e s t  w i th  m easures o f  r e l i a b i l i t y  and v a l i d i t y  
c o n s i s t e n t  w i th  a c c e p ta b le  p sy ch o m etr ic  s t a n d a r d s .
S p e c i f i c  s c o re s  o f  th e  TSCS u t i l i z e d  i n  t h i s  i n v e s t i g a t i o n  a re  
th e  S e l f  C r i t i c i s m  s c o r e ,  the  Column D --Fam ily  S e l f  s c o r e ,  and th e  
D e fen s iv e  P o s i t i v e  s c o r e . .  F a c to r  a n a l y t i c  s t u d i e s  by G ran t  (1966 ) ,
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Jones  (1966) and V acchiano and S t r a u s s  (1968) have r e s u l t e d  i n  f a c t o r s  
w hich have c o rre sp o n d ed  v e ry  c l o s e l y  to  th e  c o n s t r u c t s  fo r  which they  
a r e  named. The DP and SC s c o r e s  w i l l  be u t i l i z e d  i n  a  s t a t i s t i c a l  
t e s t  o f  h y p o th e s i s  1, and the  FS sc o re  w i l l  be used i n  a  s t a t i s t i c a l  
t e s t  o f  h y p o th e s i s  2.
The Bendig R e v is io n  o f  th e  
T a y lo r  M a n if e s t  A n x ie ty  S ca le
P h i l l i p s  e t  a l .  (1972) have r e p o r t e d  t h a t :  " a n x ie ty  i s  one o f
p s y c h o lo g y 's  much r e s e a r c h e d  c o n ce p ts  [ p .  426 ] , "  w i th  the  T a y lo r  
M a n if e s t  A n x ie ty  S ca le  r e p r e s e n t in g  the  g e n e r ic  r e s e a r c h  in s t ru m e n t  in  
th e s e  i n v e s t i g a t i o n s .  O r ig i n a l l y  c o n s t r u c te d  by T a y lo r  (1953) f o r  use 
in  a  s tu d y  o f  e y e l i d  c o n d i t i o n in g ,  the  s c a l e  was deve loped  by su b ­
m i t t i n g  a p p ro x im a te ly  200 q u e s t i o n s  from th e  MMPI to  f iv e  c l i n i c i a n s ,  
a lo n g  w i th  a d e f i n i t i o n  o f  c h ro n ic  a n x ie ty  r e a c t i o n s  (p .  2 85 ) . Judges 
s e l e c t e d  65 i te m s  w i th  b e t t e r  th a n  85% agreem ent a s  b e in g  i n d i c a t i v e  
o f  c h ro n ic  m a n i f e s t  a n x ie t y .  In  a d d i t i o n  to  th e s e  65 i te m s ,  135 
a d d i t i o n a l  i tem s were added a s  i n d i c a t i v e  o f  low a n x ie t y .  C on tinued  
r e v i s i o n  o f  th e  i n i t i a l  form, r e f e r r e d  to  a s  th e  B io g ra p h ic a l  
In v e n to ry  (T a y lo r ,  p .  2 9 0 ) ,  r e s u l t e d  i n  th e  r e d u c t io n  o f  a n x ie ty  
i n d i c a t i v e  i tem s  from 65 to  50. T e s t - r e t e s t  d a ta  o v e r  a 4-week p e r io d  
was .8 8 ,  b ased  upon r e s p o n s e s  p ro v id ed  by 229 in t r o d u c to r y  psychology  
s tu d e n t s  (T a y lo r ,  p .  2 89 ) .
Hoyt and Magoon (1954) conducted  a  v a l i d a t i o n a l  s tudy o f  th e  MAS 
w i th  a  c o l le g e  c o u n se l in g  p o p u la t io n  th ro u g h  the  u se  o f  c o u n se lo r  
r e f e r r a l  o f  s u b j e c t s  th o u g h t to  be " h ig h , "  "medium," o r  "low" i n  
m a n i f e s t  a n x ie ty  (p . 3 5 8 ) .  Hoyt and Magoon r e p o r te d  t h a t  a t o t a l  o f
91
30 o f  th e  50 T a y lo r  item s p ro b a b ly  had v a l i d i t y  f o r  th e  p o p u la t io n  
s t u d i e d  (p . 3 5 9 ) ,
Bendig (1956 ) , in  an a t te m p t  to  deve lop  a :  "more u s e f u l  and
v a l i d  [ p . 384 ] "  in s t ru m e n t  th a n  th e  s ta n d a rd  MAS s e l e c t e d  th e  20
m ost p ow erfu l i tem s  o f  th e  MAS from th e  l i s t  o f  v a l i d  s c a le  i tem s  
p ro v id e d  by Hoyt and Magoon (1 9 5 4 ) . Bendig r e p o r t e d  th e  i n t e r n a l  
c o n s i s te n c y  r e l i a b i l i t y  o f  th e  2 0 - item  MAS to  be .7 6 .  Median i n t e r n a l  
c o n s i s te n c y  o f  th e  5 0 - i tem  MAS was .8 2 .  Bendig concluded  th e  20 -item  
P i t t s b u r g h  R e v is io n  o f  the  MAS had  e l im in a te d  MAS item s  o f  low 
v a l i d i t y ,  p ro v id e s  s co re s  which a re  a s  r e l i a b l e  a s  th e  5 0 - i tem  MAS, 
and produced an in s tru m e n t  w hich: " i s  more p a rs im o n io u s  o f  t e s t i n g
tim e and p ro b a b ly  more v a l i d  th a n  th e  lo n g e r  MAS [ p .  384 ] . "
The t r a d i t i o n a l  re sp o n se  fo rm ats  t o  th e  MAS have been
dichotom ous i n  n a tu r e  ( t r u e / f a l s e ) .  S a l i s b u r y ,  S h e r r i l l ,  Friedm an 
and H orow itz  (1 9 6 8 ) , and S h e r r i l l  and S a l i s b u r y  (1971) have  r e p o r te d  
c o r r e l a t i o n s :  " e q u a l  to  and above .85 [ S h e r r i l l  and S a l i s b u r y ,
p .  19 ] "  between m a n ife s t  a n x ie t y  s c o r e s  based  on t r a d i t i o n a l ,  o r  
d icho tom ous , and c o n t in u o u s ,  o r  6 - p o in t  a g r e e - t o - d i s a g r e e  re sp o n se  
c h o ic e s .  S h e r r i l l  and S a l i s b u r y  used th e  6 - p o in t  c o n t in u o u s  sco re  
method w i th  th e  2 0 - i tem  Bendig r e v i s i o n  o f  th e  MAS, a s t r a t e g y  
employed a s  th e  re sp o n se  fo rm at f o r  th e  Bendig MAS i n  t h i s  i n v e s t i g a ­
t i o n .  R esponses  to  each o f  20 i tem s  were made a s  +6 ( s t ro n g  
a g re e m e n t) , +5 (a g re e m e n t) , H-4 ( s l i g h t  a g re e m e n t) , +3 ( s l i g h t  
d i s a g r e e m e n t ) , +2 (d i s a g r e e m e n t ) , and +1 ( s t r o n g  d i s a g r e e m e n t ) . A 
summed n u m e r ic a l  raw sco re  i s  d e r iv e d  from a l l  20 i tem s  o f  th e  Bendig 
MAS w i th  t h i s  raw sco re  r e p r e s e n t i n g  perfo rm ance  on th e  MAS.
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B eh a v io ra l  O bse rv a tio n  
by T ra in ed  O bservers
I t  h a s  long been th e  assum ption  o f  many p a r e n t  e d u c a to r s  th a t  
a s u c c e s s f u l  p a r e n t  e d u c a t io n  e x p e r ie n c e  w i l l  r e s u l t  i n  b e h a v io r a l  
changes in  th e  c h i ld r e n .  F r a z i e r  and M atthes  (1975) have r e c e n t l y  
q u e s t io n e d  th e  v a l i d i t y  o f  t h i s  a ssu m p tio n .  A m ethod fo r  th e  
a ssessm en t o f  b e h av io rs  e m i t t e d  by th e  s tu d e n t  w i t h i n  the  c lass ro o m  
s e t t i n g  i s  th e  u t i l i z a t i o n  o f  b e h a v io r a l  o b s e r v a t io n  (B o y d e l l ,  1975; 
G a lfo  6c M i l l e r ,  1970; H e r b e r t ,  1970; W alker ,  Hops & Fiegenbaum , 1976; 
W rig h t ,  1960). G alfo  and  M i l l e r  have  p o s i t e d  t h a t  th e  c lass ro o m  
o b s e r v a t io n  te ch n iq u e  i s  one o f  the  m ost u s e f u l  b u t  l e a s t  u t i l i z e d  
methods f o r  d a t a  c o l l e c t i o n ;  a  p r i n c i p a l  a p p l i c a t i o n  o f  th e  o b se rv a ­
t i o n  method i s  to  v e r i f y  th e  e x i s t e n c e  o f  d i f f e r e n c e s  which a re  
p u rp o r te d  to  e x i s t  betw een e x p e r im e n ta l  and c o n t r o l  groups (p .  4 4 ) .
The sam pling o f  b e h a v io r  w i t h i n  the  c la s s ro o m  w i l l  in v o lv e  the  
s e l e c t i o n  o f  b e h a v io r a l  u n i t s  fo r  o b s e r v a t io n  a t  d i f f e r e n t  p o i n t s  in  
tim e ( K e r l in g e r ,  1973; K i s s e l  & Y eag er ,  1972). The time sam pling  
s t r a t e g y  o f  Miechenbaum, Bowers and Ross (1968) h a s  been m o d if ie d  f o r  
use  in  t h i s  i n v e s t i g a t i o n .  In  the  m o d if ie d  tim e sam pling  s t r a t e g y ,  
tim e sample u n i t s  o f  1 m in u te  a re  d iv id e d  i n to  3 15-second o b s e r v a t io n  
p e r io d s  and 1 15-second p e r io d  f o r  t h e  r e c o rd in g  o f  comments (see  
Appendix C ) . K e r l in g e r  h a s  p o s i te d  t h a t  time sam ples  have an: 
" im p o r ta n t  advan tage  o f  a s s u r in g  th e  i n v e s t i g a t o r  o f  o b ta in in g  
r e p r e s e n t a t i v e  samples o f  b eh av io r  [ p .  546 1 ,"  b u t  only  i f  th e  
b e h a v io r s  o c cu r  f a i r l y  f r e q u e n t l y .  S tu d e n ts  e x h i b i t i n g  s e v e re  
b e h a v io r  p rob lem s r e p r e s e n t  a  s u b s t a n t i a l  p o r t i o n  o f  th e  p o p u la t io n
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s e r v e d  by the CARE f a c i l i t y ,  th u s  in a p p r o p r i a t e  b e h a v io r s ,  o r th o se  
b e h a v io r s  which i n t e r f e r e  w i th  a t t e n t i o n  to  s u b j e c t  m a t e r i a l  p r e s e n t a ­
t i o n  w i th in  th e  c lass ro o m  w ere s e l e c t e d  a s  b e h a v io r a l  t a r g e t s .
The sys tem  o f  b e h a v io r a l  coding  employed i n  t h i s  i n v e s t i g a t i o n  
was developed by Madsen e t  a l .  (1973) . This  system  p ro v id e s  n in e  
d i s c r e t e  c a t e g o r i e s  o f  i n a p p r o p r i a t e  b e h a v io r  and one c a te g o ry  o f  
a p p r o p r i a t e  b e h a v io r  which may be o b se rv ed  w i th in  th e  c lassroom  
s e t t i n g .  The t im e  sam pling method used  i n  th e  Madsen e t  a l .  s tu d y  
u se d  a s in g le  10-second  o b s e r v a t io n  c y c le  and was n o t  f e l t  to  be 
a p p r o p r i a t e  to  t h i s  i n v e s t i g a t i o n .  B e h a v io ra l  cod ing  was perform ed  
on th e  B ehavior Record S h e e t ,  developed  s p e c i f i c a l l y  f o r  t h i s  in v e s ­
t i g a t i o n  (see  Appendix C ). For each  15-second  r e c o r d in g  sequence, 
th e  t a r g e t  s t u d e n t  was o b se rv e d  and re sp o n se s  r e c o rd e d  a cc o rd in g  to  
th e  coding  sy s tem . D i f f e r e n t  c a t e g o r i e s  o f  in a p p r o p r i a t e  b eh av io r  
may be observed  and r e c o rd e d  d u r in g  a  15-second p e r io d ;  however, 
e ach  s p e c i f i c  i n a p p r o p r i a t e  b e h a v io r  code may be r e c o rd e d  on ly  once 
d u r in g  each 1 5 - second  o b s e r v a t io n  p e r io d .  I n a p p r o p r i a t e  and 
a p p r o p r i a t e  b e h a v io r a l  codes  may n o t  occupy the  same 15-second tim e 
b lo c k .  The ab se n c e  o f  i n a p p r o p r i a t e  b e h a v io r  f o r  a cod ing  p e r io d  
r e p r e s e n t s ,  f o r  th e  pu rp o ses  o f  t h i s  i n v e s t i g a t i o n ,  o n - t a s k  o r  
a p p r o p r i a t e  c la s s ro o m  b e h a v io r .
O b se rv e r  T r a in in g
K e r l in g e r  (1973) h a s  s t a t e d :  "The m ajor p roblem  o f  b e h a v io r a l
o b s e r v a t io n  i s  th e  o b s e r v e r  h im s e l f  [ p .  538 ] . "  The t r a i n i n g  
p ro c e d u re s  in  t h i s  s tudy  w ere  tak en  from B ecker, Madsen, A rnold  and 
Thomas (1967).
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T r a in in g  c o n s i s t e d  o f  p r a c t i c e  in  the  u se  o f  the  r a t i n g
sch e d u le  in  the  c la ss ro o m . Two o b s e r v e r s  would each  r a t e
th e  same c h i ld  f o r  20 m in u tes  and then  r e t u r n  to  t h e  r e s e a rc h
o f f i c e  to  compare t h e i r  f i n d i n g s  and d i s c u s s  t h e i r  d i f f e r e n c e s .
T r a in in g  was c o n t in u e d  u n t i l  r e l i a b i l i t y  was above 80%
[ p . 202 ] .
R e l i a b i l i t y  in  t h i s  c a se  was d e te rm in ed  by d i v id in g  the  t o t a l  number 
o f  ag reem en ts  by the number o f  ag reem en ts  p lu s  d isag ree m e n ts  (Becker 
e t  a l . ) .
O bse rve rs  u t i l i z e d  in  t h i s  i n v e s t i g a t i o n  were s e c u re d  through 
th e  s o l i c i t i n g  o f  v o l u n t e e r s  from two u n d e rg ra d u a te  c l a s s e s  o f  Human 
Growth and Development a t  The C o l le g e  o f  W ill iam  and Mary d u r in g  th e  
sp r in g  s em e s te r  o f  1976. Through th e  c o o p e r a t io n  o f  th e  c l a s s  
p r o f e s s o r ,  s tu d e n t s  who p a r t i c i p a t e d  r e c e iv e d  25 c l a s s  p o i n t s  which 
were added t o  t h e i r  t o t a l  c l a s s  p o i n t  s c o r e .  The t r a i n i n g  was 
conduc ted  by t h i s  i n v e s t i g a t o r  and c o n s i s t e d  o f  the  fo l lo w in g  s te p s :
1. A m eeting  w i th  v o l u n t e e r s ,  h e r e a f t e r  r e f e r r e d  t o  a s  
o b s e r v e r s ,  a t  which tim e  a  t im e ta b le  o f  e v e n t s ,  a v e r b a l  i n t r o d u c t i o n  
to  th e  p u rpose  o f  the  t r a i n i n g  ( t o  become com peten t in  a system  o f  
b e h a v io r a l  o b s e r v a t i o n ) , and a t r a i n i n g  o u t l i n e  (see  Appendix I )  was 
p ro v id e d  to  th e  o b s e r v e r s .
2 .  An in d iv id u a l  m eeting  w i t h  the  o b s e r v e r s ,  l e d  by th e  
t r a i n e r ,  to  d i s c u s s  th e  b e h a v io r a l  cod ing  sys tem  to  be u sed  and the  
B eh av io r  R ecord ing  Form. A copy o f  each  was p ro v id e d  to  th e  o b s e r v e r s .
3 . The t r a n s p o r t a t i o n  o f  o b s e r v e r s  t o  a nearby  p u b l i c  
seco n d ary  sch o o l  fo r  p r a c t i c e  o b s e r v a t io n  and t o  e s t a b l i s h  an
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agreem ent in d e x ,  as o u t l i n e d  by Becker e t  a l .  (1 9 6 7 ) .  S tu d e n ts  
o b serv ed  i n  t h e  t r a i n i n g  sch o o l  were th e  same age range  a s  the  t a r g e t  
c h i l d r e n  a t  th e  CARE sch o o l  (12 to  18 y e a r s  o f  a g e ) .
4 . The t r a n s p o r t a t i o n  o f  o b s e rv e r s  t o  th e  CARE sch o o l  f o r  a 
3 -h o u r  s y s te m a t ic  time sam pling  o f  s tu d e n t s ,  t h i s  c o n s t i t u t i n g  th e  
p o s t t e s t  e v a l u a t i o n  o f  s tu d e n t  b e h a v io r  i n  th e  c lass ro o m  s e t t i n g .
5. The t r a n s p o r t a t i o n  o f  o b s e rv e rs  to  th e  CARE sch o o l f o r  a 
1 -h o u r  t r a i n i n g  s e s s io n  and a  3 -h o u r  s y s te m a t ic  tim e sam pling  o f  
s t u d e n t s ,  t h i s  c o n s t i t u t i n g  th e  fo l lo w -u p  e v a l u a t i o n  o f  s tu d e n t  
b e h a v io r  i n  th e  c lass ro o m  s e t t i n g .
A t o t a l  o f  e i g h t  o b s e r v e r s  p lu s  one a l t e r n a t e  com ple ted  a l l  
p h a se s  of t r a i n i n g  and o b s e r v a t io n  f o r  a  t o t a l  o f  30.5 h o u rs  o f  o b s e r ­
v a t i o n  fo r  b o th  p o s t t e s t  and fo l lo w -u p  d a ta  c o l l e c t i o n  p e r io d s .
O b se rv e rs  worked by them selves  i n  th e  c lass ro o m  and were i n s t r u c t e d  
n o t  to  re sp o n d  to  th e  s tu d e n t s  (Becker e t  a l . ,  1967). The o b s e rv e r  
t r a i n i n g  r e s u l t s  a re  p r e s e n te d  i n  t a b u l a r  form i n  o rd e r  to  f a c i l i t a t e  
u n d e r s ta n d in g  (se e  T ab les  2 and 3 ) .  N e i th e r  th e  i n v e s t i g a t o r  nor th e  
o b s e rv e r s  knew the  i d e n t i t y  o f  a s tu d e n t  u n t i l  a f t e r  a l l  o b s e r v a t io n s  
f o r  t h a t  c l a s s  had  been  co m ple ted , a t  which tim e the  s tu d e n t  name would 
b e  p ro v id ed  by th e  c lass ro o m  t e a c h e r  a s  a r e s u l t  o f  s tu d e n t  d e s c r i p t i o n s  
p r e v io u s ly  r e c o rd e d  by th e  o b s e r v e r s .  B e h a v io ra l  o b s e r v a t io n  sam ples 
o f  7 m inu tes  were com ple ted  on 54% o f  the  s tu d e n t s  a t  th e  CARE sc h o o l  
on p o s t t e s t i n g  and 59% o f  th e  s tu d e n t s  on fo l lo w -u p  e v a l u a t i o n s .  T h is  
in c lu d e d  1007, o f  t r e a tm e n t  and c o n t r o l  s t u d e n t s .  At th e  tim e o f  the  
fo l lo w -u p  e v a l u a t i o n ,  th r e e  s tu d e n t s  who had a t t e n d e d  th e  CARE sch o o l  
d u r in g  th e  p o s t t e s t  had been  r e t u r n e d  to  a t r a d i t i o n a l ,  g raded
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Table 2
Summary o f  O bserver Agreement During 
L a s t  Phase  P r i o r  to  P o s t t e s t
Column C:
Column B: Number o f Column A
Column A: Number o f agreem ents d iv id e d
Number o f d i s ­ and d i s ­ by
Team agreem ents agreem ents agreem ents column C
1. 94 12 106 .8868
2. 99 7 106 .9340
3. 90 11 101 .8910
4. 123 11 134 .9179
T o ta l 406 41 447 .9083
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secondary  s c h o o l .  O b se rv a t io n s  were made o f  th e s e  s tu d e n t s  i n  t h e i r  
new s c h o o l .
O b se rv a tio n  s c o r in g  was accom plished  by add ing  th e  number o f  
i n a p p r o p r i a t e  b e h a v io r s  r e c o rd e d  f o r  each  o b s e r v a t io n  p e r io d ,  
r e s u l t i n g  in  a t o t a l  n u m e r ic a l  raw s c o r e .  T h is  n u m erica l  raw sc o re  
was used  i n  d a ta  a n a l y s i s .
C oppersm ith  B ehavior 
R a t in g  Form
The B ehav io r R a t in g  Form (C oopersm ith , 1967) was d e s ig n e d  as a 
m easure o f  b e h a v io r s :  "assumed to  be an e x t e r n a l  m a n i f e s t a t i o n  o f  the
p e r s o n 's  p r e v a i l i n g  s e l f - a p p r a i s a l  [ p .  11 The developm ent o f  th e
in s t ru m e n t  in v o lv e d :  "a  s e r i e s  o f  o b s e r v a t io n s  o f  c h i l d  b e h a v io r  in
and o u t  o f  th e  c la s s ro o m , r e p e a t e d  in te r v ie w s  w i th  t e a c h e r s ,  p r i n c i p a l s  
and a  c l i n i c a l  p s y c h o lo g i s t ,  and e v a l u a t i o n s  and d i s c u s s io n s  w i th  a 
r e s e a r c h  com m ittee [ p . 11 ] . "  The BRF i s  a  1 3 - i tem  in s t ru m e n t  w h ere in  
t e a c h e r s  re spond  to  each q u e s t i o n  on a  5 - p o in t  "a lw ays"  to  " n e v e r"  
re sp o n se  fo rm a t .  T e s t - r e t e s t  r e l i a b i l i t y  ov e r  an 8-week p e r io d  was 
.96 (p .  1 1 ) .  C oopersm ith  d e te rm in e d  t h a t  s tu d e n t  b e h a v io r  can be: 
" c o n s i s t e n t l y  o b se rv ed ,  e v a lu a t e d ,  and i n t e r p r e t e d  [ p .  11 ]"  u s in g  
th e  BRF w ith  t e a c h e r s  as o b s e r v e r s .
In  th e  p r e s e n t  i n v e s t i g a t i o n ,  th e  BRF was com pleted  by c la s s ro o m  
te a c h e r s  on a l l  s t u d e n t s  a t t e n d in g  t h e i r  f i r s t - p e r i o d  c l a s s .  T h is  
c l a s s  co rre sp o n d ed  t o  the  tim e  o f  th e  b e h a v io r a l  o b s e r v a t io n s  made by 
t r a i n e d  o b s e r v e r s .  T each e r-co m p le ted  BRFs w ere com ple ted  f o r  b o th  
p o s t t e s t  and fo l lo w -u p  d a ta  c o l l e c t i o n  p e r io d s .  The BRF t o t a l  num eri­
c a l  raw s c o re  s e rv e d  as the  d a ta  u t i l i z e d  i n  th e  s t a t i s t i c a l  t e s t  o f
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h y p o th e s i s  5. In  th e  c a se  o f  p a re n t s  who had more than  one c h i ld  
a t t e n d i n g  th e  CARE school and a ss ig n e d  to  e i t h e r  t r e a tm e n t  or c o n t r o l  
c o n d i t i o n s ,  a f l i p  o f  a c o in  was used to  d e te rm in e  which one o f  th e  
c h i l d r e n  would be c o n s id e re d .
I n  an e f f o r t  to  d e te rm in e  i f  sex  d i f f e r e n c e s  e x i s t e d  on th e
BRF, a l l  fem ales a t t e n d in g  th e  CARE sch o o l who were n o t  p a r t  o f  th e
t r e a tm e n t  c o n d i t io n  (N = 11) were compared to  an equal number of 
randomly s e l e c t e d  male s tu d e n t s  who w ere  a l s o  n o t  p a r t  o f  th e  t r e a t ­
ment group. No s i g n i f i c a n t  sex  d i f f e r e n c e s  w ere found [ J: (20) = 
-0 .8 7 5 3  ] .
As a l l  c lass room  te a c h e r s  (N = 12) were inv o lv ed  in  th e  com­
p l e t i o n  o f  the  B ehav io r R a t in g  Form, a  P earson  Product-Moment
C o r r e l a t i o n  C o e f f i c i e n t  was computed between te a c h e r  re s p o n se  and 
sch o o l  co u n se lo r  re sp o n se  on one s tu d e n t  in  each  t e a c h e r ' s  f i r s t -  
p e r io d  c l a s s  as  a  measure o f  th e  u n i fo r m i ty  o f  r a t i n g  d u r in g  p o s t t e u t  
and fo llo w -u p  e v a lu a t io n s .  R e s u l t s  re v e a le d  a c o r r e l a t i o n  c o e f f i c i e n t  
o f  .96 between c o u n se lo r  r a t i n g s  and te a c h e r  r a t i n g s ,  based  upon t o t a l  
n u m e r ic a l  raw s c o r e  com parisons f o r  p o s t t e s t i n g  and .94 f o r  fo l lo w -u p  
( s e e  T ab les  4 and 5 ) .
S t a t i s t i c a l  A n a ly s is  of D ata  
In  th e  f i n a l  a n a ly s e s  o f  d a t a ,  one c o n t r o l  s c o re  was randomly 
d e l e t e d  from th e  s tu d y  i n  o rd e r  to  p e rm it  th e  s t a t i s t i c a l  com parison  
o f  eq u a l  samples s i z e s .  The fo l lo w in g  advan tages  a r e  l i s t e d  f o r  eq u a l  
sam ple s i z e ,  as p rov ided  by L i (1969):
(a) I t  f a c i l i t a t e s  com puta tion .
(b) I t  m inim izes th e  e f f e c t  o f  h e t e r o g e n e i ty  o f  p o p u la t io n
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Table 3
Summary o f  O bserver Agreement D uring  
T r a in in g  Phase P r i o r  to  
Follow -up
Column C:
Column B: Number o f Column A
Column A: Number of agreem ents d iv id e d
Number o f d i s ­ and d i s ­ by
Team agreem ents agreem ents agreem ents column C
1. 49 11 60 .8166
2. 57 3 60 .9500
3. 48 12 60 .8000
4. 46 14 60 .7666
T o ta l 200 40 240 .8333
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v a r ia n c e s .
(c )  The p r o b a b i l i t y  o f  com m itting  a type  I I  e r r o r  i s  
m inim ized f o r  a g iv e n  t o t a l  number o f  o b s e r v a t io n s  [ p .  197 ] .  
The use  o f  e q u a l  sample s i z e  r e s u l t e d  i n  u s a b le  d a ta  f o r  a 
t o t a l  o f  58 p a r e n t s  and s tu d e n t s  f o r  the  p o s t t e s t  e v a l u a t i o n  and 54 
p a r e n t s  and c h i l d r e n  f o r  th e  fo l lo w -u p  e v a l u a t i o n s .  The l e v e l  o f  
s i g n i f i c a n c e  f o r  t e s t i n g  a l l  h y p o th e se s  was s e t  a t  th e  .05 l e v e l .
The a n a l y s i s  o f  c o v a r ia n c e ,  one-way c l a s s i f i c a t i o n ,  was 
u sed  to  t e s t  a l l  h y p o th e se s .  Age was s e l e c t e d  a s  th e  c o v a r ia n c e  in  
h y p o th e se s  4 and 5 because  o f  r a p id  deve lopm en ta l  changes w hich have 
been  found to  o ccu r  i n  i n d i v i d u a l s  under th e  age o f  20 y e a r s  ( F i t t s ,  
1972b) . Age was s e l e c t e d  a s  th e  c o v a r i a t e  i n  h y p o th e se s  1 th rough  
3 i n  an  a t te m p t  to  red u ce  e r r o r  v a r ia n c e .  The age f o r  p a r e n t s  and 
g u a rd ia n s  ranged  from 22 y e a r s  t o  65 y e a r s .
A na lyses  o f  d a ta  were perform ed  a t  th e  C o lle g e  o f  W ill iam  
and Mary Computer C en te r  u t i l i z i n g  the  M u l t i v a r i a t e  A n a ly s is  o f  
V ariance  Program (MANOVA) (C lyde , 1969), w i th  p re p ro c e s s o r  a s  
deve loped  by Dawson (1 9 7 5 ) .  The p r e p r o c e s s o r  a l lo w s  c o n t r o l  in form a­
t i o n  and d a ta  to  be punched i n  f r e e f i e l d  and th e  c o n t r o l  c a rd s  to  be 
p la c e d  i n  p r a c t i c a l l y  any o rd e r  (p .  2 ) .  The MANOVA program: "can
h an d le  m u l t i p l e  c r i t e r i o n  v a r i a b l e s  w h ile  p e r fo rm in g  e i t h e r  an  
a n a l y s i s  o f  v a r ia n c e  o r  c o v a r ia n c e  [ p .  1 ] . "  D ata were key-punched  
o n to  I n t e r n a t i o n a l  B u s in e s s  Machines (IBM) com puter c a rd s  and  p ro ­
c e s s e d  on an  IBM 370/145 com puter.
C hap ter 4 
R e s u l t s
The purpose  o f  t h i s  i n v e s t i g a t i o n  was to  de te rm in e  th e  e f f e c t s  
o f  th e  Downing (1971) program  o f  p a r e n t  group e d u c a t io n  upon the  
c h i l d r e n  and p a r e n t s  c u r r e n t l y  co m p ris in g  the  s tu d e n t  and p a r e n t  
p o p u la t io n  a t  th e  Chesapeake C en ter  f o r  A l t e r n a t i v e  and R e h a b i l i t a t i v e  
E d u c a t io n ,  l o c a t e d  i n  th e  C i ty  o f  C hesapeake, V i r g i n i a .
There were f iv e  r e s e a r c h  h y p o th e se s  fo rm u la te d  f o r  t h i s  
r e s e a r c h  s tu d y ,  w i th  c o n c lu s io n s  b a se d  upon a com parison  o f  p a r e n ts  
and c h i l d r e n  w i th  exposu re  to  the  Downing (1971) program, e i t h e r  
d i r e c t l y  ( p a r e n t s ) ,  o r  i n d i r e c t l y  ( c h i l d r e n ) ,  w i th  p a r e n t s  and c h i l ­
dren  w i th  no exposu re  to  th e  Downing program. The r e s e a r c h  d e s ig n  
employed i n  t h i s  s tu d y  was an  e x p e r im e n ta l  g r o u p - - c o n t r o l  g roup  w i th  
random ized s u b j e c t s .  P o s t t e s t  and 8-week fo l lo w -u p  d a ta  c o l l e c t i o n  
p e r io d s  were employed. The s t a t i s t i c a l  r e s u l t s  a r e  r e p o r t e d  s e p a r ­
a t e l y  by r e s e a r c h  h y p o th e s i s .
H y p o th es is  1
H y po thes is  1 s t a t e s  t h a t  p a r e n t s  c o m p le tin g  th e  Downing 
(1971) p a r e n t  group e d u c a t io n  program w i l l  d em o n s tra te  a s i g n i f i c a n t l y  
d i f f e r e n t  l e v e l  o f  d e fe n s iv e n e s s  th a n  w i l l  p a r e n t s  no t r e c e i v i n g  the  
Downing program on bo th  p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s .  T h is  
h y p o th e s i s  was t e s t e d  by u s in g  two s c o r e s  from th e  T ennessee  S e l f  
Concept S c a le ;  ( a )  S e l f  C r i t i c i s m  S c o re ,  and (b ) D efens ive  P o s i t i v e  
S co re .  The mean and s t a n d a r d  d e v ia t i o n  SC and DP a re  p r e s e n te d  in
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Tables 6 and 7.
An a n a l y s i s  o f  c o v a r i a n c e ,  one-way c l a s s i f i c a t i o n ,  was 
employed as  th e  s t a t i s t i c a l  te ch n iq u e  to  t e s t  h y p o th e s i s  1. The 
a n a l y s i s  o f  c o v a r ia n c e  te c h n iq u e  was used  to  re d u c e  e r r o r  v a r ia n c e  
due to  chance d i f f e r e n c e s  in  age among p a r e n t s  f o r  b o th  s c o re s  on 
th e  TSCS.
With age o f  p a r e n t  a s  a  c o v a r i a t e ,  a n a l y s i s  o f  c o v a r ian c e  
produced  the  fo l lo w in g  F r a t i o  f o r  p o s t t e s t  and fo llow -up  com pari­
s o n s ,  r e s p e c t i v e l y :  (a )  S e l f  C r i t i c i s m  F = 1 .8 1 2  and 0 .3 0 9 , and
D efens ive  P o s i t i v e  F = 0 .4 9 6  and 0 .3 6 4 . A l l  jf v a lu e s  a r e  n o t  s i g n i ­
f i c a n t  a t  th e  .05 l e v e l  o f  p r o b a b i l i t y .  A d d i t io n a l  in fo rm a t io n  r e l a ­
t i v e  to  th e  a n a l y s i s  o f  c o v a r ia n c e  f o r  h y p o th e s i s  1 has  been  p r e s e n te d  
i n  T ab les  8 and 9.
For h y p o th e s i s  1 , th e  r e s e a r c h  h y p o th e s i s  t h a t  p a re n ts  com­
p l e t i n g  th e  Downing (1971) group program would d i f f e r  s i g n i f i c a n t l y  
from p a r e n t s  n o t  p a r t i c i p a t i n g  i n  the  Dawning group program on two 
m easures o f  d e fe n s iv e n e s s  a t  th e  .05 l e v e l  o f  p r o b a b i l i t y  was r e j e c t e d  
f o r  b o th  p o s t t e s t  and fo l lo w -u p  e v a lu a t iv e  p e r i o d s .  For h y p o th e s i s  1, 
the  n u l l  h y p o th e s i s  was a c c e p te d .
S ta n d a rd  s c o re s  from th e  SC Score o f  th e  TSCS a re  a v a i l a b l e  
in  Appendix K. S tan d a rd  s c o r e s  from th e  DP S c a le  o f  th e  TSCS a r e  
p r e s e n te d  in  Appendix L.
H y p o th e s is  2
R esearch  h y p o th e s i s  2 s t a t e s  t h a t  t h e r e  w i l l  be a  s i g n i f i c a n t  
d i f f e r e n c e  i n  M a n if e s t  A n x ie ty  s c o r e s  between p a r e n t s  co m p le tin g  th e  
Downing (1971) p a r e n t  group e d u c a t io n  program and p a r e n t s  no t
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Table 6
H y p o th es is  1— Summary D ata f o r  E x p er im en ta l  
and C o n tro l  Groups on t h e  S e l f  C r i t i c i s m  
Score  o f  th e  Tennessee  S e l f  
Concept S c a le
Age S e l f c r i t i c i s m
P o s t t e s t  Follow -up 
(n = 29) (n = 27)
P o s t t e s t  
(n = 29)
Follow-up 
(n = 27)
E x p e r im en ta l  group
Mean
S tan d a rd  d e v ia t i o n
38.345 39.630 
8 .160 7.712
52.069
8.345
49.519
9.141
C o n tro l  group
Mean 43.103 44.074 48 .000 51.185
Standard deviation 8.248 8.009 9.381 11.136
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Table 7
H y p o th es is  1— Summary D ata  f o r  E x p e r im en ta l  
and C o n tro l  Groups on th e  D e fen s iv e  
P o s i t i v e  Score  o f  t h e  T ennesssee  
S e l f  Concept S c a le
Age D efen s iv e  p o s i t i v e
P o s t t e s t  Follow -up 
<n = 29) (n = 27)
P o s t t e s t  
(n = 29)
Follow -up 
(n = 27)
E x p e r im en ta l  group
Mean
S tan d a rd  d e v i a t i o n
38.345 39.630 
8 .160  7 .712
49.897
9 .663
52.556
9.768
C o n tro l  group
Mean 43.103 44.074 53 .310  52.259
Standard deviation 8.248 8.009 11.254 10.398
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Table 8
H y p o th e s is  1— One Way A n a ly s is  o f  C ovar iance  
o f  E x p er im en ta l  and C o n tro l  Group Scores  
on th e  S e l f  C r i t i c i s m  Score  o f  th e  
T ennessee  S e l f  Concept S ca le
Source Sum Degrees Level o f
o f of o f Mean s i g n i f i ­
v a r i a t i o n sq u a re s freedom sq u are F cance
P o s t t e s t
Between 141.871 1 141.871 1 .812 0.184
W ith in 4 ,3 0 5 .3 0 5 55 78.278
R eg res s io n 108.563 1 108.563 1 .387 0.244
Follow-up
Between 32 .6 5 6  1 32 .656 0 .309 0 .581
W ith in  5 ,39 6 .4 3 8  51 105.813
R eg re ss io n  0 .377  3. 0.377 0 .004  0 .953
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Table 9
H y p o th es is  1— One Way A n a ly s is  o f  C ovar iance  
o f  E x p e r im en ta l  and C o n tro l  Group Scores 
on th e  D e fen s iv e  P o s i t i v e  S c a le  o f  th e  
T ennessee  S e l f  Concept S ca le
Source
of
v a r i a t i o n
Sum
o f
s q u a re s
Degrees
of
freedom
Mean
sq u a re F
L evel o f  
s i g n i f i ­
c an ce
P o s t t e s t
Between 52.469 1 52.469 0 .496 0 .484
W ith in 5 ,8 2 0 .2 5 4 55 105.823
R eg ress io n 340.631 1 340.631 3 .219 0 .0 7 8
Follow-up
Between 35 .551 1 35.551 0 .364 0 .549
W ith in 4 ,9 7 6 .3 3 6 51 97.575
R eg ress io n 315.519 1 315.519 3 .234 0 .0 7 8
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p a r t i c i p a t i n g  i n  th e  Downing program , as  de te rm in ed  by th e  Bendig 
R e v is io n  of th e  M a n ife s t  A n x ie ty  Sca le  on b o th  p o s t t e s t  and fo l lo w -u p  
e v a lu a t io n s .
An a n a l y s i s  o f  c o v a r ia n c e ,  one-way c l a s s i f i c a t i o n ,  was 
employed as th e  s t a t i s t i c a l  te ch n iq u e  t o  t e s t  h y p o th e s i s  2. The 
a n a l y s i s  o f  c o v a r ia n c e  te c h n iq u e  was u sed  to  reduce  th e  e r r o r  v a r i ­
ance  due to  chance  d i f f e r e n c e s  i n  age among p a r e n t s .  The mean and 
s t a n d a r d  d e v i a t i o n  o f  MAS s c o r e s  a r e  p r e s e n te d  in  T ab le  10.
With age  o f  p a re n t  a s  a c o v a r i a t e ,  an  a n a l y s i s  o f  c o v a r ia n c e s  
o f  p o s t t e s t  Bendig MAS s c o r e s  produced  an  F r a t i o  o f  0 .5 5 2 .  T h is  F 
v a lu e  i s  no t s i g n i f i c a n t  a t  th e  .05 l e v e l  o f  p r o b a b i l i t y .  An a n a l y s i s  
o f  c o v a r ian c e  o f  fo l lo w -u p  B endig  MAS s c o r e s  p roduced  an F r a t i o  o f  
2 .9 6 0 .  This fo l lo w -u p  F v a lu e  i s  a l s o  n o t  s i g n i f i c a n t  a t  th e  .05 
l e v e l  o f  p r o b a b i l i t y .  A d d i t io n a l  in fo r m a t io n  r e l a t i v e  to  th e  a n a l y s i s  
o f  c o v a r ian c e  f o r  h y p o th e s i s  2 has  been p re s e n te d  i n  T able  11. •
For h y p o th e s i s  2, th e  n u l l  h y p o th e s i s  t h a t  no s t a t i s t i c a l l y  
s i g n i f i c a n t  d i f f e r e n c e s  would be found between p a r e n t s  p a r t i c i p a t i n g  
i n  th e  Downing (1971) program  and p a r e n t s  n o t  p a r t i c i p a t i n g  in  the  
Downing program a t  the  .05 l e v e l  o f  p r o b a b i l i t y  was a c c e p te d  f o r  b o th  
p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s .  The r e s e a rc h  h y p o th e s i s  t h a t  
t h e r e  would be s i g n i f i c a n t  d i f f e r e n c e s  betw een th e s e  p a r e n t  groups 
was r e j e c t e d  f o r  b o th  e v a l u a t i o n  p e r io d s .  T o ta l  n u m erica l  raw s c o re s  
from the  Bendig R ev is io n  o f  th e  M an ife s t  A nx ie ty  S c a le  u sed  i n  the  
s t a t i s t i c a l  m a n ip u la t io n  o f  h y p o th e s i s  2 a r e  a v a i l a b l e  in  Appendix M.
H y p o th es is  3
H y p o th e s is  3 s t a t e s  t h a t  p a r e n t s  co m ple ting  th e  Downing (1971)
1 1 0
Table 10
H y p o th es is  2— Summary Data f o r  E xp erim en ta l  
and C o n tro l  Groups on t h e  Bendig 
R ev is io n  o f  th e  T a y lo r  
M a n ife s t  A nx ie ty  
S ca le
Age M a n ife s t  a n x ie ty
P o s t t e s t  Follow -up 
(n = 29) (n -  27)
P o s t t e s t  
Cn = 29)
Follow -up 
(n = 27)
E x p er im en ta l  group
Mean
S tan d a rd  d e v ia t i o n
38 .345  39 .630  
8 .1 6 0  7 .712
69.034
10.020
63.519
10.331
C o n tro l  group
Mean 43 .103  44 .074  65.241 67.037
S tan d a rd  d e v ia t i o n  8 .248  8 .0 0 9  13.471 13.713
Ill
Table 11
H ypo thesis  2— One Way A n a ly s is  o f  C ovariance  
of E x p e r im en ta l  and C on tro l Group 
S c o re s  on th e  Bendig R ev is io n  
o f  th e  T a y lo r  M an ifes t  
A nxie ty  S ca le
Source Sum D egrees Level o f
of o f o f Mean s i g n i f i ­
v a r i a t i o n s q u a r e s freedom s q u a re F cance
P o s t t e s t
Between 75.965 1 75 .965 0.552 0.461
W ithin 7 ,5 6 2 .9 8 4 55 137.509
R eg res s io n 329.282 1 329.282 2.395 0.127
Follow -up
Between 400 .961  1 400.961 2 .960  0 .091
W ithin 6 ,9 0 9 .5 7 0  51 135.482
R e g re s s io n  754.135 1 754.135 5 .566  0 .022
1 1 2
p a r e n t  group e d u c a t io n  program w i l l  r e p o r t  a s i g n i f i c a n t l y  d i f f e r e n t  
l e v e l  o f  p e rc e iv e d  fa m ily  adequacy th a n  w i l l  p a r e n t s  n o t  r e c e iv in g  
th e  Downing program, on b o th  p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s .  The 
Column D, Fam ily  S e l f  S c o re ,  from th e  T ennessee  S e l f  Concept S ca le  
was u sed  to  t e s t  t h i s  h y p o th e s i s .  The mean and s ta n d a rd  d e v ia t io n  
FS s c o re s  a r e  p re s e n te d  in  Table 12.
An a n a l y s i s  o f  c o v a r ia n c e ,  one-way c l a s s i f i c a t i o n ,  was 
employed a s  th e  s t a t i s t i c a l  te ch n iq u e  to  t e s t  h y p o th e s i s  3 . The 
a n a l y s i s  o f  c o v a r ia n c e  te ch n iq u e  was s e l e c t e d  to  reduce  th e  e r r o r  
v a r i a n c e  due to  chance d i f f e r e n c e s  i n  age among p a re n ts  f o r  b o th  
p o s t t e s t  and fo llow -up  e v a lu a t io n  p e r i o d s .
With age o f  p a r e n t  as a c o v a r i a t e ,  an a n a l y s i s  o f  c o v a r i ­
ance  o f  p o s t t e s t  FS s c o r e s  between e x p e r im e n ta l  and c o n t r o l  groups 
p roduced  an F r a t i o  o f  1 .4 3 3 . T h is  F v a lu e  i s  n o t  s i g n i f i c a n t  a t  
th e  .05 l e v e l  o f  p r o b a b i l i t y .  An a n a l y s i s  o f  c o v a r ia n c e  o f  fo llo w -u p  
FS s c o re s  be tw een  e x p e r im e n ta l  and c o n t r o l  groups produced  an F r a t i o  
o f  2 .4 9 4 ,  T h is  fo l lo w -u p  F v a lu e  i s  n o t  s i g n i f i c a n t  a t  th e  .05 l e v e l  
o f  p r o b a b i l i t y .  A d d i t io n a l  in fo r m a t io n  r e l a t i v e  to  th e  a n a l y s i s  o f  
c o v a r ia n c e  f o r  h y p o th e s i s  3 has  b een  p r e s e n te d  i n  Table  13.
For h y p o th e s i s  3 ,  the  r e s e a r c h  h y p o th e s i s  t h a t  p a r e n t s  com­
p l e t i n g  th e  Downing (1971) group program  would r e p o r t  a s i g n i f i c a n t l y  
d i f f e r e n t  l e v e l  o f  p e rc e iv e d  fam ily  adequacy th a n  would p a r e n t s  
p a r t i c i p a t i n g  in  the  Downing program a t  th e  .05 l e v e l  o f  p r o b a b i l i t y  
was r e j e c t e d  f o r  b o th  p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s .  F o r  h y p o th ­
e s i s  3 , th e  n u l l  h y p o th e s i s  was a c c e p te d .  S ta n d a rd  s c o re s  from th e  
FS s c a l e  o f  th e  TSCS h av e  been p r e s e n t e d  in  Appendix N.
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Table 12
H ypo thesis  3— Summary Data f o r  E xperim enta l 
and C ontro l Groups on t h e  Family S e l f  
Score on th e  Tennessee S e lf  
Concept S ca le
Age Family s e l f
P o s t t e s t  Follow-up 
(n = 29) (n = 27)
P o s t t e s t  
(n = 29)
Follow -up 
(n = 27)
E xperim en ta l  group
Mean
S tan d a rd  d e v ia t io n
38.345 39 .630  
8 .160  7 .712
48.310
9.523
49.593
9.283
C o n tro l  group
Mean 43 .103 44 .074 44.897 46 .630
Standard deviation 8.248 8.009 12.184 10.692
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Table 13
H y p o th es is  3— One Way A n a ly s is  o f  C ovariance  
o f  E x p e r im en ta l  and C o n tro l  Group Scores  
f o r  th e  F am ily  S e l f  S core  o f  th e  
T ennessee  S e l f  Concept S ca le
Source
of
v a r i a t i o n
Sum
of
sq u a res
Degrees
of
freedom
Mean
sq u a re F
L eve l o f  
s i g n i f i ­
cance
P o s t t e s t
Between 174.406 1 174.406 1 .433 0 .236
W ith in 6 ,694 .082 55 121.711
R eg re s s io n 6 .809 1 6.809 0 .056 0 .814
Follow-up
Between 238.973 1 238.973 2 .494 0 .120
W ith in 4 ,8 8 6 .7 8 1 51 95.819
R eg re s s io n 326.026 1 326.026 3.403 0 .071
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H y p o th e s is  4
R esearch  h y p o th e s i s  4 s t a t e s  t h a t  a d o le s c e n t  s t u d e n t s  of 
p a r e n t s  co m p le tin g  th e  Downing (1971) p a r e n t  group e d u c a t io n  program 
w i l l  dem onstra te  a  s i g n i f i c a n t l y  low er l e v e l  o f  i n a p p r o p r i a t e  c l a s s ­
room b e h a v io r  th a n  w i l l  a d o le s c e n t  s tu d e n t s  whose p a r e n t s  d id  not 
r e c e i v e  th e  Downing program, on b o th  p o s t t e s t  and fo l lo w -u p  ev a lu ­
a t i o n s .  The t o t a l  num erica l raw sco re  from th e  O b se rv a t io n  Record 
S h ee t  was used  to  t e s t  t h i s  h y p o t h e s i s .  The mean and s t a n d a r d  d e v i­
a t i o n  o f  O b se rv a t io n  Record s c o r e s  a r e  p r e s e n te d  in  T a b le  14.
An a n a l y s i s  o f  c o v a r ia n c e ,  one way c l a s s i f i c a t i o n ,  was 
employed as  th e  s t a t i s t i c a l  te c h n iq u e  to  t e s t  h y p o th e s i s  4 .  The 
a n a l y s i s  o f  c o v a r ia n c e  te ch n iq u e  was used  to  a d ju s t  f o r  p o s s ib le  e r r o r  
v a r ia n c e  due to  chance  d i f f e r e n c e s  in  age among the  s t u d e n t s  on bo th  
p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s .
With age o f  s tu d e n ts  a s  a  c o v a r i a t e ,  an a n a l y s i s  o f  c o v a r i ­
ance  o f  p o s t t e s t  O b se rv a t io n  R ecord  Scores  between e x p e r im e n ta l  and 
c o n t r o l  groups p roduced  an F r a t i o  o f  3 .5 7 8 .  This  F v a l u e  i s  not 
s i g n i f i c a n t  a t  t h e  .05 l e v e l  o f  p r o b a b i l i t y .  An a n a l y s i s  o f  c o v a r i ­
ance o f  fo l lo w -u p  O b se rv a tio n  R ecord  S cores  between e x p e r im e n ta l  and 
c o n t r o l  groups p roduced  an F r a t i o  o f  1 6 .999 . This fo l lo w - u p  F v a lu e  
i s  s i g n i f i c a n t  a t  th e  .05 l e v e l  o f  p r o b a b i l i t y .  A d d i t io n a l  inform a­
t i o n  r e l a t i v e  t o  th e  a n a ly s i s  o f  c o v a r ia n c e  f o r  h y p o th e s i s  4 has b e en  
p r e s e n te d  i n  T a b le  15.
For h y p o th e s i s  4 , th e  r e s e a r c h  h y p o th e s i s  t h a t  a d o le s c e n t  
s t u d e n t s  whose p a r e n t s  com ple ted  th e  Downing (1971) g ro u p  program 
would d em o n stra te  a  s i g n i f i c a n t l y  low er l e v e l  o f  i n a p p r o p r i a t e
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Table 14
H y p o th es is  4— Summary D ata  fo r  E x p er im en ta l  
and C o n tro l  Groups from th e  O b se rv a t io n  
Record Sheet
Age
O b se rv a t io n  
r e c o rd  s h e e t
P o s t t e s t  Follow-up 
(n = 29) (n -  27)
P o s t t e s t  
(n = 29)
Follow-up 
(n = 27)
E x p e r im en ta l  group
Mean 15.000 15 .000 8.862 6 .259
S tan d a rd  d e v ia t io n 1 .336  1.387 6.973 6.174
C o n tro l  group
Mean 15.483 15 .519 12 .552 14 .222
Standard deviation 0.986 1.104 7.781 7.653
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Table 15
H y p o th es is  4— One Way A n a ly s is  o f  Covariance 
o f  E x p e r im en ta l  and C o n tro l  Group Scores 
f o r  t h e  O b se rv a t io n  Record Sheet
;
Source Sum D egrees L eve l o f
o f o f o f Mean s i g n i f i ­
v a r i a t i o n sq u a re s freedom s q u a re F cance
P o s t t e s t
Between 198.674 1 198.674 3 .578 0.064
W ith in 3 ,0 5 3 .8 1 2 55 55.524
R eg re ss io n 2.807 1 2.807 0 .051 0.823
Follow -up
Between 837.049 1 837.049 16 .999 0 .001
W ith in  2 ,5 1 1 .2 5 6  51 49 .240
R e g re s s io n  2.595 1 2 .595  0 .053  0 .819
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c lass ro o m  b e h a v io r  th a n  w i l l  s t u d e n t s  whose p a r e n t s  d id  n o t  p a r t i c i ­
p a te  i n  th e  program a t  th e  .05 l e v e l  o f  p r o b a b i l i t y  was r e j e c t e d  f o r  
th e  p o s t t e s t  e v a lu a t io n  p e r io d .  For th e  p o s t t e s t  e v a l u a t i o n ,  the  
n u l l  h y p o th e s i s  was a c c e p te d .  An in s p e c t io n  o f  mean s c o r e s  f o r  th e se  
groups o f  s tu d e n t s  r e v e a l s  movement i n  the  h y p o th e s iz e d  d i r e c t i o n .
The r e s e a r c h  h y p o th e s i s  t h a t  t r e a tm e n t  s tu d e n t s  would d i s p la y  
a s i g n i f i c a n t l y  low er l e v e l  o f  in a p p r o p r i a t e  b e h a v io r ,  a t  th e  .05 
l e v e l  o f  p r o b a b i l i t y ,  f o r  the  fo l lo w -u p  e v a l u a t i o n  was a c c e p te d .  For 
the  fo l lo w -u p  e v a l u a t i o n ,  the  n u l l  h y p o th e s i s  was r e j e c t e d .  An 
in s p e c t i o n  o f  mean s c o r e s  r e v e a l s  t h a t  t r e a tm e n t  s tu d e n t s  were 
o b se rv ed  to  em it a s i g n i f i c a n t l y  low er l e v e l  o f  i n a p p r o p r i a t e  b e h a v io r  
th a n  were c o n t r o l  s t u d e n t s .
N ie ,  H u l l ,  J e n k in s ,  S t i e n b r e n n e r , and Bent (1975) have n o ted  
t h a t  " t e s t s  o f  s t a t i s t i c a l  s i g n i f i c a n c e  on ly  i n d i c a t e  th e  l i k e l i h o o d  
t h a t  an ob se rv ed  r e l a t i o n s h i p  e x i s t s  . . . th e y  do n o t  t e l l  how 
s t ro n g  th e  r e l a t i o n s h i p  i s  [ p .  222 ] . "  They c o n t in u e  t h a t  a r e l a ­
t i o n s h i p  may be s t a t i s t i c a l l y  s i g n i f i c a n t  b u t  be  la c k in g  i n  s t r e n g t h .  
The s t a t i s t i c  e t a ,  a s  p re s e n te d  by Nie e t  a l .  i s  d e s c r ib e d  a s :
a measure o f  a s s o c i a t i o n  u s e d  when th e  in d ep en d en t  v a r i a b l e  i s  
nom inal l e v e l  and the dependen t v a r i a b l e  i s  i n t e r v a l  o r  
r a t i o  l e v e l .  I t  i s  b a s i c a l l y  an i n d i c a t i o n  o f  how d i s s i m i l a r  
th e  means on th e  dependen t v a r i a b l e  a r e  w i t h i n  th e  c a t e g o r i e s  
o f  the  in d ep en d en t v a r i a b l e .  When th e  means a r e  i d e n t i c a l ,  
e t a  i s  z e ro  [ p . 230 ] .
The s q u a r in g  o f  e t a  p ro v id e s  an  " i n t u i t i v e  i n t e r p r e t a t i o n  [ o f  th e  ] 
p r o p o r t io n  o f  v a r i a n c e  in  the  dependen t v a r i a b l e  e x p la in e d  (o r
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acco u n ted  f o r )  by th e  in d ep en d en t v a r i a b l e  [ p . 230 ]
The e t a  f o r  th e  fo l lo w -u p  e v a lu a t io n  o f  h y p o th e s i s  4 was 
0 .5 0 .  E ta  sq u ared  i s  .2500 , s u g g e s t in g  t h a t  th e  in d e p en d e n t  v a r i a b l e  
a cco u n ts  f o r  25% o f  th e  v a r i a t i o n  i n  th e  dependen t v a r i a b l e  fo r  th e  
fo l lo w -u p  e v a l u a t i o n .  T h is  i n d i c a t e s  t h a t  w h i le  th e  fo l lo w -u p  
e v a l u a t i o n  o f  r e s e a r c h  h y p o th e s i s  4 i n d i c a t e d  a  s t a t i s t i c a l l y  s i g n i ­
f i c a n t  d i f f e r e n c e  betw een  t r e a tm e n t  and c o n t r o l  c o n d i t i o n s ,  in  the  
h y p o th e s iz e d  d i r e c t i o n ,  th e  r e l a t i o n s h i p  a p p e a rs  to  be on ly  m oderate  
i n  s t r e n g t h .
H y po thes is  5
H y p o th es is  5 s t a t e s  t h a t  a d o le s c e n t  s t u d e n t s  whose p a re n ts  
com ple te  th e  Downing (1971) p a r e n t  group e d u c a t io n  program w i l l  d i f f e r  
s i g n i f i c a n t l y  from s tu d e n t s  whose p a r e n t s  do n o t  p a r t i c i p a t e  in  th e  
Downing program  on t e a c h e r - r a t e d  m easures  o f c la ss ro o m  f u n c t io n in g  
f o r  bo th  p o s t t e s t  and fo l lo w -u p  e v a lu a t io n s .  The t o t a l  num erica l  
raw sco re  from the  C oopersm ith  (1967) B ehavior R a t in g  Form was u sed  
i n  the  t e s t  o f  t h i s  h y p o th e s i s .  The BRF means and s ta n d a rd  d e v ia ­
t i o n s  fo r  e x p e r im e n ta l  and c o n t r o l  groups a r e  p r e s e n te d  in  Table 16.
An a n a l y s i s  o f  c o v a r ia n c e ,  one-way c l a s s i f i c a t i o n ,  was 
employed a s  th e  s t a t i s t i c a l  te ch n iq u e  to  t e s t  h y p o th e s i s  5 . The 
a n a l y s i s  o f  c o v a r ia n c e  te ch n iq u e  was used  to  a d j u s t  f o r  p o s s ib le  
e r r o r  v a r i a n c e  due to  chance d i f f e r e n c e s  i n  age  among th e  s tu d e n ts  
on bo th  p o s t t e s t  and fo l lo w -u p  e v a lu a t io n s .
W ith  age o f  s tu d e n t  as a  c o v a r i a t e ,  an  a n a l y s i s  o f  c o v a r ia n c e  
o f  p o s t t e s t  BRF s c o r e s  between e x p e r im e n ta l  and  c o n t r o l  groups p r o ­
duced an  F r a t i o  o f  5 .1 3 9 .  Th is  F va lu e  i s  s i g n i f i c a n t  a t  the .05
1 2 0
Table 16
H y p o th es is  5— Summary D a ta  f o r  E x p er im en ta l  
and C o n tro l  Groups from  th e  B ehavior 
Rating Form
Age
B ehavior R ating  
Form
P o s t t e s t  Fo llow -up  
(n  = 29) (n  = 26)
P o s t t e s t  
(n = 29)
Follow-up 
(n = 26)
E x p er im en ta l  group
Mean
S ta n d a rd  d e v i a t i o n
15.000 15.000 
1.336 1.296
36.552
5.603
31.500
6 .370
C ontro l g roup
Mean 15.483 15.308 39.241 37.423
Standard deviation 0.986 1.158 4.405 6.307
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l e v e l  o f  p r o b a b i l i t y .  An a n a l y s i s  c o v a r ia n c e  o f  fo l lo w -u p  BRF s c o r e s  
between e x p e r im e n ta l  and c o n t r o l  s tu d e n t s  produced  an F r a t i o  o f  
14 .455. T h is  fo l lo w -u p  o f  F v a lu e  i s  s i g n i f i c a n t  a t  th e  .05 l e v e l  
o f  p r o b a b i l i t y .  A d d i t io n a l  in fo rm a t io n  r e l a t i v e  to  th e  a n a l y s i s  o f  
c o v a r ia n c e  f o r  h y p o th e s i s  5 h a s  been  p r e s e n te d  i n  T ab le  17.
For h y p o th e s i s  5 ,  the  r e s e a r c h  h y p o th e s i s  t h a t  a d o le s c e n t  
s tu d e n t s  w i th  p a r e n t s  co m p le tin g  th e  Downing (1971) program w i l l  
d i f f e r  s i g n i f i c a n t l y  from s tu d e n t s  whose p a r e n t s  do n o t  p a r t i c i p a t e  
in  th e  Downing program i s  a c c e p te d  f o r  b o th  p o s t t e s t  and fo l lo w -u p  
e v a l u a t i o n s .  The n u l l  h y p o th e s i s  f o r  bo th  e v a l u a t i o n  p e r io d s  i s  
r e j e c t e d .
For b o th  p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s ,  t re a tm e n t  
s tu d e n t s  were r a t e d  s i g n i f i c a n t l y  lower than  were c o n t r o l  s t u d e n t s .  
S ince h ig h  s c o re s  on 9 o f  th e  13 i tem s  on th e  BRF r e f l e c t  b e h a v io r  
which i s  n o t  f a c i l i t a t i v e  t o  c lass ro o m  f u n c t i o n i n g ,  r e s u l t s  s u g g e s t  
t r e a tm e n t  s tu d e n t s  were viewed by t e a c h e r s  a s  more e f f e c t i v e  in  
t h e i r  c la ss ro o m  f u n c t io n in g .
As b o th  e v a lu a t io n  p e r io d s  r e v e a le d  s i g n i f i c a n t  d i f f e r e n c e s  
betw een t r e a tm e n t  and c o n t r o l  s t u d e n t s ,  th e  s t a t i s t i c  e t a  was 
computed f o r  b o th  e v a l u a t i o n s .  The e t a  f o r  th e  p o s t t e s t  r e s u l t s  was
0 .2 6  w h i le  th e  e t a  f o r  fo l lo w -u p  r e s u l t s  was 0 .4 3 .  S q u a r in g  th e s e  
f i g u r e s  r e s u l t s  in  " c o r r e l a t i o n  r a t i o s  [ Nie e t  a l . ,  1975, p . 230 ] "  
o f  0 .0676  (6.76%) and 0.1849 (18.49% ), r e s p e c t i v e l y .
For h y p o th e s i s  5 ,  th e  r e s e a r c h  h y p o th e s i s  t h a t  a s i g n i f i c a n t  
d i f f e r e n c e  would be found betw een t r e a tm e n t  and  c o n t r o l  s tu d e n t s  was 
a c c e p te d .  The s t r e n g t h  o f  th e  r e l a t i o n s h i p  a t t r i b u t a b l e  to  the
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Table 17
H y p o th es is  5— One Way A n a ly s is  o f  C ovariance  
of  E x p e r im en ta l  and C o n tro l  Group Scores 
on th e  B ehavior R a t in g  Form
Source Sum Degrees L evel o f
o f of o f Mean s i g n i f i ­
v a r i a t i o n s q u a re s freedom sq u a re F cance
P o s t t e s t
Between 127.335 1 127.335 5 .139 0.027
W ith in 1 ,3 6 2 .7 5 4 55 24.777
R eg re s s io n 59.731 1 59.731 2.411 0.126
Follow -up
Between 530.455 1 530.455 14 .455 0 .001
W ith in  1 ,7 9 7 .3 9 0  49 36 .681
Regression 137.369 1 137.369 3.745 0.056
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t r e a tm e n t  f a c t o r  under  c o n s id e r a t io n ,  however, was weak, a l th o u g h  a 
r e l a t i v e  i n c r e a s e  in  s t r e n g t h  was found in  the  fo l lo w -u p  e v a lu a t io n .
S u b je c t iv e  Responses o f  T rea tm en t P a re n ts
A t th e  c o n c lu s io n  o f  the  fo llo w -u p  m e e t in g ,  h e ld  8 weeks 
a f t e r  th e  l a s t  r e g u l a r  group m ee t in g ,  p a re n ts  were asked  s i x  
r a t i o n a l l y - d e r i v e d  q u e s t io n s  f o r  the  purpose  o f  p ro v id in g  p a re n ts  
w i th  o p p o r tu n i ty  to  g ive  d i r e c t  feedback  co n ce rn in g  the  program a t  
a h ig h ly  p e r s o n a l i z e d  l e v e l .  The q u e s t i o n s  g iv e n  to  p a re n ts  w ith  
th e  r e s p o n se s  by p e rc e n ta g e  o f  t o t a l  t r e a tm e n t  group a re  p ro v id ed  
i n  Table  18.
Summary
The r e s u l t s  p r e s e n te d  in  t h i s  c h a p te r ,  p r e s e n te d  by h y p o th e s i s ,  
i n d i c a t e d  t h a t :
H y p o th es is  1 . There  were no s i g n i f i c a n t  d i f f e r e n c e s  between 
p a r e n ts  on two m easures  o f  d e fe n s iv e n e s s  fo r  b o th  p o s t t e s t  and 
fo l lo w -u p  e v a l u a t i o n  p e r io d s .
H y p o th e s is  2 . There  were no s i g n i f i c a n t  d i f f e r e n c e s  between 
p a r e n ts  i n  s e l f - r e p o r t e d  m a n i fe s t  a n x ie ty  f o r  b o th  p o s t t e s t  and 
fo l lo w -u p  e v a l u a t i o n  p e r io d s .
H y p o th e s is  3 . There  were no s i g n i f i c a n t  d i f f e r e n c e s  between 
p a r e n ts  i n  p e rc e iv e d  sense  o f  fam ily  adequacy f o r  bo th  p o s t t e s t  and 
fo l lo w -u p  e v a l u a t i o n  p e r io d s .
H y p o th e s is  4 . No s i g n i f i c a n t  d i f f e r e n c e s  were found i n  the  
number o f  i n a p p r o p r i a t e  b e h a v io r s  o f  c h i ld r e n  f o r  the  p o s t t e s t  e v a lu ­
a t i o n .  The fo l lo w -u p  e v a lu a t io n  o f  c h i ld r e n  r e v e a le d  s i g n i f i c a n t ,  
d i f f e r e n c e s  between the  groups o f  s t u d e n t s .  The s t r e n g t h  o f  t h i s
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Table 18
S u b je c t iv e  Responses o f  Treatm ent P a r e n ts
Q u es tio n Response by p e rc e n ta g e
Yes No
Have you read  any o f  th e
su p p lem en ta ry  t e x t s  b e f o r e
e n t e r i n g  t h i s  group? 3 97
Would you  recommend t h a t  th e s e
g roups  be co n tin u ed ? 100 0
1 book 2 books 3 books 0 books
How many o f th e  supp lem en ta ry
t e x t s  d id  you a c t u a l l y  p u r ­
c h a se  and re a d  i n  th e  l a s t
14 weeks? 28 0 0 72
S tro n g ly S tro n g ly
p o s i t i v e  N e u t r a l n e g a t i v e
What a r e  your f e e l i n g s  ab o u t 
y o u r  group e x p e r ien c e ? 53 47 0
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Table 18 (continued)
Q u es t io n Response by p e rc e n ta g e
P a r a p r o f e s s io n a l  C ounselor
Who would you r a t h e r  head 
t h e s e  d i s c u s s io n  g ro u p s ,  
p a r e n t  p a r a p r o f e s s i o n a l s  
o r  schoo l c o u n s e lo rs ? 0 100
Change
P e rc e n ­
ta g e
What changes would you make f o r  
f u t u r e  p a r e n t  g ro u p s ,  i f  you 
fa v o r  th e  c o n t in u a n c e  of 
t h e s e  g ro u p s?3 The invo lvem ent o f  more
p a r e n t s 53
In c lu d e  c u r r e n t  in fo rm a t io n  
ab o u t v o c a t i o n a l  o p p o r tu n ­
i t i e s  f o r  young p e o p le 46
Make f i r s t  two m ee t in g s  
com pulsory 35
B a r e n t s  co u ld  re sp o n d  more th an  once .
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d i f f e r e n c e  was found to  be on ly  m oderate.
H y p o th es is  5 . S i g n i f i c a n t  d i f f e r e n c e s  were found  in  te rm s 
o f  t e a c h e r - r a t e d  e s t i m a te s  o f  s tu d e n t  f u n c t io n in g  in  th e  c lass ro o m . 
These s i g n i f i c a n t  d i f f e r e n c e s  w ere  found f o r  both p o s t t e s t  and 
fo l lo w -u p  e v a lu a t io n  p e r io d s .  The s t r e n g th  o f  the s i g n i f i c a n t  
d i f f e r e n c e s ,  in  term s o f  the independen t v a r i a b l e s ,  was weak a t  
p o s t t e s t i n g ,  however, a  r e l a t i v e  in c re a se  i n  s t r e n g th  was found in  
th e  fo l lo w -u p  e v a lu a t io n .
Chapter 5
Summary, C o n c lu s io n s ,  L im i ta t io n s ,  Im p l ic a t io n s ,  
and Recommendations
The purpose o f  C hap ter  5 i s  to  p re s e n t  th e  re se a rc h  f in d in g s ,  
by h y p o th e s i s ,  and to  develop  a p p r o p r ia te  c o n c lu s io n s ,  im p l ic a t io n s ,  
and recommendations. L im i ta t io n s  of th e  p re s e n t  i n v e s t i g a t i o n  a re  
a l s o  p re s e n te d  and d is c u s s e d  b r i e f l y .
Summary
Research s tu d ie s  have i l l u s t r a t e d  t h a t  many p a re n ts  respond 
to  th e  b eh av io r  o f  t h e i r  c h i ld r e n  w ith  n e g a t iv e  o r  n e u t r a l  b e h a v io r s .  
D re ik u rs  (1972) h a s  r e f e r r e d  to  th i s  p r e v a i l i n g  mode o f p a r e n t in g  in  
the  U nited  S t a t e s  as  be in g  c en te re d  a round  t r i a l  and e r r o r  l e a r n in g ,  
w i th  l i t t l e  u n d e rs ta n d in g  o f  the  e x te n t  to  which p a re n ts  c o n t r i b u t e  
to  th e  d i f f i c u l t i e s  in  r a i s i n g  t h e i r  c h i ld r e n .
An a l t e r n a t i v e  to  th e  m is ta k e - c e n te re d  approach emphasized 
in  many homes in v o lv e s  th e  p a re n ts  in  r e g u l a r l y  scheduled  m e e t in g s ,  
w i t h i n  a sm all group s e t t i n g .  The s m a l l  group p a r e n t  d i s c u s s io n  
model has  been  viewed by many as  be in g  u n iq u e ly  e f f e c t i v e  i n  
a s s i s t i n g  p a r e n t s  toward a  b e t t e r  u n d e rs ta n d in g  o f  the  r o l e  o f  s e l f -  
c o n ce p t ,  the  e f f e c t s  o f  p o s i t i v e  human r e l a t i o n s h i p s  upon th e  family 
u n i t ,  the  d i s r u p t i v e  e f f e c t s  o f  a n x ie ty  upon human i n t e r a c t i n g  and 
r o l e  pe rfo rm ance , and th e  im portance o f  b a s ic  human l i s t e n i n g  and 
communication s k i l l s .
A program o f  p a r e n t  t r a i n i n g  h a s  been developed by Downing
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(1971) f o r  the  purpose  of p r o v id i n g  sch o o l  c o u n se lo r s  a s y s te m a t ic  
v e h i c l e  f o r  p ro v id in g  e d u c a t io n a l  a s s i s t a n c e  to  p a r e n t s .  The Downing 
program i n c o r p o r a t e s  a s o c i o t e l e o l o g i c a l  v iew  o f  man and draws h e a v i l y  
b u t  n o t  e x c l u s i v e l y  upon p r i n c i p l e s  o f  I n d i v i d u a l  Psychology , a s  
deve loped  by  A d le r  (1930).
An e v a l u a t i o n  o f  t h e  e f f e c t s  o f  th e  Downing (1971) p rogram , 
by the  o r i g i n a l  a u th o r ,  r e v e a l e d  th a t  p a r t i c i p a t i o n  i n  the p a r e n t  
t r a i n i n g  program r e s u l t e d  i n  s i g n i f i c a n t  changes i n  p a r e n ta l  a t t i t u d e s  
tow ard th e  use  o f  c o n t r o l l i n g  te ch n iq u es  w i th  t h e i r  c h i ld r e n .
Downing a l s o  r e p o r t e d  s i g n i f i c a n t  changes i n  p a r e n t a l  e x p re s s io n s  
o f  t r u s t  and r e s p e c t  fo r  t h e i r  c h i l d r e n ,  in c r e a s e d  co n fid en ce  in  
c h i l d  r e a r i n g  p r a c t i c e s ,  and  in c re a s e d  aw areness  o f  th e  em o tio n a l  
needs o f  t h e i r  c h i l d r e n .
While much h as  been w r i t t e n  on th e  r o l e  o f  p a r e n t  group edu ­
c a t i o n  and  i t s  e f f e c t  upon p a r e n t a l  a t t i t u d e s ,  the  r e p o r t s  o f  th e  
e f f e c t s  o f  p a r e n t  group e d u c a t io n  program s upon p e r s o n a l i t y  m easu re s  
o f  p a r e n t s  and th e  b eh av io r  o f  t h e i r  c h i l d r e n  i s  in co m p le te .  I t  was 
th e  p u rp o se  o f  t h i s  i n v e s t i g a t i o n  to  d e te rm in e  th e  e f f e c t  o f  th e  
Downing program upon s e l f - r e p o r t  p e r s o n a l i t y  m easures  p ro v id e d  by  
p a r e n t s  and th e  b e h av io r  o f  th e  o f f s p r i n g  o f  th e se  p a r e n t s  i n  th e  
c la s s ro o m  s e t t i n g .  The s e l e c t i o n  of th e  p a r e n t  p e r s o n a l i t y  v a r i a b l e s  
was b a se d  upon a  rev iew  o f  th e  r e s e a rc h  f in d in g s  o f  p rev io u s  p a r e n t  
group program s.
I n  an a t te m p t  to  m o s t  a c c u r a t e l y  a s s e s s  th e  e f f e c t s  o f  th e  
Downing (1971) program , a c o m p le te ly  random ized  r e s e a r c h  d e s ig n ,  w ith  
p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s ,  was employed. S u b je c ts
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p a r t i c i p a t i n g  in  t h i s  i n v e s t i g a t i o n  were the  p a r e n t s  and c h i l d r e n  
from an a l t e r n a t i v e  e d u c a t io n  f a c i l i t y  i n  th e  T id ew a te r  r e g io n  o f  
V i r g in i a .  T h is  a l t e r n a t i v e  sch o o l  i s  p a r t  o f  a program, i n  i t s  
f i r s t  y e a r ,  to  p ro v id e  e d u c a t io n a l  o p p o r t u n i t i e s  f o r  th o se  s tu d e n t s  
who were u nab le  o r  u n w i l l i n g  to  p ro g r e s s  th rough  more t r a d i t i o n a l  
e d u c a t io n a l  c h a n n e ls .
The Downing (1971) program was in t r o d u c e d  in  Jan u a ry  o f  
1976 and c o n t in u e d  f o r  6 c o n se c u t iv e  weeks. P o s t t e s t i n g  was accom­
p l i s h e d  i n  F eb ruary  1976. The fo l lo w -u p  e v a lu a t io n  was conducted  
8 weeks a f t e r  th e  c o m p le t io n  o f  th e  p a r e n t  program. V a r ia b le  d a ta  
was o b ta in e d  from 58 f a m i l i e s  fo r  th e  p o s t t e s t  e v a lu a t io n  and 54 
f a m i l i e s  f o r  th e  fo l lo w -u p  e v a l u a t i o n  p e r io d .
The s t a t i s t i c a l  te c h n iq u e  s e l e c t e d  f o r  t h i s  i n v e s t i g a t i o n  was 
th e  a n a l y s i s  o f  c o v a r ia n c e ,  one way c l a s s i f i c a t i o n .  S e p a ra te  t e s t s  o f  
each  h y p o th e s i s  were p e rfo rm ed  f o r  p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s .  
The in d ep en d en t v a r i a b l e  in  t h i s  i n v e s t i g a t i o n  was th e  e f f e c t  o f  th e  
Downing (1971) p a r e n t  group program , w i th  com parisons made o f  t r e a t ­
ment and  n o - t r e a tm e n t  g roups o f  p a r e n t s  and c h i l d r e n .  Age o f  p a r e n t  
and c h i l d  se rv ed  a s  th e  c o v a r i a t e  i n  th e  s t a t i s t i c a l  a n a l y s i s .  The 
.05 l e v e l  o f  p r o b a b i l i t y  was used  to  t e s t  a l l  h y p o th e se s .
C onc lu s io n s
The c o n c lu s io n s  o f  th e  p r e s e n t  i n v e s t i g a t i o n  o f  th e  Downing 
(1971) p a r e n t  group e d u c a t io n  program a r e  p r e s e n te d  by h y p o th e s i s .  
H y p o th e s is  1
R esearch  h y p o th e s i s  1 s t a t e d  t h a t  p a r e n t s  p a r t i c i p a t i n g  in  
th e  Downing (1971) p a r e n t  program would d i f f e r  s i g n i f i c a n t l y  from
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p a r e n t s  who d id  n o t  p a r t i c i p a t e  i n  th e  Downing program i n  terms o f  
s e l f - r e p o r t  m easures  o f  d e fe n s iv e n e s s .  M easurements u sed  to  t e s t  t h i s  
h y p o th e s i s  w ere  o b ta in e d  from SC s c o re s  and DP s c o r e s  from the  TSCS. 
The r e s e a r c h  h y p o th e s i s  i n  t h i s  case  was r e j e c t e d  f o r  bo th  S e l f  
C r i t i c i s m  and D efen s iv e  P o s i t i v e  m easures on b o th  p o s t t e s t  and 
fo l lo w -u p  e v a l u a t i o n s .  For h y p o th e s i s  1 ,  th e  n u l l  h y p o th e s i s  was 
a c c e p te d .  Based upon th e s e  r e s u l t s ,  i t  i s  conc luded  t h a t  p a r e n t s  
co m p le tin g  th e  Downing program responded  to  item s on th e  TSCS, which 
have  been  found to  p ro v id e  m easures o f  i n d i v i d u a l  d e f e n s iv e n e s s ,  
i n  a  manner n o t  s i g n i f i c a n t l y  d i f f e r e n t  from p a r e n t s  w ith  no exposure  
to  th e  Downing program . These c o n c lu s io n s  were c o n s i s t e n t  f o r  b o th  
e v a l u a t i o n  p e r io d s .
H y p o th es is  2
R esearch  h y p o th e s i s  2 s t a t e d  t h a t  p a r e n t s  p a r t i c i p a t i n g  i n  
the  Downing (1971) p a r e n t  program would d i f f e r  s i g n i f i c a n t l y  from 
p a r e n t s  who d id  n o t  p a r t i c i p a t e  i n  th e  Downing program i n  terms o f  a 
s e l f - r e p o r t  o f  m a n i f e s t  a n x ie t y .  The measurement u sed  to  t e s t  t h i s  
h y p o th e s i s  was o b ta in e d  from th e  Bendig r e v i s i o n  o f  th e  MAS. The 
r e s e a r c h  h y p o th e s i s  i n  t h i s  c a se  was r e j e c t e d  f o r  b o th  p o s t t e s t  and 
fo l lo w -u p  e v a l u a t i o n s .  For h y p o th e s i s  2 ,  th e  n u l l  h y p o th e s i s  i s  
a c c e p te d .  I t  i s  conc luded  t h a t  p a r e n t s  co m p le tin g  th e  Downing program 
responded  to  i te m s ,  which have been  found to  p ro v id e  a measure o f  
m a n i f e s t  a n x ie ty  i n  a manner n o t  s i g n i f i c a n t l y  d i f f e r e n t  from p a r e n t s  
w i th  no ex p o su re  to  th e  Downing program . T h is  c o n c lu s io n  was con­
s i s t e n t  f o r  b o th  e v a l u a t i o n  p e r io d s .
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H y p o th es is  3
R esearch  h y p o th e s i s  3 s t a t e d  t h a t  p a r e n t s  p a r t i c i p a t i n g  in  
th e  Downing (1971) p a r e n t  program would d i f f e r  s i g n i f i c a n t l y  from 
p a re n ts  who d id  n o t  p a r t i c i p a t e  in  th e  Downing program, i n  term s o f  
a s e l f - r e p o r t  o f  fam ily  adequacy. The measurement used t o  t e s t  
h y p o th e s i s  3 was th e  Column D, FS s c o re  from th e  TSCS. The r e s e a r c h  
h y p o th e s i s  was r e j e c t e d  f o r  b o th  p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n s .  
For h y p o th e s i s  3, the  n u l l  h y p o th e s i s  i s  a c c e p te d .  I t  i s  concluded  
t h a t  p a r e n t s  com ple ting  th e  Downing program responded  to  i te m s ,  
which have  b een  found to  p ro v id e  a m easure o f  fam ily  adequacy , in  a 
manner n o t  s i g n i f i c a n t l y  d i f f e r e n t  from p a r e n t s  w ith  no ex p o su re  
to  th e  Downing program. T h is  c o n c lu s io n  was c o n s i s t e n t  f o r  bo th  
p o s t t e s t  and fo l lo w -u p  e v a lu a t io n  p e r io d s .
H y p o th es is  4
R esearch  h y p o th e s i s  4 s t a t e d  t h a t  th e  c h i l d r e n  o f  p a r e n t s  
p a r t i c i p a t i n g  in  th e  Downing (1971) p a r e n t  program  would e x h i b i t  a 
s i g n i f i c a n t l y  lower l e v e l  o f  in a p p r o p r ia t e  c la s s ro o m  b e h a v io r s  than  
would c h i l d r e n  whose p a r e n t s  d id  n o t  p a r t i c i p a t e  i n  th e  Downing 
program f o r  b o th  p o s t t e s t  and fo l lo w -u p  e v a l u a t i o n  p e r io d s .  The 
r e s e a r c h  h y p o th e s i s  was r e j e c t e d  f o r  th e  p o s t t e s t  e v a lu a t io n ;  however 
th e  fo l lo w -u p  e v a lu a t io n  r e v e a le d  s i g n i f i c a n t  d i f f e r e n c e s  betw een 
th e  two groups in  th e  h y p o th e s iz e d  d i r e c t i o n .  The s t r e n g t h  o f  th e  
in d ep en d en t v a r i a b l e  in  v a r ia n c e  a c c o u n t a b i l i t y  f o r  th e  fo l lo w -u p  
e v a lu a t io n  i s  c o n s id e re d  to  be m o d era te .  I t  i s  concluded  t h a t  c h i l ­
d ren  whose p a r e n t s  p a r t i c i p a t e d  in  th e  Downing program d i f f e r e d  s i g n i ­
f i c a n t l y ,  i n  th e  h y p o th e s iz e d  d i r e c t i o n ,  from c h i l d r e n  whose p a r e n t s
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d id  n o t  p a r t i c i p a t e  i n  th e  Downing program , in  term s o f  c lass ro o m  
b e h a v io r ,  w i th  th e  change o c c u r r in g  sometime a f t e r  th e  com p le tio n  o f  
th e  p o s t t e s t  e v a lu a t io n .
H y p o th es is  5
R esearch  h y p o th e s i s  5 s t a t e d  t h a t  c h i l d r e n  o f  p a r e n t s  p a r t i ­
c i p a t i n g  in  the  Downing (1971) p a r e n t  program would d i f f e r  s i g n i f i ­
c a n t l y  from c h i l d r e n  o f  p a r e n t s  n o t  p a r t i c i p a t i n g  i n  th e  Downing 
program , in  term s o f  t e a c h e r - r a t e d  c lass ro o m  fu n c t io n in g  f o r  bo th  
e v a lu a t io n  p e r io d s .  The r e s e a r c h  h y p o th e s i s  was a c c e p te d  f o r  b o th  
e v a lu a t io n  p e r io d s  w i th  th e  s t r e n g t h  o f  th e  r e l a t i o n s h i p  in c r e a s in g  
over t im e . The l e v e l  o f  s i g n i f i c a n c e  and e s t im a te d  s t r e n g t h  o f  th e  
r e l a t i o n s h i p  fo r  bo th  h y p o th e se s  4 and 5 a r e  c o n s i s t e n t  and in  the  
d i r e c t i o n  h y p o th e s iz e d .  I t  i s  concluded  t h a t  p a r e n t a l  p a r t i c i p a t i o n  
i n  the  Downing program does have a  m easu rab le  e f f e c t  upon the  b e h a v io r  
o f  t h e i r  c h i l d r e n  i n  a c lass room  s e t t i n g  w i th  the  amount o f  v a r ia n c e  
a t t r i b u t a b l e  to  th e  in d ep en d en t v a r i a b l e  in c r e a s in g  over th e  time 
span  o f  8 weeks.
L im i ta t io n s
In  l i g h t  o f  th e  r e s e a r c h  d e s ig n  employed and th e  method o f  
s u b j e c t  s e l e c t i o n ,  th e  f in d in g s  and c o n c lu s io n s  a re  c o n s id e re d  to  be 
g e n e r a l i z a b le  on ly  to  th e  p a r e n t s  and c h i l d r e n  o f  th e  Chesapeake 
A l t e r n a t i v e  School.
Im p l ic a t io n s
An i n t e r p r e t a t i v e  s l a n t  t h a t  the  r e s u l t s  o b ta in e d  i n  t h i s  
i n v e s t i g a t i o n  m ight su g g e s t  i s  t h a t  th e  p o s i t i o n  o f  many prom inen t 
w r i t e r s  i n  th e  f i e l d  o f  p a r e n t  group e d u c a t io n  im ply ing  p e r s o n a l i t y
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changes a s  a r e s u l t  o f  a s u c c e s s f u l  p a re n t  g roup  e d u c a t io n  e x p e r ie n c e  
may be an  o v e rs ta te m e n t  o f  th e  c a s e .  This  f u r t h e r  s u g g e s ts  th e  s e l e c ­
t i o n  o f  p e r s o n a l i t y  m easures  r e f l e c t i n g  b a s ic  inodes o f  re sp o n d in g  in  
a v a r i e t y  o f  s i t u a t i o n s  a s  the  t e s t  o f  p a re n t  g roup  e d u c a t io n  program 
e f f e c t i v e n e s s  p o s s ib ly  to  be in a p p r o p r ia t e  when such a p a r e n t  program 
i s  p r e s e n te d  w i t h i n  a  p r e v e n t iv e  r a t h e r  than  a rem e d ia l  frame o f  
r e f e r e n c e .  The pu rp o se  o f  p a r e n t  e d u c a t io n  p ro g r a m s - - to  p ro v id e  
in fo rm a t io n  in  an  a tm osphere  conducive  to  l e a r n i n g  toward a s p e c i f i ­
c a l l y  s t a t e d  g o a l— does n o t  n e c e s s a r i l y  imply change i n  p e r s o n a l i t y  
fu n c t io n in g .  P rev io u s  r e s e a r c h  u t i l i z i n g  the  Downing (1971) p a r e n t  
group program  found th e  e x p e r ie n c e  to  be e f f e c t i v e  in  b r i n g i n g  abou t 
m easu rab le  a t t i t u d i n a l  change i n  p a r e n t s  in  ways t h a t  a r e  d i r e c t l y  
r e l a t e d  to  th e  p a r e n t - c h i l d  r e l a t i o n s h i p .  I n  a d d i t i o n ,  th e  r e s u l t s  
o f  t h i s  i n v e s t i g a t i o n  w h e re in  two measures o f  t h e  b e h a v io r  o f  c h i l ­
d ren  whose p a r e n t s  p a r t i c i p a t e d  i n  th e  Downing program were found to  
be s i g n i f i c a n t l y  d i f f e r e n t  from c o n t r o l  c h i l d r e n  on a fo l lo w -u p  e v a lu ­
a t i o n  s u g g e s ts  t h a t  th e  p a r e n t  group program d eve loped  by Downing 
can p ro v id e  p a r e n t s  w i th  a s i g n i f i c a n t  e d u c a t io n a l  e x p e r ie n c e ,  mea­
s u ra b le  i n  b o th  p a r e n t s  and o f f s p r i n g .  I t  m ig h t  be f u r t h e r  im p l ie d  
t h a t ,  w i t h i n  th e  l i m i t a t i o n s  o f  t h i s  i n v e s t i g a t i o n ,  th e  Downing 
program h as  a  n e g l i g i b l e  e f f e c t  upon th e  l e v e l  o f  d e f e n s iv e n e s s ,  l e v e l  
o f  a n x ie t y ,  and l e v e l  o f  p e r c e iv e d  fam ily  adequacy  r e p o r t e d  by 
p a r e n t s .
An a l t e r n a t i v e  to  the  s e l f - r e p o r t i n g  o f  p a r e n ts  on s t a n d a r d ­
iz e d  in s t ru m e n ts  a s  th e  b a s i s  o f  program e v a l u a t i o n  would be th e  
i n c l u s i o n  o f  an o p e ra n t  a n a l y s i s  o f  p a r e n t - c h i l d  i n t e r a c t i o n s  w i th in
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th e  home. Such an a n a l y s i s  has  been r e p o r t e d  by Wahl e t  a l .  (1974) 
and may p ro v id e  th e  b a s i s  f o r  much needed b e h a v io r -b a s e d  p a r e n t a l  
c r i t e r i a  m easures  i n  f u tu r e  i n v e s t i g a t i o n s  o f  p a r e n t  group e d u c a t io n  
program e f f e c t i v e n e s s .
Downing (1971) h a s  r e p o r t e d  t h a t  "The u l t i m a t e  e v a lu a t io n  
o f  . . .  a [ p a r e n t  group ] program  would seem to  be a  c h i l d  b e h a v io r  
change i n  the  d e s i r e d  d i r e c t i o n  [ p .  75 ] . "  The r e s u l t s  o f  th e  
p r e s e n t  i n v e s t i g a t i o n  s u g g e s t  t h a t  th e  d e m o n s t ra t io n  o f  such change 
i s  maximized when a fo l lo w -u p  e v a lu a t io n  o f  8 weeks i s  in c o r p o r a te d  
i n t o  th e  b a s i c  r e s e a r c h  d e s ig n ,  th u s  re d u c in g  the  chance  o f  a  type 
I  e r r o r .
Recommendations
The fo l lo w in g  recom m endations f o r  f u t u r e  i n v e s t i g a t i o n s  a re  
su g g e s te d  from th e  r e s u l t s  o f  t h i s  s tu d y :
1. That th e  o p p o r tu n i ty  be c o n t in u e d  f o r  p a r e n t s  to  p a r t i c i ­
p a t e ,  on a  sm a l l  group b a s i s ,  i n  th e  Downing Program f o r  P a r e n t  
T r a in in g  i n  Fam ily  R e l a t io n s h ip  and Management S k i l l s  a t  th e  
Chesapeake A l t e r n a t i v e  School (Downing, 1 9 7 1 ) .
2 . T h a t  f u tu r e  program e v a lu a t io n s  in c o r p o r a te  s p e c i f i c  
b e h a v io r -b a s e d  c r i t e r i a  m easures o f  p a r e n t - c h i l d  i n t e r a c t i o n .
3 .  T ha t a fo l lo w -u p  e v a lu a t io n  p e r i o d  o f  a t  l e a s t  8 weeks 
be in c o r p o r a te d  i n t o  any f u t u r e  d es ig n s  o f  program e v a l u a t i o n .
4 .  T h a t  r e p l i c a t i o n s  o f  t h i s  s tu d y ,  in c lu d in g  the  change 
l i s t e d  i n  Recommendation 2, be conducted  i n  J u n io r  High School and 
E lem en ta ry  School s e t t i n g s .
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D I R E C T I O N S :  Fi l l  in y o u r  n a m e  a n d  o t h e r  i n f o r m a t i o n  o n  t h e  s e p a r a t e  a n s w e r  s h e e t .
T h e  s t a t e m e n t s  in th is  i n v e n to r y  a re  to  help  y o u  d e sc r ib e  y o u r s e l f  as y o u  see  y o u r s e l f .  P lease  a n s w e r  
th e m  as if y o u  w e re  d e s c r ib in g  y o u r s e l f  to  y o u r s e l f . Read ea ch  i tem  c a r e f u l ly ;  th e n  s e le c t  o n e  o f  th e  
five r e s p o n s e s  b e lo w  and  fill in th e  a n s w e r  sp a c e  on th e  s e p a r a te  a n s w e r  s h e e t .
D o n ' t  sk ip  an y  i te m s .  A n s w e r  each  o n e .  Use a s o f t  lead p e n c i l .  Pens  w o n ' t  w o r k .  If y o u  c h a n g e  an 
a n s w e r ,  y o u  m u s t  e rase  t h e  old a n s w e r  c o m p l e t e l y  and  e n t e r  t h e  n ew  o n e .
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1. I have a healthy b o d y ...........................................................................................................................................................................  1
2. I am an attractive person  ..........................................................................................................................................................  2
3. I consider myself a sloppy person  .................................................................................................................................................  3
4. I am a decent sort o f  p e rso n .  .........................................................................................................................................................   4
5. I am an honest p e rso n ...........................................................................................................................................................................  5
6. I am a bad person ....................................................................................................................................................................................  6
7. I am a cheerful p e r s o n ......................................................................................................................................................................... 7
8. I am a calm and easy going p e rso n .  ..............................................................................................................................................  8
9. I am a n o b o d y ..........................................................................................................................................................................................  9
10. I have a family tha t  would always help me in any kind o f  t r o u b l e ........................................................................................ 10
11. I am a mem ber of  a happy f a m i l y ................................................................................................................................................... 11
12. My friends have no confidence in m e .............................................................................    12
13. I am a friendly p e rso n ...........................................................................................................................................................................  13
14. I am popular with m e n ........................................................................................................................................................................  14
15. I am no t interested in what o ther  people d o ................................................................................................................................  15
16. I do not always tell the t r u t h ....................................        16
17. I get angry so m e tim es ...........................................................................................................................................................................  17
18. I like to  look nice and neat all the t i m e ..........................................................................................................................................  18
19. I am full o f  aches and pains  .......................................................................................................................................................  19
20. I am a sick p e r s o n .........................................................................................................................................................    20
21. I am a religious p e r s o n .................................................................................................................................................   21
22. I am a moral f a i l u r e ................................................................................................................................................    22
23. I  am a morally weak p e r s o n ................................................................................................................................................................  23
24. I have a lo t  o f  s e lf -c o n tro l ...................................................................................................................................................................  24
25. I  am a hateful p e r s o n ....................................................   25
26. I am losing m y m in d ..............................................................................................................................................................................  26
27. I am an im portan t  person to  my friends and family  ..............................................................    27
28. I am no t loved by my f a m i l y .............................................................................................................................................................  28
29. I feel th a t  my family doesn’t trust m e ............................................................................................................................................ 29
30. I am popular with w o m e n ...................................................................................................................................................................  30
31. 1 am mad at the whole world  .....................................................................................................    31
32. I am hard to be friendly w i t h .............................................................................................................................................................  32
33. Once in a while I think o f  things too  bad to  talk a b o u t .................................................................     33
34. Sometimes when I am no t feeling well, I am c r o s s ...................................................................................   34
35. I am neither too  fat nor too  th in .................... ..................................................................................................................................  35
36. I like my looks just the way they a r e .........................................................................................................................     36
37. I would like to  change some parts o f  my b o d y .............................................................................................................................  37
38. I am satisfied with my moral b e h a v io r ............................................................................................................................................  38
39. I am satisfied with my relationship to  God   .............................................................................................................................  39
40. I ought to  go to  church m o r e .............................................................................................................................................................  40
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4 1 . 1 am  satisfied  to  be ju st w hat 1 a m . . . . . . . . . . . . . . . . . . . . . . . . . .
4 2 . 1 am ju st as n ice as 1 sh o u ld  b e . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
4 3 . 1  despise m y s e lf . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
4 4 . 1 am satisfied  w ith m y  fam ily re la tio n sh ip s . . . . . . . . . . . . . . . . . . .
4 5 . 1 un derstand m y fam ily as w ell as I s h o u l d . . . . . . . . . . . . . . . . . . .
4 6 . 1 sh ou ld  trust m y fam ily  m o r e . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
4 1 . 1 am as sociab le as I w ant to  h e . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
4 8 . 1  try to  p lease others, bu t I d on 't overd o i t . . . . . . . . . . . . . . . . . . .
4 9 . 1  am n o  good  at all from  a social s ta n d p o in t . . . . . . . . . . . . . . . . . .
5 0 . 1 d o  n o t  like everyone I k n o w . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
5 1 . Once In a w hile, I laugh at a dirty j o k e . . . . . . . . . . . . . . . . . . . . . .
5 2 . 1 am neith er  to o  tall n or to o  s h o r t. . . . . . . . . . . . . . . . . . . . . . . . . .
5 3 . 1 d o n ’t  feel as well as I sh o u ld . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
5 4 . 1 shou ld  have m ore s e x  a p p e a l . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
5 5 . 1 am as religious as I w an t to  b e . . . . . . . . . . . . . . . . . . . . . . . . . . . .
5 6 . 1 wish I cou ld  be m ore tr u s tw o r th y . . . . . . . . . . . . . . . . . . . . . . . . .
5 7 . 1 sh ou ld n 't tell so  m an y l i e s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
5 8 . 1 am as sm art as I w an t to  b e . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
5 9 . 1 am n o t the person I w ould  like to  h e . . . . . . . . . . . . . . . . . . . . . .
6 0 . 1 w ish  I d id n't give u p  as easily a s l  d o . . . . . . . . . . . . . . . . . . . . . .
6 1 . 1 treat m y parents as w ell as I should  (U se  past tense i f  parents are r
6 2 . 1 am to o  sen sitive to  th ings m y fam ily s a y . . . . . . . . . . . . . . . . . . .
6 3 . 1 shou ld  love  m y fam ily  m o r e . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
6 4 . 1  am satisfied  w ith th e w a y  I treat o th er p e o p le . . . . . . . . . . . . . . .
6 5 . 1 shou ld  be m ore p o lite  to  o t h e r s . . . . . . . . . . . . . . . . . . . . . . . . . .
6 6 . 1 o u gh t to  get along b etter  w ith  o th er  p eo p le . . . . . . . . . . . . . . . . .
6 1 . 1  gossip a little  at l im e s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
6 8 , A t tim es I feel like sw e a r in g . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
6 9 . 1 tak e good  care o f  m y se lf p h y sica lly . . . . . . . . . . . . . . . . . . . . . . . .
1 0 . 1  try to  be careful ab ou t m y ap p ea ra n ce . . . . . . . . . . . . . . . . . . . . .
7 1 . 1 o ften  a c t like la m  “ I  thum bs” . . . . . . . . . . . . . . . . . . . . . . . . . .
1 2 . 1 am true to  m y religion in m y everyday l i f e . . . . . . . . . . . . . . . . . .
1 3 . 1 try to  change w hen I k n ow  I'm  d o in g  things th at are wrong
1 4 , [so m e tim es  do very had th in g s. . . . . . . . . . . . . . . . . . . . . . . . . . . . .
7 5 . 1 can alw ays take care o f  m y se lf in  any s i t u a t io n . . . . . . . . . . . . . .
7 6 . 1 take th e  blam e for  th ings w ith o u t gettin g m a d . . . . . . . . . . . . . . .
1 7 . 1 do th ings w ith ou t th inkin g a b ou t th em  f i r s t . . . . . . . . . . . . . . . .
1 8 . 1 try to  p lay (air w ith  m y friends and fa m ily . . . . . . . . . . . . . . . . . .
7 9 . 1 take a  real interest in m y  f a m ily . . . . . . . . . . . . . . . . . . . . . . . . . .
8 0 . 1 give in to  m y parents,(U se past tense i f  parents are n o t  l iv in g ) . , ,
8 1 . 1 try t o  understand th e  o th er  fellow 's p o in t o f  v i e w . . . . . . . . . . .
8 2 . 1 get a long well w ith  o th er  p e o p le . . . . . . . . . . . . . . . . . . . . . . . . . .
8 3 . 1 d o  n o t forgive oth ers e a s i l y . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
8 4 . 1 w ou ld  rather win than lo se  in  a g a m e . . . . . . . . . . . . . . . . . . . . . .
8 5 . H e e l go o d  m ost o f  th e  t im e . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
8 6 . 1 d o  poorly  in sports and g a m e s . . . . . . . . . . . . . . . . . . . . . . . . . . . .
8 7 . 1 am a p o o r  s leep er. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
8 8 . 1 d o  w h a t is  right m o st o f  th e  t i m e . . . . . . . . . . . . . . . . . . . . . . . . .
8 9 . 1 som etim es use unfair m eans to  get a h e a d . . . . . . . . . . . . . . . . . . .
9 6 . 1 have troub le doin g the things th at are r ig h t . . . . . . . . . . . . . . . . .
9 1 . 1 solve  m y problem s q u ite  e a s i l y . . . . . . . . . . . . . . . . . . . . . . . . . . .
9 2 . 1 change m y m ind a l o t . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
9 3 . 1 try  to  run aw ay from  m y p r o b le m s . . . . . . . . . . . . . . . . . . . . . . . .
9 4 . 1 d o  m y share o f  w ork at h o m e . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
9 5 . 1 quarrel w ith  m y fa m i ly . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
9 6 . 1 d o  n o t'a ct like ray fam ily  th inks I s h o u ld . . . . . . . . . . . . . . . . . . .
9 1 . 1 see  g o o d  poin ts in  all th e  people I m e e t . . . . . . . . . . . . . . . . . . . .
9 8 . 1 d o  n o t  feel at ease w ith  o th er p e o p le . . . . . . . . . . . . . . . . . . . . . .
9 9 . 1 fin d  it  hard to  t i  w ith  s tr a n g e rs . . . . . . . . . . . . . . . . . . . . . . . . .
1 0 0 . Once in  a  w hile I p u t o f f  u ntil tom orrow  w hat I ou gh t to  do today
4 1
4 2
4 3
4 4
4 5
4 6
4 7
4 8
4 9
50
51
52
53
54
55
56
51
5 8
59
6 0
61
6 2
6 3
64
65
66
67
68
6 9
10
11
12
73
74
15
16
11
7 8
1 9
8 0
81
8 2
8 3
8 4
8 5
86
87
88
89
9 0
9 1
9 2
9 3
9 4
9 5
9 6
9 1
9 8
9 9
100
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Please place in the block beside each statem ent that response lis ted  below which 
rep resen ts  the m ost accura te  response to each question.
A. Strongly agree D. Slightly d isagree
B. A gree E. D isagree
C. Slightly ag ree  F. Strongly disagree
1. _____  I believe I am  no m ore nervous than most o thers.
2._______  I work under a great deal of tension.
3. _____  I cannot keep my mind on one thing.
4. _____  I am  m ore  sensitive than m ost other people.
5. _____  I frequently find m yself w orrying about something.
6. _____  I am  usually calm  and not easily upset.
7._______  I feel anxiety about something o r  someone alm ost all the tim e.
8._______  I am happy m ost of the tim e.
9. _____  I have periods of such great res tle ssn ess  that I cannot s it long in a chair.
10. _____  I have som etim es felt that difficulties w ere piling up so high that I could
not overcom e them.
11. _____  I find it hard  to keep my mind on a task o r  job.
12. _____  I am  not unusually self-conscious.
13. _____  I am  inclined to take things hard.
14. _____  Life is a stra in  for m e much of the time.
15. _____  At tim es I think I am  no good at all.
16. _____  I am  certainly  lacking in self-confidence.
17. _____  I certainly  feel use less at tim es.
18. _____  I am a high-strung person.
19. _____  I som etim es feel that I am about to go to pieces.
20. _____  I shrink from  facing a c ris is  o r  difficulty.
Appendix C 
Behavior R ecording Sheet
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Name of Student: 
Name o f Teacher: ____
Behavior Recording Sheet 
 __________  Sex:______
Name o f Observer:
Date and Time o f Observation:
D escrip tion:
/ ______ /  76:
Race:
am/pm
Example
15 Sec
 _ A i_Vi _ .
15 Sec
_  —T _ ,___
15 Sec
—  -  J .
Comments 
G. Reading
Comic
Book
2
Appendix D 
B ehav io r R a t in g  Form
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BEHAVIOR RATING FORM (BRF)
Stanley Coopersmith Ph. D,
University of California, Davis 
1967
Does this child adapt easily to new situations, feel comfortable in new set­
tings, enter easily into new activities?
always  usually _____ sometimes seldom_______ never
Does this child hesitate to express his opinions, as evidenced by extreme 
caution, failure to contribute, or a subdued manner in speaking situations?
always  usually _____ sometimes s e l d o m ______ never
Does this child become upset by failures or other strong stresses as evid­
enced by such behaviors as pouting, whining, or withdrawing?
always usually sometimes ______seldom_______ never
How often is this child chosen for activities by his classmates? Is his 
companionship sought and valued?
 always usually sometimes ______seldom never
Does this child become alarmed or frightened easily? Does he become very 
restless or jittery when procedures are changed, exams are scheduled or 
strange individuals are in the room?
 always  usually sometimes ______seldom never
Does this child seek much support and reassurance from his peers or the 
teacher, as evidenced by seeking their nearness or frequent inquiries as to 
whether he is doing well?
_____ always usually sometimes seldom _____ never
When this child is scolded or criticized, does he become either very ag­
gressive or very sullen and withdrawn?
 always  usually  sometimes  seldom never
Does this child deprecate his school work, grades, activities, and work 
products? Does he indicate he is not doing as well as expected?
always  usually  sometimes _____ seldom _____ never
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9. Does this child show confidence and assurance in his actions toward his 
teachers and classmates?
_____ always usually  sometimes seldom never
10, To what extent does this child show a sense of self-esteem, self-respect, 
and appreciation of his own worthiness?
very strong  strong medium  mild weak
11, Does this child publicly brag or boast about his exploits?
always usually  sometimes seldom never
12, Does this child attempt to dominate or bully other children?
always  usually sometimes  seldom never
. 13. Does this child continually seek attention, as evidenced by such behaviors 
as speaking out of turn and making unnecessary noises?
always  usually  sometimes  seldom never
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CARE (Chesapeake C en te r  f o r  A l t e r n a t i v e  and R e h a b i l i t a t i v e  
E duca tion ) o f f e r s  e d u c a t io n a l  f a c i l i t i e s  and programs f o r  th r e e  s tu d e n t  
p o p u la t io n s .
1 . S tu d e n ts  who may o r  may n o t  be su cceed in g  in  the  r e g u la r  
s ch o o l s e t t i n g  because o f  la c k  o f  a b i l i t y ,  l a c k  o f  i n t e r e s t  a n d /o r  
la c k  o f  e d u c a t io n a l  e x p e r ie n c e  s u i t a b l e  to  the  s t u d e n t ,  b u t  who have 
e x p re ssed  and d em o n stra ted  an i n t e r e s t  in  p r e v o c a t io n a l  o r  v o c a t io n a l  
e d u c a t io n .
2 .  S tu d e n ts  who a re  in  danger o f  b e in g  e x p e l l e d  from schoo l 
because  o f  p e r s i s t e n t  o r  sev e re  b e h a v io r  p rob lem s.
3 . Youth who a r e  in  t r o u b le  w i th  the  c o u r t s  and who shou ld  
n o t  go to  j a i l ,  b u t  who a re  n o t  co m p atib le  to  o r  a c c e p ta b le  in  a 
normal sch o o l s e t t i n g ,  o r  who a re  r e tu r n in g  from i n c a r c e r a t i o n  and 
need re a d ju s tm e n t  to  the  r e g u la r  s c h o o l .
The s tu d e n t s  e n t e r i n g  CARE w i l l  have th e  fo l lo w in g  o p t io n s  con­
c e rn in g  t h e i r  e d u c a t io n :
1 . Develop a s k i l l  and e n t e r  th e  w orld  o f  work
2 .  E n te r  w ork -s tudy  program and g ra d u a te
3 .  R e tu rn  to  a r e g u la r  sch o o l  a t  a tim e t h a t  would b e s t  meet 
t h e i r  needs
4 .  P u rsu e  a r e g u l a r  academic program le a d in g  to  g ra d u a t io n
5 .  Seek a l t e r n a t i v e  e d u c a t io n a l  programs o u t s id e  Chesapeake 
P u b l ic  Schools
6. The s tu d e n t  u n w il l in g  o r  unab le  to  make the  n ece ssa ry  
a d ju s tm en t w i l l  face th e  p o s s i b i l i t y  o f  e x p u ls io n  or c o u r t  a c t io n  
t h a t  w i l l  fo rc e  the  p a r e n t s  to  f in d  o th e r  a l t e r n a t i v e s  fo r  the  e d u c a t io n  
o f  t h e i r  c h i l d  o u ts id e  th e  Chesapeake P u b l ic  Schools .
A l l  a c t i v i t i e s  w i l l  be aimed a t  h e lp in g  the  s tu d e n t  choose the  
a p p r o p r ia te  e d u c a t io n a l  o p t io n .  As a r e s u l t ,  c o n t in u a l  fam ily  in v o lv e ­
ment i s  a n t i c i p a t e d  and w i l l  be s t r e s s e d .  The m ajor a c t i v i t i e s  
in c lu d e  the  fo l lo w in g :
1. I n i t i a l  s c r e e n in g ,  p lacem ent, and on-going  d ia g n o s t ic  and 
re m e d ia t io n  s e r v i c e s .
2. I n d iv id u a l i z e d  s tu d e n t  program p lan n in g  w ith  v a ry in g  com­
b in a t io n s  o f  the  fo l lo w in g  programs a v a i l a b l e  to  each s tu d e n t .
a .  P re v o c a t io n a l  o r  v o c a t io n a l  a re a s
(1) Small engine r e p a i r  and au to  mechanics
(2) B u ild in g  t r a d e s
(3) G en era l  shop
(4) E l e c t r i c i t y  and e l e c t r o n i c s
(5) Home Economics
i )  sewing 
i i )  food p r e p a r a t io n  
i i i )  s h o r t  o rd e r  cooking 
iv )  b a ch e lo r  l i v i n g
v) n u rse s  a id  ( in  c o o p e ra t io n  w ith  Red C ross)
b . R eg u la r  and rem edia l a r e a s
(1) Language A rts
(2) Reading
(4) S o c ia l  S tu d ie s
(5) P h y s ic a l  E ducation
(6) Science (1976-1977)
3. P r o v is io n  o f  r e g u la r ly  schedu led  c o u n se l in g  and c o n s u l t iv e  
s e r v ic e s  in  the  fo l lo w in g  a r e a s :
a .  C o u n s e lo r - te a c h e r - s tu d e n t  program development and
m o d i f ic a t io n
b . C o u n se lo r - s tu d e n t  group and in d iv id u a l  s e s s io n s
c .  Family c o u n se l in g  s e s s io n s  e x p lo r in g  p a r e n t a l  and fam ily  
a t t i t u d e s  and r e l a t i o n s h i p s  w ith  a view toward in c r e a s in g  p a r e n t a l  and 
f a m i l i a l  u n d e rs tan d in g  and p ro v id in g  p a re n ts  w i th  e f f e c t i v e  methods o f  
a s s i s t i n g  in  the  a l l e v i a t i o n  o f  e x i s t i n g  s tu d e n t  a n d /o r  fam ily  problem s.
4 . S tu d en ts  w i l l  work on a b e h av io r  m o d if ica tion /im provem en t 
system . When he e n t e r s  CARE he w i l l  c o n t r a c t  to  work on s p e c i f i c  
b e h a v io r s  which a f f e c t  su cc e ss  in  s ch o o l.
5. R eg u la r ly  schedu led  p a re n t  e d u c a t io n  programs.
6. R e g u la r ly  schedu led  s t a f f i n g  c o n fe ren ces  to  e v a lu a te  s tu d e n t  
p ro g re s s  and program m o d i f ic a t io n s .  P a r t i c i p a t i n g  in  the  co n fe ren ces  
w i l l  be a p p r o p r ia te  p e rso n n e l  from the  c e n te r  and r e p r e s e n t a t i v e s  from 
o u ts id e  c o n s u l t iv e  so u rc e s ,
7. C on tac t and c o o p e ra t iv e  working r e l a t i o n s h i p s  w ith  ap p ro ­
p r i a t e  community su p p o rt  s e r v i c e s .  (M ental H ea lth  C e n te r s ,  Family 
S e rv ic e s ,  S o c ia l  S e rv ic e ,  P u b l ic  H e a l th ,  e t  c e t e r a . )
8 . P r o v is io n  o f  o p p o r tu n i t i e s  f o r  s tu d e n ts  to  p a r t i c i p a t e  in  
w ork-s tudy  a c t i v i t i e s .
152
9. L ia iso n  s e r v ic e s  f o r  a p p r o p r ia te  t r a n s i t i o n  o f  s tu d e n t s  
i n t o  w orld  o f  work or r e t u r n  to  a r e g u la r  schoo l program.
10. R eg u la r ly  scheduled  s t a f f  i n - s e r v i c e  programs d i r e c t e d  
toward in c r e a s in g  com petencies  in  d e l iv e r y  o f  s e r v i c e s .
In  summary a s  re g a rd s  the  s tu d e n t ,  a l l  s tu d e n t s  who a re  
acce p ted  a t  CARE w i l l  (a) r e c e iv e  a p p ro p r ia te  d ia g n o s t i c  s e r v i c e s ,
(b) be i d e n t i f i e d  as need ing  an a l t e r n a t i v e  a n d /o r  r e h a b i l i t a t i v e  
e d u c a t io n a l  program, (c) re c e iv e  and p a r t i c i p a t e  in  an i n d iv id u a l ly  
p lanned program o f  s tu d y ,  (d) p a r t i c i p a t e  in  r e g u l a r l y  scheduled  
c o u n se l in g  s e s s i o n s ,  (e) be served  by the  s t a f f  on a  r e g u la r ly  
schedu led  b a s i s  to  e v a lu a te  in d iv id u a l  p ro g re s s  and program 
m o d i f ic a t io n ,  ( f )  be p rov ided  w ith  a p p ro p r ia te  l i a i s o n  s e r v ic e s  
d u r in g  the  p ro c e ss  of le a v in g  CARE, and (g) r e c e iv e  a p p r o p r ia te  
fo llo w -u p  s e r v i c e s  upon e x i t  from the  program.
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J a n u a ry  5 , 1976
Dear P a r e n t s :
In  o rd e r  to  f a c i l i t a t e  com m unication  b e tw een  p a r e n t s ,  and between p a r e n t s  and the 
s c h o o l ,  a  s e r i e s  o f  p a r e n t  d i s c u s s io n  g ro u p s  w i l l  be  i n i t i a t e d .  B eg inn ing  in  
Jan u a ry ,  e ach  group w i l l  m ee t  once a  week f o r  2 h o u r s ,  f o r  seven c o n s e c u t iv e  weeks 
The focus o f  th e s e  m e e t in g s  w i l l  c e n t e r  a round:
(a )  ways of l o o k in g  a t  a d o le s c e n t s  and t h e i r  b e h a v io r
(b) l e a r n in g  a b o u t  c h i ld r e n  and  t h e i r  b e h a v io r
(c )  id e a s  about c h a n g in g  b e h a v io r
(d) d a y - to -d a y  c o n f l i c t s  o r  "w hat happens when we s t i l l  t a n g l e . "
As the  em p h as is  o f  th e se  m e e t in g s  w i l l  be com m unication, i t  i s  im p o r ta n t  t h a t  
th e se  g roups be sch ed u led  a t  the  most c o n v e n ie n t  t im es  f o r  ev ery o n e . Below a re  
s e v e r a l  l i s t e d  proposed m e e t in g  t im e s .  P le a s e  p la c e  a "1" in  th e  tim e b lo c k  t h a t  
would be m ost c o n v en ien t  f o r  you , a "2 "  in  th e  tim e b lo c k  t h a t  would be th e  b e s t  
a l t e r n a t i v e ,  and "3" in  t h e  tim e b lo c k  t h a t  would r e p r e s e n t  a  c o n f l i c t  w i th  your 
schedu le  and  you would be  u n a b le  to  a t t e n d .  A ll  d i s c u s s i o n  m e e t in g s  w i l l  be h e ld  
a t  the  s c h o o l ,  and c o f f e e  an d  t e a  w i l l  be se rv e d .
P le a s e  r e t u r n  t h i s  form t o  th e  schoo l by way of y o u r  c h i l d  no l a t e r  th a n  Jan u a ry  9 
1976. That i s  F r iday  o f  t h i s  week. We w i l l  be s t a r t i n g  th e  m ee t in g s  T uesday , 
January  19, 1976. Thus, i t  i s  im p o r ta n t  t h a t  we r e c e iv e  th e s e  forms back  a s  soon 
a s  p o s s i b l e .
S i n c e r e l y  y o u r s ,
s / s  James R. Sykes
Jam es R. Sykes 
P r o j e c t  S u p e rv is o r
s / s  Lenard  J .  W rig h t
L e n a rd  J .  W righ t 
C o u n se lo r
Number o f  p a r e n t s  a t t e n d i n g :  One   Two___ ______
S chedu ling  p r e f e r e n c e :  T u esd ay  even ing  a t  7 :00 p.m. ___________
Wednesday ev en in g  a t  7 :00  p .m . _________
S a tu r d a y  m orning  a t  10:00 a .m . _________
T uesday  m orning a t  10:00 a .m . __________
Wednesday m orning  a t  10:00 a . m . ‘ ________
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P a re n t  T ra in in g  in  Fam ily R e la t io n s h ip  
an Management S k i l l s
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P a r e n t  T r a in in g  i n  Family R e la t io n s h ip  
and Management S k i l l s  
C h a r le s  J .  Downing, 1971 
C o n te n t  O u t l in e  
The fo l lo w in g  i s  an o u t l i n e  f o r  th e  b a s i c  c o n c e p ts  p r e s e n te d  
i n  th e  " P a re n t  T r a in in g  in  Fam ily  R e l a t i o n s h ip  and Management S k i l l s "  
p rogram . T h is  o u t l i n e  i s  in te n d e d  a s  a  d i s c u s s io n  g u id e  fo r  l e a d e r s .
T h is  program does no t a t t e m p t  to  s p e c i f y  some p a r e n t a l  p r a c t i c e s  
o f  r e l a t i n g  to  a d o le s c e n t s  a s  good and o t h e r s  bad. The r e a l  i s s u e  i s :  
What w i l l  work? Under w hat c o n d i t io n s ?  W ith what a d o le s c e n ts ?  Are 
th e s e  p r a c t i c e s  l i k e l y  to  have th e  long range  e f f e c t s  t h a t  a re  d e s i r e d ?  
T h is  program  does have  some id e a s  ab o u t p a r e n t s  and a d o le s c e n t s .
These a r e  o f f e r e d  f o r  d i s c u s s i o n ,  p r a c t i c e ,  and i f  a p p r o p r i a t e ,  th e  
use  o f  th e  p a r t i c i p a t i n g  p a r e n t s .
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S ess io n  #1 
Ways o f  Looking a t  A d o le sc e n ts  
and T h e ir  B ehav ior 
The m ajo r  pu rposes  o f  t h i s  s e s s io n  i s  to  h e lp  p a re n ts  see 
a d o le s c e n t s  and t h e i r  b e h a v io r  i n  a p o s i t i v e  way. T h e re fo re ,  a  behav­
i o r  c l a s s i f i c a t i o n  system  i s  in t ro d u c e d  to  h e lp  p a r e n t s  p in  p o i n t  how 
t h e i r  a d o le s c e n t  b eh av es .  The id e a  o f  i n d i v i d u a l i t y  i s  r a i s e d  to  
emphasize th e  need f o r  i n d i v i d u a l i z e d  p la n n in g .  The e f f e c t s  o f  p a re n ­
t a l  e x p e c ta t io n s  a re  d is c u s s e d  to  i l l u s t r a t e  the  p o s s ib l e  b e n e f i t s  
and d angers  o f  imposed e x p e c t a t i o n s .  F i n a l l y ,  th e  g o a ls  o f  a d o le s ­
c e n t ' s  b e h a v io r  i s  p r e s e n te d  to  h e lp  p a r e n t s  see th e  pu rposes  o f  
a d o l e s c e n t ' s  b e h a v io r  as  b e in g  h o n o ra b le  f o r  the  most p a r t .
I .  T o le ra b le  v e r s u s  I n t o l e r a b l e  B ehav io r
D e s i r a b le
B ehav io r
T o le ra b le  U n d e s irab le  
B ehavior B ehavior
I n t o l e r a b l e
B ehavior
T r i v i a l  ( S p e c i f i c )  B ehav io r
Examples: A d o le sc e n t  w i th  r e s p o n s i b i l i t i e s  around th e  home
Completes t a s k  Completes t a s k  Dawdles in  R efuses  to
b e fo re  be in g  a f t e r  b e in g  co m p le tin g  com ple te
a sk e d .  a sk e d .  t a s k .  t a s k .
I d e a s :  Most b e h a v io r  o f  a d o le s c e n ts  i s  d e s i r a b l e  a n d /o r
t o l e r a b l e .  I f  p a r e n t s  have t r o u b l e  in  s e e in g  d e s i r a b l e / t o l e r a b l e  
b e h a v io r  i n  t h e i r  o f f s p r i n g ,  th e  a d o le s c e n t s  may have  t r o u b le  i n
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knowing how they  a re  ex p ec ted  to  behave and a c t .
I f  p a r e n t s  c o n c e n t r a te  on u n d e s i r a b le  b e h a v io r ,  they 
may r e i n f o r c e  t h a t  b e h a v io r .  The a d o le s c e n t  may say ,  " I f  they  ex p ec t  
me to  be b a d ,  I  m igh t a s  w e l l  a c t  b a d ."
I I .  The way we ju d g e  b e h av io r  changes from day to  day and a d o le s c e n t  
to  a d o le s c e n t .
The p a r e n t  changes from day to  d a y --g o o d  days and bad d ay s .
The c i r c u m s ta n c e s  c a l l  f o r  d i f f e r e n t  b e h a v i o r s - - c e r t a i n  k in d s  
o f  b e h a v io r  may be d e s i r a b l e / t o l e r a b l e  i n s i d e  th e  home w h ile  c e r t a i n  
o th e r  b e h a v io r  may be more d e s i r a b l e / t o l e r a b l e  o u t s id e  th e  home ( f o r  
d i s c u s s i o n ,  consum ption o f  a l c o h o l i c  b e v e r a g e s ,  smoking, sw e a r in g ,  time 
l i m i t s ,  d a t i n g ,  a t h l e t i c s ,  e t  c e t e r a ) .
The a d o le s c e n t  may have good days  and bad d ay s .  Some a d o le s ­
c e n ts  a re  e a s i e r  t o  g e t  a lo n g  w i th  than o t h e r s .
As a r e s u l t : I t  i s  ve ry  d i f f i c u l t  to  be c o n s i s t e n t  w i th  a d o le s ­
c e n t s .  The more p a r e n t s  l e a r n  a b o u t  a d o l e s c e n t s ,  ab o u t th em se lv e s ,  and 
ab o u t e f f e c t i v e l y  r e l a t i n g  to  t h e i r  t e e n a g e r ,  th e  b e t t e r  the  chance they 
have to  be c o n s i s t e n t .
I I I .  The e x p e c t a t i o n s  t h a t  p a r e n t s  h o ld  f o r  t h e i r  o f f s p r i n g  a re  
im p o r ta n t .
E x p e c ta t io n s  have  a b e t t e r  chance to  be r e a l i z e d  i f  th e y  come 
from some c a r e f u l  p la n n in g  by p a r e n t s ,  and a re  made c l e a r  to  th e  
a d o le s c e n t .
IV. A d o le sc e n t  b e h a v io r  i s  g o a l - d i r e c t e d .
A d o le sc e n ts  w ant to  b e lo n g , to  f e e l  a  p a r t  o f  a group ( th e  
fam ily  i s  one example o f  a g ro u p , th e  p e e r  group a n o th e r )  and to  f e e l
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o th e r s  want them. Everyone l i k e s  to  f e e l  h i s  a c t i v i t i e s  a re  u s e f u l  
and im p o r ta n t .  (See D re ik u rs  [ 1972 ] fo r  a d d i t i o n a l  in fo r m a t io n . )
A d o le scen ts  a l s o  f r e q u e n t ly  f e e l  u n iq u e , and t h a t  a d u l t s  a re  
n o t  u n d e rs tan d in g .  For c lu e s ,  l i s t e n  c a r e f u l l y .  (See G in o t t  [ 1969 ] 
f o r  a d d i t i o n a l  in fo r m a t io n . )
A c t i v i t i e s  need to  have meaning f o r  a  p e rso n .  One g oa l may be 
to  t r y  to  f in d  some meaning in  the  th in g s  he does .
I f  we f e e l  sm all o r  l e s s  Lthan  o t h e r s , we ten d  to  s e t  o u r s e lv e s  
a g a i n s t  o t h e r s .  The a d o le s c e n t  may t r y  to  overpower o r  to  g e t  even.
The a d o le s c e n t  needs a p o s i t i v e  s e l f - c o n c e p t  ( " I 'm  OK").
An id e a  o r  two:
A d o le scen ts  a r e  in d iv id u a l s  a t  th e  peak o f  growth and a re  
i n t e r e s t i n g  to  have a round .
Most o f  t h e i r  b eh av io r  i s  okay.
There may even be some honorab le  g o a ls  behind  t h e i r  m isbe­
h a v io r .
One o f  th e  main jo b s  o f  p a r e n ts  may be to  look fo r  the  
d e s i r a b l e / t o l e r a b l e  b e h a v io r s  and p o s i t i v e l y  r e in f o r c e  those  b e h a v io r s .
A d d i t io n a l  i d e a s :
D iscu ss io n  o f  the  re in fo rce m e n t  paradigm .
P o s i t i v e  R e in fo rcem en t, t h a t  which the  in d iv id u a l  does n o th in g  
to  a v o id ,  o r  does t h in g s  to  a t t a i n  o r p re s e rv e  i t .
N egative  R e in fo rcem en t, one which th e  in d iv id u a l  commonly 
avo ids  o r  abandons.
Reward T r a in in g , th e  in d iv id u a l  p roduces  th e  reward by 
respond ing  in  a manner t h a t  i s  s o c i a l l y  d e s i r a b l e  and r e l e v a n t .
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Avoidance T r a i n i n g , one which th e  i n d i v i d u a l ,  by re sp o n d in g ,  
p re v e n ts  the  appearance  o f  th e  u n p le a s a n t  (n o x io u s)  s t im u lu s .
Omission T r a i n i n g , when the  i n d i v i d u a l  f a i l s  to  make a 
p a r t i c u l a r  re sp o n se ,  p o s i t i v e  re in fo rc e m e n t  o c c u r s ;  t h a t  i s ,  i f  th e  
s p e c i f i e d  response  o c c u r s ,  re in fo r c e m e n t  i s  o m i t te d .  T h is  can be seen  
as  the  p a r e n t a l  w i th h o ld in g  o f  p r i v i l e g e s  f o r  u n d e s i r a b le  b e h a v io r .
Punishment T r a i n i n g , t h e  o c cu r ren c e  o f  some u n p le a s a n t  s t im u lu s  
(nox ious)  c o n t in g e n t  upon the o ccu r ren c e  o f  a s p e c i f i e d  re sp o n se .
S e ss io n  #2 
L ea rn in g  abou t A d o le sc e n ts  
and T h e i r  B ehavior
P a r t  o f  the  d i f f i c u l t y  p a r e n t s  have in  fo c u s in g  upon t o l e r a b l e  
b e h a v io r  o f  th e  o f f s p r i n g  i s  th e  p a r e n t a l  need  to  h e lp  h i s / h e r  
a d o le s c e n t - - b y  chang ing  them. O ften  when p a r e n t s  l e a r n  to  l i s t e n  to  
th e  a d o le s c e n t  they d i s c o v e r  t h a t  t h e i r  son o r  d a u g h te r  r e a l l y  i s  "OK" 
and can be t r u s t e d  t o  so lv e  h i s / h e r  own p rob lem s.
I .  A u th o r i ty  has  a v a r i e t y  o f  d e f i n i t i o n s ,  some o f  which can  be 
h e l p f u l  to  th e  p a r e n t - a d o le s c e n t  r e l a t i o n s h i p .
The u su a l  d e f i n i t i o n s  o f  a u t h o r i t y  in c lu d e :
Power—p o l i c e ,  t e a c h e r s ,  the  c o u r t s .
P o s i t i o n - - p a r e n t s , P r e s i d e n t ,  r e s p o n s i b i l i t y .
E x p e r t i s e —d o c t o r ,  p r o f e s s o r ,  knowledge.
P r o t e c t o r —p a r e n t ,  p r o t e c t o r ,  warmth.
I d e a : I t  may be p o s s ib l e  to  r e t a i n  p a r e n t a l  a u t h o r i t y  w i th o u t
so much use  o f  power.
I I .  A ccep tance  as a c o n ce p t  o f  r e l a t i o n s h i p .
A ccep tance  d e f in e d  a s :  A w i l l i n g n e s s  to  r e c e iv e  a n o th e r
p e rso n  i n t o  a  r e l a t i o n s h i p ,  no s t r i n g s  a t t a c h e d . The need o r  d e s i r e  
to  change o r c o n t r o l  th e  o t h e r  p e rso n  w i l l  p ro b ab ly  e x i s t ,  b u t  in  t h i s  
co n cep t  the  o th e r  pe rson  s t i l l  has  a  p la c e  i n  th e  r e l a t i o n s h i p  even i f  
he does n o t  change o r  su b m it  to  c o n t r o l .  A n e c e s s a ry  p a r t  o f  a cc e p tan c e  
i s  some degree  o f  t r u s t .  A t r u s t  t h a t  the  a d o le s c e n t  p e rc e iv e s  as 
a l lo w in g  him to  "do h i s  own th in g "  a s  much a s  p o s s i b l e .  A t r u s t  t h a t  
a l lo w s  him to  s o lv e  h i s  own problem s whenever p o s s i b l e .
I I I .  P a re n ts  u s u a l ly  do n o t  have enough in fo rm a t io n  abou t t h e i r  
a d o le s c e n t s  to  a l lo w  them to  be a c c e p t in g  and t r u s t i n g .
P a re n ts  need more in fo rm a t io n  abou t th e  a d o le s c e n t ,  in fo rm a t io n  
the  a d o le s c e n t  can  p ro v id e .
P a re n ts  need  more in fo r m a t io n  abou t the  a d o le s c e n t  and h i s  
f e e l i n g s .
P a re n ts  need  more in fo r m a t io n  ab o u t w hat r e i n f o r c e s  an  a d o le s ­
c e n t ' s  b e h a v io r .
IV. R isk  t a k in g  in  com m unication.
Many o f  th e  th in g s  we say t o  a d o le s c e n t s  run  th e  r i s k  o f  
s to p p in g  com munication. Some ways we do t h i s  a re :  Advice g iv in g ,
r e a s s u r a n c e ,  o r d e r in g ,  n a m e - c a l l in g ,  w a rn in g , q u e s t i o n in g ,  m o r a l iz in g ,  
i n t e r p r e t i n g ,  p r a i s i n g ,  chang ing  th e  s u b j e c t ,  and t e a s i n g .
I d e a : Many o f  th e s e  imply t h a t  th e  a d o le s c e n t  shou ld  change th e
way he i s .  B u t,  do peop le  r e a l l y  change because  o t h e r s  t e l l  them to  do
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V. Some ways o f  l i s t e n i n g  to  a d o le s c e n t s .
A tte n d  to  th e  a d o le s c e n t :  I f  he b r in g s  you a q u e s t i o n  t h a t ,
to  him a p p e a rs  im p o r ta n t ,  s to p  what you a re  d o in g ,  be h o n e s t  i f  l i s ­
t e n in g  to  him a t  t h i s  tim e  i s  im p o s s ib le ,  av o id  i n t e r r u p t i o n s ,  l e t  
him th in k .
J u s t  l i s t e n i n g ,  w i th o u t  re sp o n d in g ,  r e s u l t s  in  some r i s k s  a l s o .  
The c h i l d  may assume you ag re e  w i th  him. You may n o t  r e a l l y  u n d e r ­
s ta n d  what he i s  t r y i n g  to  t e l l  you .
V I. O ther ways to  l i s t e n  to  a d o le s c e n t s .
R e f l e c t i o n  o f  f e e l i n g s : Doing so l e t s  th e  c h i l d  know you
h e a r d ,  g iv e s  him a  chance to  c o r r e c t  o r  c l a r i f y ,  and h e lp s  th e  c h i l d  
see  th e  b a s i s  f o r  h i s  b e h a v io r .
Example: A d o le sc e n t—"The te a c h e r  r e a l l y  chewed me o u t  i n  
f r o n t  o f  th e  c l a s s  to d a y ."
P a r e n t— "Sounds l i k e  i t  r e a l l y  em barassed  y o u ."
R e s ta te m en t  o f  i d e a s : T h is  h e lp s  to  be s u re  bo th  p a r e n t  and
a d o le s c e n t  a r e  t a l k i n g  a b o u t  th e  same t h i n g .
Example: A d o le sc e n t—" I  d o n ' t  t h in k  th e  sc h o o l  sh o u ld  t e l l  us
when and where we can smoke when w e 'r e  i n  s c h o o l . "
P a r e n t --"You t h in k  the  sch o o l  shou ld  n o t  be in v o lv e d  
in  e s t a b l i s h i n g  th e  smoking p o l i c y  w i th in  th e  s c h o o l , "
I d e a : I f  we l i s t e n  to  th e  a d o l e s c e n t ,  we may g e t  more i n f o r ­
m a tio n ,  and we may l e a r n  how to  change t h e i r  b e h a v io r  in  ways t h a t  a re  
a c c e p ta b le  to  b o th  p a r t i e s .
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S e s s io n  #3 
L ea rn in g  abou t A d o le sc e n ts  
and T h e i r  B ehavior 
When p a r e n t s  a r e  concerned  w i th  the  b e h a v io r  o f  t h e i r  o f f s p r i n g ,  
they  t y p i c a l l y  have d i f f i c u l t y  i d e n t i f y i n g  the  im p o r tan t  f e e l i n g s  which 
e f f e c t  t h e i r  b e h a v io r .  W ithou t aw areness  o f  th e s e  f e e l i n g s ,  p a r e n t  
b e h a v io r s  can become r e a c t i o n s  which a re  l a t e r  r e g r e t t e d .
I .  I d e n t i f i c a t i o n  o f  f e e l i n g s .
P a re n ts  a r e  encouraged  to  t r y  to  i d e n t i f y  b o th  t h e i r  p rim ary  
and secondary  f e e l i n g s .  Example: We may be r e l i e v e d  t h a t  an o f f s p r i n g
i s  s a f e ,  f e a r f u l  o f  th e  p re v io u s  d a n g e rs ,  and angry  because  the  
a d o l e s c e n t ' s  b e h a v io r  caused  us t o  be f r i g h t e n e d .
P a re n ts  a r e  encouraged  to  ta k e  n o t i c e  o f  th e  e f f e c t s  upon t h e i r  
b e h a v io r  t h a t  t h e i r  f e e l i n g s  have .
P a re n ts  t y p i c a l l y  c o n ce a l  some f e e l i n g s  from c h i l d r e n .  Almost 
as i f  some f e e l i n g s  a r e  bad and sh o u ld  n o t  be shown. Maybe th e  f e e l i n g s  
a r e  n o t  bad , b u t  r a t h e r  the  re sp o n se s  may be i n e f f e c t i v e .
I I .  We can  s t a t e  our f e e l i n g s  a c c u r a t e ly  and le av e  th e  " o f f e n d e r "  
f r e e  to  respond  to  us  by:
I d e n t i f y i n g  o u r  f e e l i n g s :
Owning th e s e  f e e l i n g s ;
Being open w ith  re s p o n se s  from th o se  f e e l i n g s .
E xperim en ting  t o g e th e r  a s  to  more a p p r o p r i a t e  b e h a v io r .
I I I .  C l a r i f i c a t i o n  o f  id e a s  and f e e l i n g s .
C l a r i f i c a t i o n  o f  id e a s  and f e e l i n g s  i s  v e ry  h e l p f u l  to  th e  
fam ily  a s  a  g roup . When we e x p e r ie n c e  f e e l i n g s  we do n o t  l i k e  in
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o u r s e lv e s ,  we o f te n  have t ro u b le  s t a t i n g  those  f e e l i n g s  in  a c l e a r l y  
u n d e rs tan d ab le  way. So the  angry homemaker bangs the  p o ts  and pans 
as  she p re p a re s  d in n e r .  And the  o f fe n d in g  husband goes i n t o  h i s  
s i l e n t  t re a tm e n t .  An a d o le s c e n t ,  unsure  o f  th e  a c c e p t a b i l i t y  and 
r e s p o n s i b i l i t y  o f  growing o ld e r  and becoming i n t e r e s t e d  in  th e  o p p o s i te  
sex ,  checks to  see  i f  Mom f e l t  t h a t  way.
IV. Sources o f  in fo rm a t io n .
P a re n ts  need a l l  the  h e lp  they  can g e t .  They need a l l  the  
in fo rm a t io n  they can g e t ,  abou t them selves and t h e i r  o f f s p r i n g .  The 
most im p o r tan t  source  i s  the  a d o le s c e n t  h im s e l f —_if p a r e n t s  l i s t e n  to  
him. N ext, p a re n ts  can simply observe  the  c h i l d .  I f  p a re n ts  a re  con­
cerned  abou t a s p e c i f i c  b eh av io r  i t  o f t e n  h e lp s  to  observe t h a t  
b eh av io r  ve ry  c a r e f u l l y .  I f  p a re n ts  observe c a r e f u l l y ,  they  may f in d  
the  b eh av io r  does n o t  occur a s  o f te n  o r  as in t e n s e ly  as they  th o u g h t.  
And they can pu t th e  b e h av io r  i n  p e r s p e c t iv e  by o b se rv in g  a l l  the  
b eh av io r  o f  the  c h i l d .
"E xpert"  o p in io n  i s  sometimes h e l p f u l .  Reading ab o u t human 
developm ent i s  a good source  o f  in fo rm a t io n .  C o n su lt in g  w i th  te a c h e r s  
o r  o th e r  group l e a d e r s  who see  more c h i ld r e n  o f  the  same age can a l s o  
be very  encourag ing .
Looking a t  th e  p e r s o n a l  h i s t o r y  o f  the  i n d iv id u a l  a d o le s c e n t  
h as  v a lu e .  His b e h av io r  was p robab ly  le a rn ed  from the  s i g n i f i c a n t  
o th e r s  o r  ev en ts  o f  h i s  l i f e .  Once p a r e n ts  know what r e i n f o r c e s  a 
b e h a v io r ,  they  have a p r e t t y  good s t a r t  a t  changing the  b e h a v io r .
S ess io n  #4 
Id eas  about Changing B ehavior 
I .  Changing b e h a v io r—an e t h i c s  q u e s t io n ,  o r  i s  i t ?
I s  t h e r e  a c o n f l i c t  between a ccep tan ce  and s e t t i n g  ou t to  change 
b e h a v io r .  Once b eh av io r  becomes i n t o l e r a b l e - - p a r e n t s  cannot be a c c e p t ­
ing  anyway. A ccep tance , as  we d e f in e  i t  h e r e ,  means a w i l l in g n e s s  to  
re c e iv e  the  c h i ld  in  th e  fam ily  r e l a t i o n s h i p ,  no s t r i n g s  a t t a c h e d . The 
p la c e  in  the  r e l a t i o n s h i p  i s  s t i l l  t h e r e .  We a re  say ing  to  the  c h i l d ,
" I  w i l l  f in d  some o f  you r b eh av io r  i n t o l e r a b l e  and I  w i l l  a t tem p t to  
change th a t  b e h a v io r .  But even i f  the  b eh av io r  does n o t  change, I  w i l l  
s t i l l  r e s e rv e  a p la ce  fo r  you h e r e - - j u s t  because  you want to  be a p a r t  
o f  t h i s  r e l a t i o n s h i p . "
P a re n ts  t r y  to  te ach  id e a s ,  f a c t s ,  why n o t  t r y  to  teach  
behav ior?
I I .  P lann ing  fo r  b eh av io r  change.
We p la n  to :  Approximate c o n s i s t e n t  p a r e n ta l  b e h av io r ,  d e f in e
b e h a v io r ,  focus on im p o r tan t  b eh av io r  and on t o l e r a b l e / a c c e p ta b l e  
b e h a v io r ,  and to  see what we can do to  h e lp .
Q uestions  to  be a sk e d : What i s  wrong? What i s  r ig h t ?  What
do we have and what do we want? What u s u a l ly  happens nex t?  What can 
be used  as  a re in fo rcem en t?  How can we p la n  some p r a c t i c e  o f  the  
d e s i r e d  behav ior?
I d e a : I f  k id s  a re  w orth  h av in g , i t  might be w orth  spending  a
few m inutes a week fo r  p lan n in g  improvements in  the  r e l a t i o n s h i p .
I I I .  Consequences.
In  a l l  r e l a t i o n s h i p s  th e re  a re  consequences fo r  b eh av io r .
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Consequences a r e :  P a y - o f f ,  r e s u l t s ,  and rew ards . The ev en t  th a t
fo llow s the  b e h a v io r .  " I f  I  do t h i s —then t h i s  f o l lo w s ."
Example: S o c ia l  a t t e n t i o n ,  someone n o t i c in g  me, p r a i s e ,  com­
p l im e n ts ;  new r i g h t s - - c a n  s ta y  up l a t e r ,  can s ta y  ou t a f t e r  d a rk ,  can 
go on t r i p s  a lo n e ;  c o n c re te  re tu rn - -m o n ey , m erchand ise , e t  c e t e r a .
IV. Why u t i l i z e  consequences?
P a re n ts  reward to  s t r e n g th e n  a d e s i r e d  b e h av io r .  They a re  
i n t e r e s t e d  in  changing how an a d o le s c e n t  behaves , how he t a l k s  about 
the  b e h a v io r  i s  n o t so im p o r tan t .  They need good communication s k i l l s  
to  g e t  to  th e  p la ce  where they  know enough and have the  a d o l e s c e n t ' s  
c o o p e ra t io n  i n  changing  b e h a v io r .  How they  p la n  to  reward d e s i r a b l e  
b eh av io r  and to  remove rewards from u n d e s i r a b le  b e h a v io r s —so the  
b eh av io r  w i l l  change.
S earch ing  f o r  consequences—ask: Where d id  he l e a r n  th a t?
What does he g e t  ou t o f  th a t?  What would we do i f  he d id  i t  the
r i g h t  way? I f  he were n o t  doing what he i s ,  what d e s i r a b l e  b eh av io r  
would be a v a i l a b le ?
R u le : Think sm all!  F ind a p a r t  o f  the  b eh av io r  t h a t  he does
r i g h t .  Reward t h a t .  The b ig g e r  th in g s  w i l l  come w ith  t im e .
V. Ideas  t h a t  may h e lp .
A do lescen ts  need o p p o r tu n i t i e s  to  p r a c t i c e  d e s i r a b l e  b e h a v io r s .  
Look a t  a consequence from the  view o f  "does i t  work" and c o n c e n t r a te
on only  one problem a t  a tim e.
Kids do n o t  always have to  be doing th in g s  w orth rew ard ing .
I f  I t  does- n o t  work—back to  the  drawing board . We need more 
d a ta ,  b e t t e r  p la n n in g ,  o r  d i f f e r e n t  consequences.
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S e s s io n  #5 
Id ea s  about Changing B ehavior
Up to  now th e  d is c u s s io n  h a s  focused upon e f f o r t s  to  change 
th e  b eh av io r  o f  a d o le s c e n ts  by p ro c e d u re s  aimed a t  the  a d o le s c e n t  him ­
s e l f .  These e f f o r t s  in c lu d e :  A sk ing  the a d o le s c e n t  to  change h i s
b e h a v io r ,  p a r e n t a l  e x p la n a t io n  and d e m o n s t ra t io n ,  p a r e n t a l  p ro v is io n s  
o f  a c c e p ta b le  a l t e r n a t i v e s ,  o r  th e  m o d i f ic a t io n  o f  b e h av io r  by the  
management o f  consequences. O ther f a c to r s  in f l u e n c e  the  a d o l e s c e n t ' s  
b eh av io r  and t h i s  d i s c u s s io n  w i l l  d e a l  w ith  two o f  th e se :  The
c irc u m stan c es  o f  b e h a v io r  and the p a re n ts  th em se lv es .
I .  Changing b eh av io r  by making changes in  t h e  c irc u m stan c es .
Some beh av io r  i s  more changeab le  by m aking changes in  the 
c irc u m stan c es  than by managing consequences. The b eh av io r  may be so 
t r i v i a l  t h a t  the  removal o f  the  o p p o r tu n i ty  f o r  such b e h av io r  i s  th e  
most e f f i c i e n t  p a re n t  b e h av io r .
A r i s k  i s  in v o lv ed --c h a n g in g  the  s i t u a t i o n  may deny the a d o l e ­
s c e n t  a r e a l i s t i c  e x p e r ie n c e .  P a r e n t s  a re  th e  b e s t  judges  o f  t h i s ,  on 
th e  b a s i s  o f  the  developm ental l e v e l  o f  the o f f s p r i n g  and t h e i r  own 
w i l l in g n e s s  to  a llow  th e  e x p e r ie n c e .  P lann ing  i s  im p o r tan t!
P ro v id e  o p p o r tu n i t i e s  to  p r a c t i c e  d e s i r a b l e  b eh av io r  and w here 
su ccess  i s  l i k e l y .
R e s t r i c t i o n  o r  l i m i t  the chance  o f  e r r o r ,  in  th o se  s i t u a t i o n s  
where the  a d o le s c e n t  i s  n o t  ready f o r  the  p a r t i c u l a r  l e a r n in g  o r  you 
a re  no t ready  to  te ac h .
Reduce the  s t im u lu s  where th e  r e s u l t  o f  too  in te n s iv e  or 
em otiona l t o p ic s  promote " s t i r r i n g ” a c t i o n  r a t h e r  than l e a r n in g  a c t i o n .
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Gear th e  a d o l e s c e n t ' s  c i rc u m s ta n c e s  to  h i s  c a p a c i ty  by p r o ­
v id in g  an  env ironm ent " b u i l t "  to  in c lu d e  th e  a d o le s c e n t .
P lan n in g  w i th  a d o le s c e n t  by p r e p a r in g  him f o r  ch an g es ,  i n  
advance . Help a d o le s c e n t s  to  s t r u c t u r e  t h e i r  th in g s  and l i f e ,  check 
l i s t s ,  c a l e n d a r s ,  and c h a r t s .
I I .  Changing b e h a v io r  by m odeling .
Sometimes th e  a d o le s c e n t  does n o t  p o s s e s s  th e  d e s i r a b l e  b e h a v io r .  
P e rhaps  he does n o t  know how to  do i t !  In  the  developm ent o f  s o c i a l  
competency, f o r  exam ple, the  p a r e n t s  a r e  s i g n i f i c a n t  model f i g u r e s  
f o r  th e  a d o le s c e n t .
I I I .  Changing p a r e n t  b e h a v io r .
I f  p a r e n t s  focus  on t o l e r a b l e / d e s i r a b l e  b e h a v io r s ,  they  deve lop  
a p o s i t i v e  view o f  t h e i r  c h i l d r e n .  One way to  h e lp  i s  to  g e t  more 
in f o r m a t io n ! O bserve! L i s t e n ! Read!
A nother way t h a t  h e lp s  i s  to  lo o k  a t  th e  p e r s o n a l  h i s t o r y  o f  
th e  a d o le s c e n t .  Where d id  he l e a r n  th e  th in g s  he d o es ,  b o th  d e s i r a b l e  
and u n d e s i r a b le ?  What i s  th e  p a y o f f  f o r  th o se  b e h av io rs?  That i s  th e  
c lu e  to  change!
Learn  more abou t y o u r s e l f !
Our v a lu e  system s in f lu e n c e  o u r  o f f s p r i n g !
How do p a r e n t s  see th em se lv e s !
What i s  th e  r e l a t i o n s h i p  betw een p a r e n t  and o f f s p r i n g ,  and can 
th e  p a r e n t  l e t  him be a r e a l l y  s e p a ra te  person?
S e ss io n  #6 
What Happens When We S t i l l  Tangle
A f te r  p a r e n t s  have t r i e d  to  lo o k  a t  t h e i r  o f f s p r i n g ' s  b e h a v io r
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in  some more c r e a t i v e  ways—fo c u s in g  upon th o s e  b e h a v io r s  we l i k e  o r  
can  p u t up w i th .  A f t e r  p a r e n t s  have r e a l l y  t r i e d  to  l i s t e n  to  t h e i r  
k id s .  A f t e r  th ey  have tuned in  to  t h e i r  own f e e l i n g s  and t r i e d  to  
communicate th o se  to  t h e i r  c h i l d r e n  i n  u s a b le  f a s h io n .  A f t e r  th ey  have 
used  th e  l a t e s t  te c h n iq u e s  f o r  managing th e  consequences  o f  th e  
b e h a v io r  o f  t h e i r  o f f s p r i n g .  A f te r  p a r e n t s  have  s tu d ie d  and observed  
and l i s t e n e d  and th o u g h t  ab o u t t h e i r  own e x p e c ta t io n s  o f  th e  k id s .
A f t e r  they  have t r i e d  to  a l t e r  th e  c irc u m s ta n c e s  in  w hich b e h a v io r  
o c cu rs  so t h a t  th e  odds a r e  in  f a v o r  o f  d e s i r a b l e  behavior--THEN 
WHAT HAPPENS?
THEN WE STILL TANGLE AT TIMES!
C o n f l i c t s  between p a r e n t  and a d o le s c e n t  a re  go ing  to  o ccu r  in  
th e  " b e s t "  fa m ily  r e l a t i o n s h i p s  e v e r  b u i l t .  P a r e n t s  do n o t  have to  
f e e l  g u i l t y  because  they  ta n g le  w i th  t h e i r  c h i l d r e n  a t  t im e s .  I f  
th e  c o n f l i c t s  go u n re so lv ed  or a r e  hand led  i n  i n e f f e c t i v e  w ays, th en  
problem s may r e s u l t .
I .  One of th e  means o f t e n  used to  end c o n f l i c t s  i n  th e  fa m i ly ,  i s  
f o r  th e  p a r e n t  t o  i n s i s t  t h a t  h i s  p o s i t i o n  i s  th e  c o r r e c t  one 
and fo r c e  a l l  o th e r s  t o  go a lo n g  w i th  h i s  s o l u t i o n .  C a r ry in g  
o u t  such a s o l u t i o n  o f t e n  in v o lv e s  th e  u se  o f  pun ishm ent.
T h is  r a i s e s  th e  q u e s t io n ,  what does punishm ent do?
Punishm ent te n d s  to  red u ce  th e  t o t a l  r e l a t e d  b e h a v io r  o f  th e  
c h i l d .  T h is  r e s u l t s  in  l e s s  p r a c t i c e  o f  a l l  d e s i r a b l e  b e h a v io r s .
The c h i l d  may become c a u t io u s  around th e  p e rso n  who d e a l s  ou t the  
punishm ent.
Problem  b e h a v io r  te n d s  to  c o n t in u e  a s  long  as  punishm ent i s
connected to the mode and feelings of the parent.
Punishment does n o t  p rov ide  much in fo rm a t io n  about d e s i r a b l e  
b eh av io r .
I f  we use punishm ent o f t e n ,  i t  becomes h a rd  to  use p o s i t i v e  
r e in fo rc e m e n t .
W ell ,  why use punishm ent?
I t  h a s  some immediate e f f e c t s .
I t  h e lp s  the  p a r e n t  r e l e a s e  some te n s io n .
Under c e r t a i n  c o n d i t io n s  i t  can  have l a s t i n g  e f f e c t s .
We do n o t know what e l s e  to  do.
We ty p i c a l l y  p u n ish  to  te ach  the  c h i ld  how to  behave p ro p e r ly ;  
y e t  punishment does n o t  g ive  us much in fo rm a t io n  abou t p ro p e r  b e h a v io r .
I I .  A l t e r n a t iv e s  to  punishm ent.
P ro v id e  o p p o r tu n i t i e s  f o r  d e s i r a b l e  b e h a v io r .
Reward the  d e s i r a b l e  b eh av io r  w i th  p o s i t i v e  consequences.
Use punishment only  w ith  those  b eh av io rs  which a re  com ple te ly  
i n t o l e r a b l e .  And th e n ,  w i th  t h r e a t s ,  begg ing , o r  hedg ing .
E l im in a te  the  d e s i r a b l e  consequences o f  u n d e s i r a b le  b eh av io r .
I I I .  Problem s o lv in g  toward r e s o lv in g  t a n g le s .
Get a l l  p o s s ib le  in fo rm a t io n .
D efine  the  problem ( ta n g le )  c l e a r l y .
Look c a r e f u l l y  a t  the  g o a ls  o f  b eh av io r  (needs) o f  each o f  the  
people  in v o lv ed  in  the  problem . They may a l l  be ho n o rab le  g o a ls .
Look fo r  p o s s ib le  answers t h a t  invo lve  compromise, t h a t  w i l l  
a llow  a l l  p a r t i e s  to  reach  a t  l e a s t  some o f  t h e i r  g o a ls  ( n e e d s ) . There 
i s  u s u a l ly  room fo r  a l l  p a r t i e s  to  "g iv e"  a l i t t l e .
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Keep i n  mind your a t t i t u d e  toward th e  a d o le s c e n t— i s  he o u t  
to  g e t  you o r  i s  he t r y i n g  to  grow, u s in g  th e  a l t e r n a t i v e s  t h a t  he 
see s  a v a i l a b l e .
Try to  in v o lv e  a l l  p a r t i e s  i n  s e a rc h  f o r  r e a so n a b le  a l t e r n a t i v e s .  
When th in g s  b re a k  down, back  to  th e  drawing b o a rd .  More d a t a ,  more 
t a l k ,  more l i s t e n i n g ,  more e f f o r t  to  f in d  a c c e p ta b le  a l t e r n a t i v e s .
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P e rm iss io n  L e t t e r  from Chesapeake P ub lic  
School System
C h e s a p e a k e  Publ ic  School s
School  Adminis trat ion Bui lding  
Post Of f ice  Box 15204 
C hesapeake ,  Virginia 2 3 3 2 0
J a n u a ry  8, 1976
Mr. W ill iam  Cox
School o f  E d u ca tio n
W ashington H all
C o lle g e  o f  W ill iam  and Mary
W ill iam sb u rg , V i r g i n i a  23185
Dear Mr, Cox:
T h is  l e t t e r  g r a n t s  W ill iam  Cox p e rm is s io n  to  co n d u c t ,  a t  th e  Chesapeake 
A l t e r n a t i v e  S ch o o l,  th e  r e s e a r c h  o u t l i n e d  i n  h i s  d i s s e r t a t i o n  p ro p o s a l .
S in c e r e ly .
W. R. N ic h o ls ,  D i r e c to r  o f  Research 
a n d ‘P u p i l  P e rso n n e l  S e rv ic e s
WRN/ijb
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176
T r a in in g  I n s t r u c t i o n s
a .  O bse rve rs  roust r e c e iv e  a l l  t r a i n i n g  b e fo re  r e c o r d in g  a t  
th e  Chesapeake s c h o o l .
b .  T r a in in g  c o n s i s t s  o f  p r a c t i c e  in  th e  use  o f  th e  o b s e r v a ­
t i o n  s h e e t  in  a  c la s s ro o m  s e t t i n g .
1 . Two o b s e r v e r s  w i l l  r a t e  th e  same c h i l d  f o r  a  20 m inu te  
t o t a l ,  and th e n  r e t u r n  to  a  c e n t r a l  o f f i c e  to  compare t h e i r  r a t i n g s  
and d i s c u s s  o b s e r v a t io n  d i f f e r e n c e s  w i th  t h e i r  t r a i n e r .
2 . T r a in in g  w i l l  c o n t in u e  u n t i l  r e l i a b i l i t y  i s  above 80
9
p e r c e n t .  T r a in in g  may be e x p e c te d  to  l a s t , u p  to  two w eeks ,
c .  R e l i a b i l i t y  i s  to  be d e te rm in e d  by d iv id in g  th e  number o f  
ag reem en ts  by the  number o f  ag reem ents  p lu s  d i s a g r e e m e n ts .  An a g r e e ­
ment i s  d e f in e d  a s  a r a t i n g  o f  th e  same b e h a v io r  i n  th e  same o b s e rv a ­
t i o n  i n t e r v a l .
■d. T a rg e t  c h i l d r e n  a t  th e  CARE sc h o o l  w i l l  be ob se rv ed  a 
t o t a l  o f  120 m inu tes  p e r  day , two days p e r  week, f o r  each  e v a l u a t i o n  
p e r i o d .  O b se rv a t io n s  to  be tak en  when th e  t a r g e t  i n d i v i d u a l s  a r e  
in v o lv e d  i n  s e a t  work o r  group d i s c u s s i o n .
e .  Each o b s e r v e r  w i l l  have a  c l i p b o a r d ,  a  s to p w a tc h ,  and a  
r a t i n g  s h e e t .  The o b s e r v e r  w i l l  w atch  f o r  15 seconds and use symbols 
to  r e c o r d  th e  o c c u r re n c e  o f  b e h a v io r s .  In  each  m in u te ,  r a t i n g s  would 
be made i n  3 c o n t in u o u s  15-second  i n t e r v a l s  and th e  f i n a l  15 seconds  to  
com ple te  a  60 second c y c le  would be used  f o r  r e c o r d in g  comments. Each 
b e h a v io r  c a te g o ry  c an  be r a t e d  on ly  once i n  a  15 -second  i n t e r v a l .
Appendix J  
Behavior Coding System
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B e h a v io ra l  Coding C a te g o r ie s
Code A: G ross  M otor. G e t t in g  o u t  o f  s e a t ,  s t a n d in g  up ,
ru n n in g ,  h o p p in g , jum ping , w a lk in g  a ro u n d ,  moving c h a i r ,  e t  c e t e r a .
Code B: O b je c t  N o is e .  Tapping p e n c i l  o r  o t h e r  o b j e c t s ,
c la p p in g ,  ta p p in g  f e e t ,  r a t t l i n g  o r  t e a r i n g  p a p e r ,  th row ing  book on 
d e sk ,  slamming d e sk .  Be c o n s e r v a t iv e ,  on ly  r a t e  i f  you can h e a r  the  
n o is e  when ey es  a r e  c lo s e d .  Do n o t  in c lu d e  a c c i d e n t a l  d ropp ing  o f  
o b j e c t s .
Code C: D is tu rb a n c e  o f  O th e r ' s  P r o p e r ty .  G rabbing  o b j e c t s  o r
w ork, kno ck in g  n e ig h b o r 's  books o f f  d e sk ,  d e s t r o y in g  a n o t h e r ' s  p ro p ­
e r t y ,  p u sh in g  w i th  d esk  (o n ly  r a t e  i f  someone i s  t h e r e ) .  Throwing 
o b j e c t s  a t  a n o th e r  p e rso n  w i th o u t  h i t t i n g  them.
Code D: C o n ta c t .  H i t t i n g ,  k i c k i n g ,  sh o v in g , p in c h in g ,
s l a p p i n g ,  s t r i k i n g  w i th  o b j e c t s ,  th row ing  o b j e c t  which h i t s  a n o th e r  
p e r s o n ,  p o k in g  w i th  o b j e c t ,  b i t i n g ,  p u l l i n g  h a i r ,  to u c h in g ,  p a t t i n g ,  
e t  c e t e r a .  Any p h y s i c a l  c o n t a c t  i s  r a t e d .
Code V: V e r b a l i z a t i o n .  C a r ry in g  on c o n v e r s a t io n s  w i th  o th e r
c h i ld r e n  when i t  i s  n o t  p e r m i t t e d .  Answers t e a c h e r  w i th o u t  r a i s i n g  
hand o r  w i th o u t  b e in g  c a l l e d  on: Making comments o r  c a l l i n g  o u t
C. Madsen, W. B ecker,  & D. Thomas, R u le s ,  p r a i s e ,  and 
ig n o r in g :  Elem ents o f  e lem en ta ry  c la s s ro o m  c o n t r o l ,  J o u r n a l  o f
A p p lied  B e h a v io ra l  A n a ly s is  1968, jL, 139-150.
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remarks when no q u e s t io n s  have been a sk e d ;  c a l l i n g  t e a c h e r ' s  name to  
g e t  h e r  a t t e n t i o n ;  c r y in g ,  sc ream in g , s in g in g ,  w h i s t l i n g ,  la u g h in g ,  
coughing , o r  blow ing lo u d ly .  These re sp o n se s  may be d i r e c t e d  to  
t e a c h e r  o r  c h i l d r e n .
Code T: Turn ing  Around. T urn ing  head o r  head  and body to
look  a t  a n o th e r  p e rso n ,  showing o b je c t s  to  a n o th e r  c h i l d ,  a t t e n d in g  
to  a n o th e r  c h i l d .  Must be a 4 -seco n d  d u r a t io n ,  o r  more th a n  90 
d eg rees  u s in g  desk  as a r e f e r e n c e  p o i n t .  Not r a t e d  u n le s s  s e a t e d .  I f  
t h i s  re sp o n se  o v e r la p s  two time i n t e r v a l s  and canno t be r a t e d  i n  the  
f i r s t  because  i t  i s  l e s s  than  a 4 -seco n d  d u r a t io n ,  th en  r a t e  i n  the  
i n t e r v a l  in  w hich the  end o f  th e  re sp o n se  o c c u rs .
Code G: O ther I n a p p r o p r i a t e  B eh av io r .  Ig n o re s  t e a c h e r ' s
q u e s t i o n  o r  command. Does something d i f f e r e n t  from t h a t  d i r e c t e d  to  do, 
in c lu d in g  m inor m otor b e h a v io r .  P r i n c i p l e ; The c h i l d  in v o lv e s  h im s e l f  
in  a ta s k  t h a t  i s  n o t  a p p r o p r i a t e .  Do n o t  r a t e  when o th e r  in a p p ro ­
p r i a t e  c a t e g o r i e s  a re  m arked.
Code H: Mouthing O b je c ts .  B r in g in g  thumb, f i n g e r s ,  p e n c i l s ,
o r  any o b j e c t  i n  c o n ta c t  w i th  th e  mouth.
Code I :  I s o l a t e  P la y .  N e i th e r  i n i t i a t e s  o r  responds  to  v e r b a l ­
i z a t i o n s  w i th  o th e r  p e o p le ,  engages in  no i n t e r a c t i o n  o f  a n o n v e rb a l  
n a tu r e  w i th  t e a c h e r  o r  s t u d e n t s  (no t r a t e d  i f  w ork ing  to  com ple te  
a s s ig n m e n t ) .
Code Z: A p p ro p r ia te  B eh av io r .  Time on ta s k :  E .g . ,  answers
q u e s t io n s ,  l i s t e n s ,  r a i s e s  hand , works on a ss ig n m e n t .  Must in c lu d e  
whole 15-second  i n t e r v a l  ex cep t  f o r  tu r n in g  around re s p o n se s  o f  l e s s  
than  4 -seco n d  d u r a t i o n .
Appendix K
Tennessee S e l f  Concept S c a le  S e lf  C r i t i c i s m  
Score, S tandard  S c o re s ,  H ypothesis  1
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T ab le  19 
Tennessee S e l f  Concept S ca le  
S e l f  C r i t i c i s m  S co re , 
S tandard  S co res , 
H ypo thesis  1
E xperim en ta l C o n tro l
P os t­
t e s t
Follow-
up
P o s t ­
t e s t
Follow -
up
62 44 52 46
62 41 51 54
66 41 53 36
49 39 52 49
44 64 51 39
48 53 50 34
72 45 45 45
45 66 43 54
53 31 72 43
49 43 43 51
54 48 53 52
51 55 55 57
43 36 38 46
48 52 29 59
57 41 52 44
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Table 19 (continued)
E x p er im en ta l C on tro l
P o s t ­
t e s t
F o llow -
up
P o s t ­
t e s t
Follow -
up
31 39 39 38
49 51 52 53
57 60 43 86
41 54 46 64
49 45 34 52
62 54 53 60
55 57 62 52
48 55 33 72
57 48 53 52
59 51 36 54
53 64 62 39
53 60 44 51
49 43
44 53
Appendix L 
T ennessee  S e l f  Concept S ca le  D efen s iv e  
P o s i t i v e  S co re , S tan d a rd  S c o re s ,  
H y p o th es is  1
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Table 20 
Tennessee S e l f  Concept Sca le  
D efensive  P o s i t i v e  Score , 
S tandard  S co re s ,  
H ypo thesis  1
E xperim en ta l C o n tro l
P o s t ­
t e s t
Follow -
up
P o s t ­
t e s t
Follow-
up
35 52 55 46
47 75 59 48
26 51 33 62
51 57 51 54
65 51 55 49
45 51 49 55
41 61 54 53
52 39 55 48
62 84 21 62
51 59 45 47
45 45 50 66
68 49 49 53
46 59 52 51
53 51 65 31
41 51 51 59
64 60 51 53
Table 20 (continued)
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E xperim enta l C o n tro l
P o s t ­
t e s t
F o llo w -
up
P o s t ­
t e s t
Follow-
up
56 55 55 47
41 41 73 39
68 43 60 51
55 53 53 71
39 47 41 43
50 49 50 62
53 48 68 26
51 47 61 52
49 40 70 67
51 51 45 65
43 50 58 51
46 74
53 43
Appendix M 
Bendig R ev is io n  o f  th e  M an ifes t  Anxiety 
S c a le ,  Raw S c o re s ,  H ypo thesis  2
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Table  21 
Bendig R e v is io n  o f  the M a n if e s t  
A n x ie ty  S c a le ,  Raw S c o re s ,  
H y p o th es is  2
E x p er im en ta l C o n tro l
P o s t ­
t e s t
Fo llow -
up
P o s t ­
t e s t
Follow-
up
56 67 75 57
54 73 84 71
56 69 49 54
77 56 73 95
71 56 60 88
33 59 54 67
66 62 58 67
63 69 71 79
70 72 47 63
71 86 65 48
70 48 48 38
69 75 90 90
69 64 73 74
56 50 65 82
84 72 59 56
81 56 80 53
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Table 21 (continued)
E xperim en ta l C o n tro l
P o s t ­
t e s t
Fo llow -
up
P o s t ­
t e s t
Fo llow -
up
55 60 73 86
65 79 93 60
72 67 59 61
64 71 48 58
73 54 70 65
56 58 62 51
71 54 51 59
61 54 74 68
54 78 88 71
63 44 57 66
52 63 55 80
73 38
53 65
Appendix N 
Tennessee S e l f  Concept S ca le  Family S e l f  
S c o re ,  S tandard  S co res , H y po thes is  3
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Table 22 
Tennessee S e lf  Concept Scale  
Family S e l f  S co re , 
S tandard  S co res , 
H ypo thesis  3
E xperim en ta l C o n tro l
P o s t ­
t e s t
Fo llow -
up
P o s t ­
t e s t
F o llow -
up
32 46 53 46
48 64 42 37
40 45 39 64
39 52 51 48
64 54 48 41
40 53 24 34
52 42 45 51
59 39 50 46
49 53 29 46
45 59 25 50
40 35 49 63
61 40 24 56
45 59 25 45
49 51 68 35
45 26 56 59
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Table 22 (continued)
E xperim enta l C o n tro l
P o s t ­
t e s t
F o llow -
up
P o s t ­
t e s t
Fo llow -
up
41 53 43 48
48 64 48 51
45 39 53 17
77 35 43 41
51 56 45 49
41 50 29 56
39 57 51 56
59 54 72 27
45 56 40 41
59 49 51 50
56 54 53 59
48 54 56 43
41 52
43 34
Appendix 0 
O b se rv a t io n  Record S h e e t ,  Raw S co re s ,  
H y p o th es is  4
193
T ab le  23 
O b se rv a t io n  Record S h e e t ,  Raw 
S c o re s ,  H y p o th es is  4
E xp erim en ta l C o n tro l
P o s t ­
t e s t
Fo llow -
up
P o s t ­
t e s t
Follow-
up
03 05 12 27
08 08 09 11
10 00 09 15
00 00 29 23
14 11 15 33
15 23 08 01
00 00 04 22
08 01 00 09
13 08 13 10
15 02 13 18
10 ' 06 09 11
00 00 22 23
19 12 25 15
10 19 02 17
28 09 19 00
04 00 12 04
03 12 07 12
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Table 23 (continued)
E xperim enta l C o n tro l
P o s t ­
t e s t
Follow
up
P o s t ­
t e s t
Fo llow -
up
03 00 02 16
00 12 14 07
00 06 27 08
03 00 00 13
18 01 15 23
20 10 25 16
09 09 10 11
07 03 13 17
09 10 10 10
10 02 15 12
10 08
08 17
Appendix P 
B ehav io r  R a t in g  Form, Raw S co re s ,  
H y p o th es is  5
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Table 24
B ehav io r R a t in g  Form, Raw S c o re s ,  
H y p o th es is  5
E x p e r im en ta l C o n tro l
P o s t ­
t e s t
Fo llow -
up
P o s t ­
t e s t
Fo llow -
up
45 37 38 35
30 29 46 41
47 30 39 32
43 38 36 47
45 31 38 36
32 25 36 43
33 32 38 33
26 29 40 37
29 21 36 45
32 46 33 40
34 26 29 25
29 28 36 35
33 35 38 40
40 39 38 42
33 30 38 32
31 24 40 38
34 30 45 38
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Table 24 (continued)
E xperim en ta l C o n t ro l
P o s t ­
t e s t
Fo llow -
up
P o s t ­
t e s t
Fo llow -
up
41 32 46 36
36 30 40 44
36 30 35 24
35 28 46 44
40 28 49 48
33 28 38 32
49 50 35 28
36 30 45 45
34 32 42 36
33 38
35 40
36 40
Appendix Q 
B ehavior O bse rve rs
B e h a v io ra l  O bservers
S tephen  F . Burton
C o l le g e  S t a t i o n ,  W il l ia m sb u rg ,  V i r g in i a  
B i l l  Down
C o lle g e  S t a t i o n ,  W il l ia m sb u rg ,  V i r g in i a  
B a rb a ra  Logan
C o lle g e  S t a t i o n ,  W il l ia m sb u rg ,  V i r g in i a  
J a n ic e  M a rsh a l l
C o l le g e  S t a t i o n ,  W ill ia m sb u rg ,  V i r g in i a  
Debbie M i l l s
C o l le g e  S t a t i o n ,  W il l ia m sb u rg ,  V i r g in i a  
Ginny Ramsey
C o l le g e  S t a t i o n ,  W il l ia m sb u rg ,  V i r g in i a  
B arbara  Savage
C o l le g e  S t a t i o n ,  W il l ia m sb u rg ,  V i r g i n i a  
Dan T horn ton
C o l le g e  S t a t i o n ,  W ill ia m sb u rg ,  V i r g i n i a  
Sarah Gay W ilk in s
W a lle r  M i l l  Road, W il l ia m sb u rg ,  V i r g i n i a
Appendix R.
Follow -up L e t t e r  to  A l l  P a r e n ts
l^&cfcako o^nlot fin dttelnative 
a nd tv ftdttcalim
920JUruttonan (Read 
fflAaiafieaAe, ’Viiyirxia 
23323
Dear P a re n ts :
S in c e  t h e  r e t u r n  to  school fo l lo w in g  th e  C hris tm as v a c a t io n ,  a  s e r i e s  o f  
p a r e n t  d i s c u s s io n  groups have been h e ld  w i th  a number o f  p a r e n ts  w ith  
c h i l d r e n  a t t e n d in g  th e  Chesapeake A l t e r n a t i v e  Schoo l.
In  an e f f o r t  t o  de te rm ine  i f  t h e s e  programs were b e n e f i c i a l  to  th e  p a r e n ts  
and c h i ld r e n ,  an  e v a lu a t io n  p la n  was d e v ise d  which r e q u i re d  th e  p a r t i c i p a t i o n  
o f  a  number o f  p a re n t s  who were n o t  d i r e c t l y  in v o lv ed  w ith  th e  p a re n t  d i s ­
c u s s io n  g roups. T h is  p la n  r e q u i r e d  t h a t  bo th  p a r e n t s  who p a r t i c i p a t e d  i n  
th e  d i s c u s s io n  group m eetings and randomly s e l e c t e d  p a re n ts  who d id  no t 
a t t e n d  th e se  m eetings  to  com ple te  s e l f - r e p o r t  in s t ru m e n ts  on two o c a s s io n s .
In  a d d i t i o n  to  th e s e  in s t ru m e n ts  completed by p a r e n t s ,  two r e p o r t s  were made 
o f  th e  r a t e  o f  o ccu rren ce  o f  s e l e c t e d  s tu d e n t  b e h a v io r s  w i th in  th e  c l a s s ­
room.
An a n a ly s i s  o f  th e  r e s u l t s  h a s  i n d ic a te d  t h a t  c h i ld r e n  whose p a r e n ts  a t t e n d e d  
th e  p a r e n t  d i s c u s s io n  m eetings  were much more l i k e l y  to  behave as  a  group, 
i n  a  manner conducive  to  e f f e c t i v e  c lass ro o m  f u n c t io n in g ,  as d e f in e d  in  
t h i s  i n v e s t i g a t i o n .  R e s u l ts  a l s o  t e n t a t i v e l y  su g g es ted  t h a t  p a re n ts  com ple t­
in g  th e  p a r e n t  d i s c u s s io n  m eetings  responded in  a  manner s u g g e s t in g  a more 
r e l a x e d  a t t i t u d e  toward c o n ta c t  w i th  th e  sch o o l and t h e i r  c h i l d r e n .  The 
c o n t in u a t io n  o f  p a r e n t  d i s c u s s io n  m eetings  a t  th e  Chesapeake A l t e r n a t i v e  
School i s  su g g es te d .
A ll  re sp o n se s  by p a re n ts  and o b s e r v a t io n  re c o rd s  o f  s tu d e n t s  rem ain c o n f i ­
d e n t i a l  and w i l l  i n  no way become known to  any sch o o l  r e c o rd ,  agency, o r  
f i l e  system .
Thank you.
W ill iam  D. Cox 
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ABSTRACT
A STUDY OF THE EFFECTS OF THE DOWNING PARENT GROUP EDUCATION PROGRAM 
UPON PARENTAL SELF-CONCEPT, PARENTAL MANIFEST ANXIETY, AND THE 
BEHAVIOR OF OFFSPRING IN AN ALTERNATIVE EDUCATION ENVIRONMENT
COX, WILLIAM DALE, Ed.D.
COLLEGE OF WILLIAM AND MARY IN VIRGINIA, 1976 
CHAIRMAN: CHARLES 0 . MATTHEWS, Ph.D.
The purpose  o f  t h i s  i n v e s t i g a t i o n  was to  d e te rm in e  the  
e f f e c t s  o f  the  Downing P a re n t  T ra in in g  i n  Family R e la t io n s h ip  and 
Management S k i l l s  Program (Downing, 1971) upon p a r e n t a l  s e l f - r e p o r t  
m easures o f  in d iv id u a l  d e fe n s iv e n e s s ,  m a n i f e s t  a n x ie ty ,  and p e rc e iv e d  
fam ily  adequacy. In  a d d i t i o n ,  two m easures were made o f  th e  c h i ld r e n  
o f  th e se  p a r e n ts  w i th in  th e  c lassroom  s e t t i n g  o f  an  ungraded  a l t e r n a ­
t i v e  schoo l a t  th e  secondary  l e v e l .  The th e o ry  base  f o r  t h i s  i n v e s t i ­
g a t io n  was drawn from a s o c i o t e l e o l o g i c a l  view o f  human b e h a v io r ,  as  
i n t e r p r e t e d  from the  w r i t i n g s  o f  A lf r e d  A d le r ,  H arry  S tack  S u l l iv a n ,  
and Rudolph D re ik u rs .  The Tennessee S e l f  Concept S ca le  ( F i t t s ,  1965), 
S e l f  C r i t i c i s m  (SC) Score  and D efensive  P o s i t i v e  (DP) Score se rv ed  as  
dependent v a r i a b l e  m easures o f  in d iv id u a l  d e fe n s iv e n e s s .  T o ta l  s c o re  
from the  Bendig R ev is io n  o f  th e  T ay lo r  M an ife s t  A n x ie ty  S ca le  (Bendig , 
1956) u s in g  a 6 - p o in t  re sp o n se  form at s e rv e d  as th e  dependent v a r i a b l e  
measure o f  m a n i f e s t  a n x ie t y .  The Tennessee S e l f  Concept S c a le ,
Column D, Family S e l f  (FS) Score  se rv ed  as  th e  dependent v a r i a b l e  mea­
su re  o f  p e rc e iv e d  fam ily  adequacy . The c h i ld r e n  o f  t r e a tm e n t  and 
c o n t r o l  p a r e n ts  were e v a lu a te d  w i th in  th e  c lass ro o m  s e t t i n g  th rough  th e  
u se  o f  t e a c h e r  re sp o n ses  to  the  Coopersmith B ehav ior R a t in g  Form 
(C oopersm ith , 1967) and a te ch n iq u e  o f  s y s te m a t ic  time sam pling by
1
2independen t t r a i n e d  o b s e r v e r s .  A com ple te ly  random ized, p o s t t e s t  and 
fo llow -up  r e s e a rc h  d e s ig n  was employed. A l l  h y p o th ese s  were s t a t i s ­
t i c a l l y  an a ly zed  by th e  a n a ly s i s  o f  c o v a r ian c e  te c h n iq u e ,  one way 
c l a s s i f i c a t i o n .  The r e s e a rc h  sample c o n s i s t e d  o f  58 f a m i l i e s ,  w ith  
29 f a m i l ie s  in  t r e a tm e n t  and 29 f a m i l i e s  in  c o n t r o l  c o n d i t io n s ,  fo r  
th e  p o s t t e s t  e v a lu a t io n  and 54 f a m i l i e s ,  w i th  27 f a m i l i e s  in  t r e a t ­
ment and 27 f a m i l ie s  in  c o n t r o l  c o n d i t io n s ,  f o r  th e  fo llow -up  
e v a lu a t io n .
The h y p o th e s i s  t h a t  ex p e r im en ta l  and c o n t r o l  p a r e n t  groups 
would d i f f e r  s i g n i f i c a n t l y  on m easures o f  in d iv id u a l  d e fe n s iv e n e ss  
was r e j e c t e d  fo r  b o th  p o s t t e s t  and fo llow -up  e v a lu a t io n s .  The hypo­
t h e s i s  t h a t  ex p e r im en ta l  and c o n t r o l  p a re n t  groups would d i f f e r  
s i g n i f i c a n t l y  on m easures o f  m a n i f e s t  a n x ie ty  was r e j e c t e d  f o r  bo th  
p o s t t e s t  and fo l lo w -u p  e v a lu a t io n s .  The h y p o th e s i s  t h a t  e x p e r im en ta l  
and c o n t r o l  p a re n t  groups would d i f f e r  s i g n i f i c a n t l y  on measures o f  
fam ily  adequacy was r e j e c t e d  f o r  b o th  p o s t t e s t  and fo llo w -u p  e v a lu ­
a t i o n s .  The h y p o th e s i s  t h a t  th e  c h i l d r e n  o f  p a re n ts  in  t re a tm e n t  
and c o n t r o l  c o n d i t io n s  would d i f f e r  s i g n i f i c a n t l y  on m easures o f  
in a p p r o p r ia t e  c lass room  b eh av io r  was r e j e c t e d  f o r  th e  p o s t t e s t  e v a lu ­
a t i o n ,  b u t  was a c c e p te d  fo r  the  fo llo w -u p  e v a lu a t io n .  The h y p o th e s i s  
t h a t  th e  c h i ld r e n  o f  p a r e n ts  i n  t r e a tm e n t  and c o n t r o l  c o n d i t io n s  would 
d i f f e r  s i g n i f i c a n t l y  on t e a c h e r - r a t e d  m easures o f  c lassroom  f u n c t io n ­
in g  was accep ted  f o r  b o th  p o s t t e s t  and fo llow -up  e v a lu a t io n s .
I t  was concluded  t h a t  the  6-week Downing program had no s i g n i ­
f i c a n t  m easurable  e f f e c t s  upon th e  p a r e n t a l  p e r s o n a l i t y  m easures 
h e r e i n  i n v e s t i g a t e d ,  however th e  Downing program was found to  have a
3s i g n i f i c a n t  e f f e c t  upon the  c lassroom  b eh av io r  o f  c h i ld r e n ,  w i th  the  
s t r e n g th  o f  independen t v a r i a b l e  in c r e a s in g  over tim e.
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